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Journal of Social Sciences & Humanities

About the Journal
Overview
Pertanika Journal of Social Sciences & Humanities (JSSH) is the official journal of Universiti Putra Malaysia 
published by UPM Press. It is an open-access online scientific journal which is free of charge. It publishes 
the scientific outputs. It neither accepts nor commissions third party content.

Recognized internationally as the leading peer-reviewed interdisciplinary journal devoted to the 
publication of original papers, it serves as a forum for practical approaches to improving quality in issues 
pertaining to social and behavioural sciences as well as the humanities.  

JSSH is a quarterly (March, June, September and December) periodical that considers for publication 
original articles as per its scope. The journal publishes in English and it is open to authors around the 
world regardless of the nationality.  

The Journal is available world-wide.

Aims and scope
Pertanika Journal of Social Sciences & Humanities aims to develop as a pioneer journal for the social 
sciences with a focus on emerging issues pertaining to the social and behavioural sciences as well as 
the humanities. 

Areas relevant to the scope of the journal include Social Sciences—Accounting, anthropology, 
Archaeology and history, Architecture and habitat, Consumer and family economics, Economics, 
Education, Finance, Geography, Law, Management studies, Media and communication studies, Political 
sciences and public policy, Population studies, Psychology, Sociology, Technology management, Tourism; 
Humanities—Arts and culture, Dance, Historical and civilisation studies, Language and Linguistics, 
Literature, Music, Philosophy, Religious studies, Sports.

History
Pertanika was founded in 1978. A decision was made in 1992 to streamline Pertanika into three journals 
as Journal of Tropical Agricultural Science, Journal of Science & Technology, and Journal of Social 
Sciences & Humanities to meet the need for specialised journals in areas of study aligned with the 
interdisciplinary strengths of the university. 

After almost 25 years, as an interdisciplinary Journal of Social Sciences & Humanities, the revamped 
journal focuses on research in social and behavioural sciences as well as the humanities, particularly in 
the Asia Pacific region.

Goal of Pertanika
Our goal is to bring the highest quality research to the widest possible audience.

Quality 
We aim for excellence, sustained by a responsible and professional approach to journal publishing.  
Submissions are guaranteed to receive a decision within 14 weeks. The elapsed time from submission 
to publication for the articles averages 5-6 months. 

Abstracting and indexing of Pertanika
Pertanika is almost 40 years old; this accumulated knowledge has resulted in Pertanika JSSH being 
abstracted and indexed in SCOPUS (Elsevier), Thomson (ISI) Web of Knowledge [BIOSIS & CAB Abstracts], 
EBSCO & EBSCOhost, DOAJ, Cabell’s Directories, Google Scholar, MyAIS, ISC & Rubriq (Journal Guide).
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Future vision
We are continuously improving access to our journal archives, content, and research services.  We have 
the drive to realise exciting new horizons that will benefit not only the academic community, but society 
itself. 

Citing journal articles
The abbreviation for Pertanika Journal of Social Sciences & Humanities is Pertanika J. Soc. Sci. Hum.

Publication policy
Pertanika policy prohibits an author from submitting the same manuscript for concurrent consideration 
by two or more publications.  It prohibits as well publication of any manuscript that has already been 
published either in whole or substantial part elsewhere. It also does not permit publication of manuscript 
that has been published in full in Proceedings. 

Code of Ethics
The Pertanika Journals and Universiti Putra Malaysia takes seriously the responsibility of all of its 
journal publications to reflect the highest in publication ethics. Thus all journals and journal editors are 
expected to abide by the Journal’s codes of ethics. Refer to Pertanika’s Code of Ethics for full details, or 
visit the Journal’s web link at http://www.pertanika.upm.edu.my/code_of_ethics.php

International Standard Serial Number (ISSN)
An ISSN is an 8-digit code used to identify periodicals such as journals of all kinds and on all media–print 
and electronic. All Pertanika journals have ISSN as well as an e-ISSN. 

Journal of Social Sciences & Humanities: ISSN 0128-7702 (Print);  ISSN 2231-8534 (Online).

Lag time 
A decision on acceptance or rejection of a manuscript is reached in 3 to 4 months (average 14 weeks). 
The elapsed time from submission to publication for the articles averages 5-6 months. 

Authorship
Authors are not permitted to add or remove any names from the authorship provided at the time of 
initial submission without the consent of the Journal’s Chief Executive Editor.

Manuscript preparation
Refer to Pertanika’s Instructions to Authors at the back of this journal.

Most scientific papers are prepared according to a format called IMRAD. The term represents the first 
letters of the words Introduction, Materials and Methods, Results, And, Discussion. IMRAD is simply 
a more ‘defined’ version of the “IBC” [Introduction, Body, Conclusion] format used for all academic 
writing. IMRAD indicates a pattern or format rather than a complete list of headings or components of 
research papers; the missing parts of a paper are: Title, Authors, Keywords, Abstract, Conclusions, and 
References. Additionally, some papers include Acknowledgments and Appendices. 

The Introduction explains the scope and objective of the study in the light of current knowledge on the 
subject; the Materials and Methods describes how the study was conducted; the Results section reports 
what was found in the study; and the Discussion section explains meaning and significance of the results 
and provides suggestions for future directions of research. The manuscript must be prepared according 
to the Journal’s Instructions to Authors.

Editorial process
Authors are notified with an acknowledgement containing a Manuscript ID on receipt of a manuscript, 
and upon the editorial decision regarding publication. 
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s Pertanika follows a double-blind peer-review process. Manuscripts deemed suitable for publication 

are usually sent to reviewers.  Authors are encouraged to suggest names of at least three potential 
reviewers at the time of submission of their manuscript to Pertanika, but the editors will make the final 
choice. The editors are not, however, bound by these suggestions. 

Notification of the editorial decision is usually provided within ten to fourteen weeks from the receipt 
of manuscript.  Publication of solicited manuscripts is not guaranteed.  In most cases, manuscripts are 
accepted conditionally, pending an author’s revision of the material.

As articles are double-blind reviewed, material that might identify authorship of the paper should be 
placed only on page 2 as described in the first-4 page format in Pertanika’s Instructions to Authors 
given at the back of this journal. 

The Journal’s peer-review
In the peer-review process, three referees independently evaluate the scientific quality of the submitted 
manuscripts. 

Peer reviewers are experts chosen by journal editors to provide written assessment of the strengths and 
weaknesses of written research, with the aim of improving the reporting of research and identifying the 
most appropriate and highest quality material for the journal.

Operating and review process
What happens to a manuscript once it is submitted to Pertanika?  Typically, there are seven steps to the 
editorial review process:

1.	 The Journal’s chief executive editor and the editorial board examine the paper to determine 
whether it is appropriate for the journal and should be reviewed.  If not appropriate, the 
manuscript is rejected outright and the author is informed. 

2.	 The chief executive editor sends the article-identifying information having been removed, to 
three reviewers.  Typically, one of these is from the Journal’s editorial board.  Others are 
specialists in the subject matter represented by the article.  The chief executive editor asks 
them to complete the review in three weeks.  

Comments to authors are about the appropriateness and adequacy of the theoretical or 
conceptual framework, literature review, method, results and discussion, and conclusions.  
Reviewers often include suggestions for strengthening of the manuscript.  Comments to the 
editor are in the nature of the significance of the work and its potential contribution to the 
literature.

3.	 The chief executive editor, in consultation with the editor-in-chief, examines the reviews and 
decides whether to reject the manuscript, invite the author(s) to revise and resubmit the 
manuscript, or seek additional reviews.  Final acceptance or rejection rests with the Edito-
in-Chief, who reserves the right to refuse any material for publication.  In rare instances, 
the manuscript is accepted with almost no revision.  Almost without exception, reviewers’ 
comments (to the author) are forwarded to the author.  If a revision is indicated, the editor 
provides guidelines for attending to the reviewers’ suggestions and perhaps additional advice 
about revising the manuscript. 

4.	 The authors decide whether and how to address the reviewers’ comments and criticisms and 
the editor’s concerns.  The authors return a revised version of the paper to the chief executive 
editor along with specific information describing how they have answered’ the concerns 
of the reviewers and the editor, usually in a tabular form. The author(s) may also submit 
a rebuttal if there is a need especially when the author disagrees with certain comments 
provided by reviewer(s).



Jo
u

rn
a

l o
f S

o
cia

l S
cie

n
ce

s &
 H

u
m

a
n

itie
s		


Jo

u
rn

a
l o

f S
o

cia
l S

cie
n

ce
s &

 H
u

m
a

n
itie

s	
Jo

u
rn

a
l o

f S
o

cia
l S

cie
n

ce
s &

 H
u

m
a

n
itie

s

5.	 The chief executive editor sends the revised paper out for re-review.  Typically, at least one of 
the original reviewers will be asked to examine the article. 

6.	 When the reviewers have completed their work, the chief executive editor in consultation 
with the editorial board and the editor-in-chief examine their comments and decide whether 
the paper is ready to be published, needs another round of revisions, or should be rejected. 

7.	 If the decision is to accept, an acceptance letter is sent to all the author(s), the paper is sent to 
the Press. The article should appear in print in approximately three months. 

The Publisher ensures that the paper adheres to the correct style (in-text citations, the 
reference list, and tables are typical areas of concern, clarity, and grammar).  The authors are 
asked to respond to any minor queries by the Publisher.  Following these corrections, page 
proofs are mailed to the corresponding authors for their final approval.  At this point, only 
essential changes are accepted.  Finally, the article appears in the pages of the Journal and is 
posted on-line. 
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Foreword

Welcome to the Fourth Issue 2015 of the Journal of Social Sciences and Humanities 
(JSSH)!

JSSH is an open-access journal for the Social Sciences and Humanities that is published 
by Universiti Putra Malaysia Press. It is independently owned and managed by the 
university and run on a non-profit basis for the benefit of the world-wide social science 
community. 

This issue contains 31 articles. The authors of these articles come from different 
countries, namely, Malaysia, Iran, India, China, Iraq, Vietnam, Bosnia-Herzegovina, 
Thailand, Palestine and Indonesia. 

The articles cover a wide range of topics and include a study investigating the relationship 
between the transformational leadership style of Iranian high school coaches and the 
sport commitment of Iranian high school football players (Saybani, H. R., Yusof, A., Soon, 
C. and Hassan, A.); a study examining the influence of financial literacy, money attitude, 
financial strain and financial capability on young employees’ financial well-being (Mohd. 
Fazli, S. and N Farhana, Z.); an analysis on cross-cultural relevance of emotional intelligence 
with reference to the Indian philosophical text, the Bhagavad-Gita (N. Gayathri and K. 
Meenakshi); a study that explored the impact of global and Chinese cultural values on 
young people’s perceptions of parenthood in Hong Kong, China (Ng Yin-ling, Tabitha); 
an investigation into natural ventilation provisions in different house design types in 
Putrajaya, Malaysia with respect to the Uniform Building By-Law (UBBL) (Ibiyeye A. I, 
Mohd F. Z. J and Zalina S.); and a paper discussing the concept of al-wasatiyyah and some 
of its implications for correctly perceiving the phenomenon of Islamic built environment 
(Spahic Omer).

The remaining articles, on topics related to language and linguistics, education, literature, 
psychology and tourism, include a corpus-based study of semantic treatment of phrasal 
verbs in Malaysian ESL secondary school textbooks (Zarifi, A. and Mukundan, J.); a paper 
reporting the steps that were taken in developing and validating a critical pedagogy 
questionnaire for the ESP context (Kazemi, A. and Tabatabaei); an analysis of the 
texture discourse of the Tamil movie song, ‘Annaiyin Karuvil’, meaning ‘mother’s womb’ 
(Thanalachime Perumal,  Paramasivam Muthusamy,  Che Ibrahim Salleh and Karunakaran 
Krishnamoorthy); a study examining the use of author self-reference, but pronouns , in 
the form of the third-person point of view in academic writing (Yazid Basthomi, Lely 
Tri Wijayanti, Nurenzia Yannuar and Utami Widiati); an investigation into the impact of 
incorporating reading in efforts to improve the writing skills of EFL students (Habibi H. 
and M. K. Chahal); a study comparing the strategies used in presenting research work 
in the introductory sections of highly cited research articles and those that have never 



been cited (Suryani, I., Aizan, Y. and Noor Hashima Abd Aziz); a study on pre-university 
students’ strategies in revising ESL writing using teachers’ written corrective feedback 
(Razali, K.); an investigation into the motivational dynamics of Iranian EFL learners 
(Azarnoosh, M., Kargozari, H.R. and Faravani, A.); a study of the use of the CBI method in 
teaching English at an Indonesian university (Simbolon, N.E.); an investigation into how 
Indonesian learners acquire scalar implicature (Setiono Sugiharto); a study discussing 
the refinement of the English Language Teaching Textbook Evaluation Checklist (Vahid 
Nimehchisalem and Jayakaran Mukundan); a study exploring the research culture in an 
educational faculty in Malaysia (Low., H.M. and Mohamed, A.R.); an investigation into 
teachers’ professional identity using symbolic interactionism (Jariya Sudtho, Wareesiri 
Singhasiri and Pattamawan Jimarkon); a study that proposed a practical theoretical 
framework in constructing a prototype lesson of online-mediated lessons in English for 
domestic tourism (Phaiboonnugulkij, M); a study examining students’ perceived test 
difficulty, perceived performance and actual performance in oral tests (Chang, S.L.); 
a paper discussing the employment of a narrative technique ‘unreliable narrator’ in 
McEwan’s Atonement (Omar Mohammed Abdullah and Wan Roselezam Wan Yahya); an 
article analysing the melancholy of a character, Mem, in Alice Walker’s The Third Life of 
Grange Copeland (Kamelia Talebian Sedehi, Rosli Talif, Wan Roselezam Wan Yahya and 
Hardev Kaur); an article exploring how John Barth dealt with the intricate relationship 
between postmodern fiction and its modern counterpart by constructing a subjective 
narrative event in his novella, Lost in the Funhouse (Abdalhadi Nimer A. Abu Jweid  and 
Arbaayah bt Ali Termizi); a study investigating the role of “bottom-up” versus “top-
down” learning on the interleaving effect in category induction (Zulkiply, N.); a study 
examining the effects of an informal value education programme on the development 
of the concept of responsibilities among 5th grade students from ethnic minority groups 
in Vietnam (Quyen, L.T.D., Zaharim, N.M. and Hashim, I. H. M.); a study investigating the 
causal relationship of occupational stress among male academic university employees in 
Thailand (Kaewnauchit C.); a study examining visitors’ perceptions and their intention to 
support ecotourism development in the Alamout area in Iran (Asadi, A., Abdullah, M. and 
Fathizahraei, M.); an analysis of the international tourism market in the Greater Mekong 
Sub-Region using the panel data approach (Nonthapot,S. and Lean, H.H.); a research 
investigating the effects of resort service quality, location quality and environmental 
practices on the loyalty of guests within the Malaysian ecotourism industry (Yusof, N., 
Rahman, S. and Iranmanesh, M) and a study exploring the operational efficiencies of Thai 
airports from the perspective of low-cost carriers (Klamsaengsai, S. and Choibamroong, 
T.).

I anticipate that you will find the evidence presented in this issue to be intriguing, thought-
provoking and useful in reaching new milestones. Please recommend the journal to your 
colleagues and students to make this endeavour meaningful.



I would also like to express my gratitude to all the contributors who have made this 
issue possible, as well as the authors, reviewers and editors for their professional 
contribution. Last but not least, the editorial assistance of the journal division staff is 
also fully appreciated.

JSSH is currently accepting manuscripts for upcoming issues based on original qualitative 
or quantitative research that opens new areas of inquiry and investigation.

Chief Executive Editor
Nayan Deep S. KANWAL, FRSA, ABIM, AMIS, Ph.D.
nayan@upm.my
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ABSTRACT

The English Language Teaching (ELT) Textbook Evaluation Checklist was developed 
in response to the need for a reliable, valid and practical instrument to evaluate English 
language teaching textbooks. The checklist was qualitatively developed by a review of the 
literature (Mukundan & Ahour, 2010; Mukundan et al., 2011a) and was refined through 
qualitative (Mukundan et al., 2011b) and quantitative (Mukundan & Nimehchisalem, 2012a) 
methods. As the validation test results of the checklist (Mukundan & Nimehchisalem, 
2012b; Nimehchisalem & Mukundan, 2013) indicated, it could be refined further to improve 
its validity, reliability and practicality. The present study discusses the modifications made 
to the checklist following the comments of a panel of experts (n=3), who were sent a copy 
of the old version of the checklist. They commented on the comprehensiveness, importance 
and clarity of the domains and items of the checklist independently. The qualitative method 
was used to collect and analyse the data. The checklist was refined based on the experts’ 
comments; problematic items were removed or revised and a scoring guide was added to 
it. The refined instrument is more economical than its previous version, and yet further 
research is required to test its validity empirically.

Keywords: English language textbook evaluation, evaluation checklists, checklist validation

INTRODUCTION

Textbooks are evaluated for two main 
reasons: selection or adaptation (Sheldon, 
1988). Sometimes programme developers 
or language teachers need to evaluate 
textbooks so that they can make wise 
decisions in selecting the most suitable 
book for a language course. Textbook 
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selection can remarkably influence the 
process of learning and teaching as 
students and teachers continuously make 
references to them (McGrath, 2002) and 
programme developers design syllabi 
around them (Garinger, 2002). Textbook 
evaluation can also help the reflective 
teacher make necessary changes to a 
textbook by examining its weaknesses 
or strengths. Teachers’ involvement in 
this type of evaluation can help them 
develop professionally (Mukundan, 2010). 
However, in practice, teachers often prefer 
to use books that have attractive covers or 
use best-selling books blindly and merely 
because they are used by others (Tomlinson, 
2010). It is possible to evaluate textbooks 
in two ways, implicitly or explicitly. 
Language teachers often evaluate 
textbooks implicitly, which involves an 
impressionistic judgment of the material 
through a quick glance at it with a picture 
of the target learners in mind. One may 
find it easy to rely on the impressionistic 
judgment of an experienced teacher to test 
the suitability of a textbook. However, less 
experienced teachers, who have not yet 
developed a principled set of evaluative 
criteria in their minds, will find it hard to 
come up with valid judgments. In such 
cases, a better choice would be using the 
explicit evaluation method in which a clear 
set of criteria is referred to by the evaluator 
to test the usefulness of the material. 
Instruments that present such explicit sets 
of criteria are called checklists. They can 
help the evaluator make an explicit and 
comprehensive assessment of the quality 

of the textbook in question. Checklists 
can reduce the subjectivity of evaluators’ 
impressionistic judgment, contributing to 
the reliability of the evaluation.

A review of the available checklists 
indicates that in spite of their importance, 
these instruments are often not tested for 
their validity or reliability. Admittedly, 
there are checklists that have been 
validated, but they are rarely tested for 
their practicality. Some of these checklists 
are laden with specialised terminology 
that can be discouraging for language 
instructors with little theoretical knowledge 
of ELT. There are also some checklists 
whose developers report temptingly high 
reliability indices. However, in practice, 
most language instructors will avoid these 
because they are highly specialised and/
or uneconomical. The ELT Textbook 
Evaluation Checklist (reported here) was 
developed to provide language instructors 
and researchers with a valid, reliable as 
well as practical instrument to evaluate 
English teaching textbooks. The checklist 
was developed using both qualitative and 
quantitative methods of analysis. The next 
section briefly reviews the literature on ELT 
material evaluation and gives a summary 
of the procedure of developing the present 
checklist.

LITERATURE REVIEW

Different scholars have suggested various 
procedures and criteria for evaluating ELT 
materials. Tomlinson (1998) provides an 
extensive list of principles to be considered 
in material development and evaluation. 



Pertanika J. Soc. Sci. & Hum. 23 (4): 761 – 780 (2015)

Textbook Evaluation Checklist

763

He proposes that good English language 
learning-teaching materials should:
1.	� achieve impact (by having novelty and 

variety and by being attractive and 
appealing),

2.	� help learners feel at ease and overcome 
anxiety (by providing plenty of white 
space and providing comprehensible 
input, i+1, Krashen, 1988),

3.	� be relevant to the learners’ needs,
4.	� promote learner self-investment (by 

involving them in projects and creating 
their own resources),

5.	� present authentic language,
6.	� draw learners’ attention to linguistic 

features of the input (which does 
not necessarily mean an explicit 
presentation of grammar),

7.	� promote the use of the target language 
to achieve communicative purposes 
(e.g., through information gap 
activities,

8.	� consider the fact that positive effects 
of instruction are often delayed,

9.	� consider learners’ varying learning 
styles and affective attitudes,

10.	� permit a silent period at the beginning 
of instruction,

11.	� encourage intellectual, aesthetic and 
emotional involvement that stimulates 
both right and left brain hemispheres 
(through activities like singing a song),

12.	� not rely on controlled practice (since it 
is retained only in short-term memory), 
and

13.	� provide opportunities for outcome 
feedback (by activities that encourage 
them to check their language 
achievement).

According to Stevick (1971), textbooks 
could be evaluated based on three qualities 
(strength, lightness and transparency), three 
dimensions (linguistic, social and topical) 
as well as four components (occasion 
for use, sample of language use, lexical 
exploration and exploration of structural 
relationships). Brown (1995) suggests 
evaluating materials in terms of their 
background (e.g. the author’s credentials), 
fitness to the target curriculum, physical 
characteristics, logistical characteristics 
(e.g. price and availability) and teachability 
(e.g. annotations to help teachers explain 
and plan activities). For Ansari and Babaii 
(2002), approach, content presentation, 
physical make-up and administrative 
concerns constitute the universal features 
that are the bases on which a textbook 
should be evaluated. Bell and Gower 
(1998) emphasise that the language presented 
in an English textbook should be natural and 
realistic. They contend that a textbook with 
authentic examples of language commonly 
used in the real world can motivate the learner.

Some other dimensions that are often 
considered in evaluating textbooks include 
the learner’s role, the teacher’s role and the 
role of instructional materials (Richards & 
Rodgers, 1986), as well as the learning-
teaching context and the background of 
the learners (Byrd, 2001; Sheldon, 1988; 
Skierso, 1991). Another crucial factor is 
the relevance of learning content in the 
ELT materials in which the format and 
orientation of activities should be geared 
to learners’ preferences and developmental 
needs (Tudor, 1992).
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Although the available checklists 
have been developed for different 
learning-teaching situations, they usually 
share almost the same characteristics 
and evaluative criteria. Features such as 
aim, layout, methodology, organisation, 
language skills (speaking, listening etc.), 
sub-skills (grammar, vocabulary etc.) and 
functions can be frequently seen in most 
of the commonly used checklists like 
Cunningsworth (1995), Cunningsworth 
and Kusel (1991), Harmer (1991), Skierso 
(1991) and Ur (1996). 

The content of a checklist should 
be relevant and explicit. The items in a 
checklist should be worded in such a way 
that the concepts are defined clearly and 
unambiguously. In this respect, Littlejohn 
(1998) warns checklist developers about 
including items that involve “general, 
impressionistic judgements … rather than 
examining in depth what the materials 
contain” (p.191). Ur (1996) recommends 
that developers avoid wording items in 
such a way that they are limited to a specific 
methodology or approach. According to 
Littlejohn (1998), it is important to avoid 
items like “up-to-date methodology of L2 
teaching” (as in Williams, 1983, p.252). A 
teaching method that is up-to-date may not 
be necessarily the best available method 
for the target learning-teaching situation.

Furthermore, concepts that are hard to 
quantify should be avoided. For example, 
it is very hard to score an item that asks 
whether the material is “based on a 
contrastive analysis of English and the L1 
sound system” (Williams, 1983, p.255). 

Checklists are used by language teachers, 
who often cannot spare time to make a 
contrastive analysis of the first and target 
languages merely to be able to accurately 
respond to an item in a checklist. Also, 
teachers would find it very hard to quantify 
an item like “Balanced distribution: To 
what extent is there an even distribution 
of grammatical and vocabulary material 
among the chapters?” (as in Skierso, 1991, 
p.447). An analysis of such distribution 
patterns would require software like 
Wordsmith (Scott, 1999) or Retrotext-E 
(Mukundan, 2010). A human numerator 
would find it very challenging to analyse 
the distribution patterns of the new words 
throughout a textbook manually.

According to Tomlinson (2003), there 
are certain pitfalls that should be avoided 
by developers of textbook checklists, 
including (1) confusion over evaluation 
and analysis questions, (2) multiple 
questions in one item, (3) extended, unclear 
and unanswerable items, (4) dogmatic 
questions and finally (5) items that may 
be interpreted in different ways by various 
evaluators. In their review of 48 available 
checklists in the literature, Mukundan 
and Ahour (2010) show how checklist 
developers commonly commit the errors 
mentioned by Tomlinson (2003). 

PREVIOUS RESEARCH ON THE 
ELT TEXTBOOK EVALUATION 
CHECKLIST

The ELT Textbook Evaluation Checklist 
(referred to as ‘the checklist’ henceforth) 
has undergone a number of recursive 
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validation and refinement stages that will 
be presented in this section. The checklist 
was first designed based on the review 
of the related literature on ELT textbook 
evaluation (Mukundan & Ahour, 2010). 
Based on this review, a prototype was 
developed (Mukundan et al., 2011a). It 
consisted of two main domains, namely 
‘general attributes’ (5 sub-domains and 
11 items) and ‘learning-teaching content’ 
(9 sub-domains and 27 items). The sub-
domains in the first section included ‘the 
book in relation to syllabus and curriculum’, 
‘methodology’, ‘suitability to learners’, 
‘physical and utilitarian attributes’ and 
‘supplementary materials’. On the other 
hand, ‘general content’ (i.e. task quality, 
cultural sensitivity as well as linguistic and 
situational realism), ‘listening’, ‘speaking’, 
‘reading’, ‘writing’, ‘vocabulary’, 
‘grammar’, ‘pronunciation’ and ‘exercises’ 
constituted the sub-domains of the second 
section. The checklist followed a five-point 
Likert style scale, in which zero signified 
‘never true’ and four ‘always true’.

The prototype was further refined through 
qualitative and quantitative methods. Six 
experts participated in a focus group study to 
comment on the clarity, comprehensiveness 
and importance of the checklist items, sub-
domains and domains. Based on the focus 
group’s feedback, 2 items were rephrased 
and 14 more were added to the checklist 
(Mukundan et al., 2011b). The focus group 
study was very useful. Most importantly, 
it helped the developers revise some of the 
ambiguous items that would otherwise have 
reduced the reliability of the instrument. 

Subsequent to the focus group study, 
the refined checklist was given to a group of 
ELT experts (n=207) who stated their views 
on the checklist. They indicated which items 
needed to be reworded, removed or added. 
They also determined the importance level 
of each item by marking a five-point Likert 
scale from zero, signifying ‘unimportant’, 
to four, signifying ‘very important’. The 
method that was followed was almost the 
same as the one followed by Akbari et al. 
(2010) or Cid et al. (2009). Based on the 
results of factor analysis, two items were 
removed from the checklist. A discussion 
of the findings of this survey is presented 
in Mukundan and Nimehchisalem (2012a).

After the focus group study and the 
survey, the checklist turned into a 50-item 
instrument. At this point, two other studies 
were simultaneously conducted to validate 
the checklist. One of the studies involved 
a survey of a group of English language 
teachers’ views on the usefulness (validity, 
reliability, impact and practicality) of the 
checklist. For this purpose, a group of 
teachers (n=82) with bachelor degrees and a 
minimum of 2 years of teaching experience 
used the checklist to evaluate a textbook. 
They were then given a questionnaire to 
evaluate the checklist itself. The findings 
showed that more than three out of four 
teachers (78%) regarded the checklist 
as highly useful (Nimehchisalem & 
Mukundan, 2013). Additionally, some of 
the teachers provided comments that helped 
the developers in the further refinement of 
the checklist. The study provided some 
promising feedback on the usefulness of 
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the checklist, but its main limitation was 
its reliance on the ‘perceptions’ of a group 
of respondents rather than on a panel of 
experts’ evaluation of the checklist. It 
could not be concluded that the results of 
this survey were really able to take all of 
such elusive facets as validity, reliability, 
impact and practicality into account.

Therefore, another study was conducted 
which involved a more empirical evaluation 
of the validity, reliability and economy 
of the checklist. In this study, two ELT 
experts, who were experienced English 
language teachers with PhD degrees in 
TESL, evaluated the same textbook using 
the checklist. The correlation between the 
two raters’ results (the inter-rater reliability) 
proved to be quite high (r=.88). The experts 
also used another checklist with proven 
validity (i.e. Skierso, 1991) to evaluate the 
same textbook. A high correlation (r=.77) 
was reported between the results of the 
two checklists. This would mean that the 
checklist results indicated a high level 
of concurrent validity. Additionally, the 
checklist turned out to be more economical 
than the Skierso checklist. It helped the 
two experts evaluate the textbook in 9.5 
minutes, which was almost three times 
shorter than the time they spent using the 
Skierso checklist for the same purpose. 
Finally, the experts’ responses to a 
questionnaire indicated they were highly 
satisfied with the checklist (Mukundan & 
Nimehchisalem, 2012b).

As the reviewed literature on the ELT 
Textbook Evaluation Checklist indicates, 
the instrument has been developed and 

tested rigorously and positive results have 
been obtained on its validity, reliability, 
impact and practicality. However, further 
in-depth research was necessary to shed 
light on its potential problems and help 
its developers increase its usefulness. The 
present study was proposed to address this 
objective.

OBJECTIVE AND RESEARCH 
QUESTIONS 

This study aimed at validating the ELT 
Textbook Evaluation Checklist with 
the help of a panel of ELT experts. The 
following research questions were posed to 
meet the objective of the project:
1. � How do the experts evaluate the 

ELT Textbook Evaluation Checklist 
regarding the comprehensiveness of 
its items, sub-domains and domains?

2. � How do the experts evaluate the 
checklist regarding the importance of 
its items, sub-domains and domains?

3. � How do the experts evaluate the 
checklist in reference to the clarity of 
its items?

METHOD

This research was an attempt to further 
improve the validity (research questions 1 
& 2) and reliability (research question 3) 
of the checklist. Qualitative method was 
used to collect and analyse data. The panel 
of experts that were consulted included 
three experienced ELT experts (one female 
and two males). They were all experienced 
ELT practitioners (with a minimum 
experience of 15 years) and all held PhD 
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degrees in Teaching English as a Second 
Language (TESL). They were individually 
given a copy of the latest version of the 
checklist with a cover letter indicating 
the objective of the research and asking 
them for their critical feedback. They 
were particularly requested to review the 
checklist and write down their comments 
on the comprehensiveness, importance and 
clarity of its items. All the experts returned 
their comments in less than a week. 

Using a panel of experts’ judgment, or 
qualitative expert reviews, is a common 
way of validating instruments (Wynd, 
Schmidt, & Schaefer, 2003). Also known as 
the Delphi technique, the method involves 
obtaining an expert panel’s independent 
evaluations over repeated rounds until 
consent is reached (Armstrong, 2001).  
After each round, summaries of the 
anonymous judgments are provided for 
the experts (Rowe & Wright, 2001). 
Delphi is based on the assumption that 
group judgment has higher validity than 
individual and/or unstructured group 
judgments and provides more accurate 
forecasts than unstructured groups (Rowe 
& Wright, 1999). In this study, the three 
experts provided consistent judgments 
about the validity of the instrument, which 
rendered a second round redundant.

RESULTS AND DISCUSSION

The study sought to elicit feedback from 
the experts on the comprehensiveness, 
importance and clarity of the checklist 
items. The experts added some items that 
they believed would make the checklist 

more comprehensive (research question 1). 
They removed some that they considered 
unimportant (research question 2), while 
they modified and reworded the items that 
were not clear (research question 3). This 
section presents and discusses the changes 
made to the checklist based on the experts’ 
comments in three sections, each covering 
a separate research question. When 
references are made to the old version of 
the checklist (Appendix A), item numbers 
are followed by the word ‘Old’ (e.g. item 
1 Old); otherwise, the item appears in the 
new version of the checklist (Appendix B). 

Added Items

Some items were added to the checklist 
based on the experts’ comments. These 
included the flexibility of the checklist, 
textbook illustrations, supplementary 
materials (like tests and workbooks), 
language functions, learner attitudes and 
register of listening contexts. A score 
interpretation guide was also added to the 
checklist. Some of these comments were 
considered while others were disregarded, 
as discussed in this section.

There were comments concerning the 
flexibility of the checklist. The researchers 
were recommended to add a part to 
the checklist to enable the evaluators 
to disregard any of the items that they 
considered irrelevant to their present 
teaching situation. Some well-known 
checklists permit the evaluator to ignore 
an item that lacks relevance to particular 
learning-teaching contexts. The Skierso 
checklist (1991), for instance, has a ‘not 
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applicable’ column next to each item. Should 
an evaluator find an item irrelevant for the 
teaching-learning context in question, s/he 
may mark it as ‘not applicable’ and disregard 
it. In order to make the present checklist 
more flexible, a ‘not applicable’ column was 
added next to each sub-domain. A note was 
also added to the beginning of the checklist 
which instructed evaluators to disregard the 
sections that they found irrelevant to their 
present context.

The second expert suggested adding 
the item, Illustrations are sufficient, to 
Part D. This comment was, however, 
disregarded since it was covered by item 
9, It indicates efficient use of text and 
visuals. In part E (Efficient layout of 
supplementary materials), the second and 
third experts both suggested adding items 
on tests, quizzes and workbooks. Adding 
three items to this part would reduce the 
economy of the checklist. Instead, item 
14 Old, The book is supported efficiently 
by essentials like audio-materials, was 
modified to The book is supported by 
suitable materials, like a workbook, audio, 
or multimedia (item 10). A new item was 
also added to cover assessment, The book 
is supported by other materials like review 
and test units (item 11). One of the experts 
suggested adding an item on external 
links and references to internet sources 
and the like. This recommendation was, 
however, ignored since it would not be fair 
to penalise a book merely for not having 
made references to the internet.

The first expert suggested adding 
an item on language functions to part F 

(General content) e.g. Book covers the 
essential functions learners need to express 
their ideas in real life communication. 
This item was not, however, added to the 
new version of the checklist for a number 
of reasons. First, the item would not be 
suitable for textbooks that do not follow a 
functional notional syllabus. Additionally, 
the first item of the checklist, It matches to 
the specifications of the syllabus, covered 
the same concept. Adding similar items to 
the checklist would also reduce its economy. 

The first expert also suggested adding 
an item on the learners’ attitudes towards 
the book. He recommended an item like The 
students have a positive attitude toward the 
book. The item was not added to the checklist 
since it would divert the instrument from its 
main objective, which is enabling teachers 
and other experts to evaluate the usefulness 
and suitability of ELT textbooks rather than 
measuring learners’ attitudes or perceptions 
of textbooks. 

Following the third expert’s comment 
on part G (Listening), item 20, Various 
listening contexts such as formal vs. 
informal contexts are considered, was 
added to emphasise the variety of listening 
activities. Adding such an item was 
appropriate since it focused on the crucial 
area of style and register.

Finally, an interpretation guide was 
also added to the end of the checklist. To 
evaluate a textbook, the evaluator would 
read each item, assign a value of 0 to 4 
for each, add up the scores to calculate the 
total score, and then divide this score by 
the total number of the items (i.e. 39) to 
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achieve the mean score. If the mean score 
ranged between 0 and 0.80, it would have 
‘negligible usefulness’ to the target group 
of learners. A mean, ranging between 0.81 
and 1.60, would indicate ‘low usefulness’. 
The third level ranged between 1.61 and 
2.80, which would indicate ‘moderate 
usefulness’. The next level, ranging from 
2.81 to 3.60, would show ‘high usefulness’. 
The final level that fell between 3.61 and 
4.00 would indicate a ‘very high level of 
usefulness’. The levels were defined based 
on Guilford’s (1973) rule of thumb:

<20%	 =	 negligible
20%-40%	=	 low
40%-70%	=	 moderate
70%-90%	=	 high
>90%	 =	 very high
According to this rule of thumb, a value 

of <20% is regarded as ‘negligible’, 20%-
40% as ‘low’, 40%-70% as ‘moderate’, 70%-
90% as ‘high’ and >90% as ‘very high’.

Removed Items

This section will present the items that were 
deleted from the checklist. The items were 
removed generally for two main reasons. 
Most of these items overlapped with other 
similar items in the checklist. Other items 
were removed since they would make 
the checklist suitable only for particular 
types of English textbooks, making it less 
generic.

Item 5 Old, It is compatible with the 
socio-economic context, was deleted 
because the concept of learners’ socio-
economic context would be covered by 
item 7, It is appropriately priced. Items 

6 Old, It is culturally accessible to the 
learners, and 18 Old, Cultural sensitivities 
have been considered, were also removed. 
According to the third expert, these items 
had already been covered by item 4 Old, 
It is compatible with the background 
knowledge and level of students. Item 30 
Old, Activities motivate students to talk, 
in part H (Speaking) was removed since 
item 21, Activities are developed to initiate 
meaningful communication, would cover it.

Item 20 Old, The situations created in 
the dialogues sound natural and real, was 
removed since it would not be fair to regard 
an English textbook as unsuitable for lack 
of situational realism in it. In addition, 
linguistic realism (item 19 Old) to some 
extent overlapped with this item.

Item 23 Old, The book contains fun 
elements, was removed. Admittedly, 
engaging language students can definitely 
increase their motivation and make them 
more successful learners. However, it is 
the teacher and, in part, the students, who 
can make the textbook fun. In this respect, 
Pulverness (1999) contends that it is the 
teacher who reanimates the dead text of the 
book for the learners. As the second expert 
also noted, different cultures may have 
different conceptions of ‘fun’. In addition, 
if the textbook has ‘varied’ (item 14) or 
‘interesting’ (item 27) tasks, it will make 
it easy for the teacher to make its use fun.

Items 26 Old, Tasks are efficiently 
graded according to complexity, and 31 
Old, Texts are graded, were removed 
based on the first expert’s feedback. He 
contended:
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�Some items imply that ‘gradation’ is 
an essential criterion of suitability. 
However, gradation is a characteristic 
of linguistic or grammatical syllabi, 
and may be done away with by 
analytic syllabi or process-oriented 
syllabi. In addition, according to Ellis 
(2003), “there is no simple algorithmic 
procedure for grading tasks in terms of 
their inherent characteristics” (p. 122).
In fact, items 5, It is compatible with 

background knowledge and level of students, 
and 13, Tasks move from simple to complex, 
already covered the concept of difficulty, 
making items 26 and 31 redundant. 

Finally, item 35 Old, Models are 
provided for different genres, was also 
removed. The item would be more suitable 
for English textbooks following a genre- 
or text-based approach to teaching of ESL 
writing. The approach is more appropriate 
for courses following English for academic 
purposes. Having an item that promoted 
this approach would unfairly under-rate the 
textbooks that followed a different approach.

Modified Items

The panel of experts also suggested 
modifying some of the items for a number 
of reasons. As in the case of items that 
needed to be removed, some items lacked 
unidimensionality and focused on more 
than one sub-construct. There were also 
items that overlapped with others. It is 
common practice to have more than one 
item to test the same sub-construct. In 
the development of the present checklist, 
however, we tried to avoid overlapping 

items to keep the final checklist as concise 
as possible. The experts also highlighted 
some ambiguous items that were too broad 
and could confuse the evaluator. Some 
other items were modified to make the 
checklist more economical.

As the third expert pointed out, item 
2 Old, The activities can be exploited 
fully and can embrace the various 
methodologies in ELT, was testing two 
separate sub-constructs. The second part of 
this item, …and can embrace the various 
methodologies in ELT, was, in fact, the 
same as item 3 Old, Activities can work 
well with methodologies in ELT. This part 
of the item was, therefore, removed.

As it was also observed by the first 
expert, item 4 Old, It is compatible with 
the background knowledge and level of 
students, focused on two separate issues. 
In this respect, Tomlinson (2003) warns 
checklist developers of including multiple 
questions in a single item. The learners’ 
background knowledge includes their world 
knowledge, but their level encompasses 
their linguistic knowledge. Thus, the item 
was broken into two separate items. 

Another item that needed to be 
modified was item 3 Old, Activities can 
work well with methodologies in ELT 
since, according to the second expert, 
it was too broad. In her words, “Do we 
expect a book to cater for or accommodate 
various methodologies? Then the evaluator 
needs to have access to your operational 
definition of methodology.” The third item 
was, therefore revised as, Activities can 
work well in most classroom situations 
(item 4) to avoid the ambiguity that the 
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word ‘methodology’ could create. One of 
the experts commented on the word ‘needs’ 
in item 7 Old, It addresses the needs of the 
learners. As he argued, “The word ‘needs’ 
is too general a concept. It could include a 
variety of needs such as linguistic needs, 
functional needs, communicative needs 
etc.; moreover, different students may have 
different needs.” The item was, therefore, 
rephrased to It addresses learning targets 
(item 6) to avoid ambiguity. 

Item 11 Old, It is cost-effective, was 
rephrased to It is appropriately priced. As 
the third expert mentioned, in some cases 
free English textbooks may be provided 
for the students. The revised item can 
cover such situations. In part F (General 
content), item 17 Old, Task objectives are 
achievable, was reworded more clearly as 
Tasks support teaching objectives. Item 21 
Old, The material is up-to-date, was also 
modified, based on the second expert’s 
comment. According to her, the term ‘up-
to-date’ is vague and “can have different 
connotations. It may relate to the date of 
publication, the content, the topics, or 
the like”. The item was reworded as The 
content is fairly recent to avoid confusion. 
Another item that was modified was item 
22 Old, It covers a variety of topics from 
different fields. The idea of variety cannot 
be neglected since it makes the textbook 
more interesting. However, in the case of 
some textbooks, it would be impossible 
to have a variety of topics from different 
fields. Therefore, the focus of the item was 
shifted from the topics to the tasks. It was 
reworded as Tasks are varied (item 14). 

As mentioned by two of the experts, 
factors like durability, size, or printing 
quality are important, but not as essential 
as other items like the compatibility of 
the book to the background knowledge 
and level of the students (item 4 Old). 
Therefore, items 10 Old, It is durable, 
12 Old, Its size is appropriate, and 13 
Old, The printing quality is high, were all 
rephrased more generally as Overall, the 
book has a nice feel (item 2). Collapsing 
these items would also improve the 
economy of the checklist. Likewise, in part 
H (Speaking), item 29 Old, Activities are 
balanced between individual work, pair 
work and group work, was rephrased as 
Individual, pair and group work are given 
equal emphasis (item 22). The reworded 
item was shorter and easier to understand.

CONCLUSION

This paper summarises the previous 
research conducted to develop and evaluate 
The ELT Textbook Evaluation Checklist. It 
also presents the findings of a study that 
investigated a panel of experts’ evaluation 
of the validity and reliability of the 
checklist. This study helped the developers 
gain further in-depth feedback from the 
prospective users of the checklist regarding 
its usefulness. Based on this feedback, the 
checklist was revised. The new version 
of the checklist (see Appendix B) is more 
concise than the previous version. It has 
39 items (with 303 running words) while 
the previous version contained 50 (with 
361 running words). It also makes it more 
convenient for the evaluator to rate and 
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interpret textbooks with the help of its 
interpretation table that was missing in its 
predecessor. 

This study has useful implications 
for researchers who are interested in 
developing similar instruments. As the 
results indicated, there were many items 
in the checklist that were ambiguous or 
overlapped with others. Such issues could 
affect the reliability and validity of the 
instrument, but surprisingly they had been 
ignored in the previous studies through 
which the checklist had been developed. 
This leads us to the important conclusion 
that it is not sufficient to validate an 
instrument based on the perceptions of a 
group of experts or even the evaluation of a 
group of users. The findings have led us to 
believe that the critical feedback of a panel 
of experts can shed light on many areas of 
an instrument that may be ignored in more 
positivistic research methods.

The study emphasises the role of 
textbook evaluation checklists in ELT 
research and practice. A checklist is a 
useful tool that can be used for research 
purposes; that is, “measuring what might 
be expected to occur; and as a means of 
raising awareness among designers, i.e. 
pointing out what perhaps ought to occur” 
(Jones, 1993, p.457). As a research tool, a 
checklist can facilitate and encourage self-
directed teacher research, which has been 
underlined in the literature (Elliot, 1981; 
Roberts, 1993). It can be helpful in ‘pre-
use’, ‘in-use’ and/or ‘post-use’ ELT material 
evaluation (Cunningsworth, 1995; Ellis, 
1997). In pre-use (or predictive) evaluation 
of textbooks, the checklist can help teachers 

to select more useful and suitable textbooks 
for their language classes by examining the 
prospective performance in their present 
learning-teaching context. Teachers can 
use checklists to diagnose the strengths 
and/or weaknesses of the textbooks that 
they are using in their classrooms. Finally, 
checklists can also be used in post-use 
(or retrospective) evaluation of textbooks 
that involves a reflection on the quality of 
a textbook that has been taught/used in a 
language classroom. The present checklist 
can be used by programme evaluators, 
researchers and other experts to evaluate 
a textbook after it has been used. The 
probable shortcomings of the textbook can 
specifically be diagnosed with the help of 
the checklist and adaptations can be made 
to optimise the usefulness of the textbook.

However, any instrument should be 
used with caution as testing situations vary. 
For instance, the checklist will definitely 
require some modifications before it can 
be adequately used to evaluate junior level 
English textbooks for children. Additionally, 
the checklist cannot be used for evaluating 
ELT software packages unless certain 
criteria are added to address the technical 
properties of the software. It is common to 
test checklists by using them to evaluate a 
wide range and number of materials (Jones, 
1993). A study in which the checklist is 
used to evaluate several textbooks may help 
further improve its validity.
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APPENDIX A

English Language Teaching Textbook Evaluation Checklist (Old Version)

Instructions

Read the items in the checklist and in the column opposite the items indicate the level to 
which they agree with each statement by marking 0 to 4:
0 = Never true

1 = Rarely true

2 = Sometimes true

3 = Often true

4 = Always true

I. General attributes
A. The book is in relation with the syllabus and curriculum
1.	 It matches the specifications of the syllabus.     

B. Methodology
2.	 The activities can be exploited fully and can embrace the various 

methodologies in ELT. 
    

3.	 The activities can work well with methodologies in ELT.     

C. Suitability to learners
4.	 It is compatible with background knowledge and level of students.     

5.	 It is compatible with the socio-economic context.     

6.	 It is culturally accessible to the learners.     

7.	 It is compatible with the needs of the learners.     

D. Physical and utilitarian attributes
8.	 Its layout is attractive.     

9.	 It indicates efficient use of text and visuals.     

10.	 It is durable.     

11.	 It is cost-effective.     

12.	 Its size is appropriate.     

13.	 The printing quality is high.     

E. Efficient layout of supplementary materials
14.	 The book is supported efficiently by essentials like audio-

materials.
    

15.	 There is a teacher’s guide to aid the teacher.     
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II. Learning-teaching content

A. General
16.	  Tasks move from simple to complex.     

17.	 Task objectives are achievable.     

18.	 Cultural sensitivities have been considered.     

19.	 The language in the textbook is natural and real.     

20.	 The situations created in the dialogues sound natural and real.     

21.	 The material is up-to-date.     

22.	 It covers a variety of topics from different fields.     

23.	 The book contains fun elements.     

B. Listening
24.	 The book has appropriate listening tasks with well-defined goals.     

25.	 Instructions are clear.     

26.	 Tasks are efficiently graded according to complexity.     

27.	 Tasks are authentic or close to real language situations.     

C. Speaking
28.	 Activities are developed to initiate meaningful communication.     

29.	 Activities are balanced between individual response, pair work 
and group work.

    

30.	 Activities motivate students to talk.     

D. Reading
31.	 Texts are graded.     

32.	 Length is appropriate.     

33.	 Texts are interesting.     

E. Writing
34.	 Tasks have achievable goals and take into consideration learner 

capabilities.
    

35.	 Models are provided for different genres.     

36.	 Tasks are interesting.     

F. Vocabulary
37.	 The load (number of new words in each lesson) is appropriate to 

the level.
    

38.	 There is a good distribution (simple to complex) of vocabulary 
load across chapters and the whole book.

    

39.	 Words are efficiently repeated and recycled across the book.     

40.	 Words are contextualized.     
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G. Grammar
41.	 The amount of grammar is achievable.     

42.	 The grammar is contextualized.     

43.	 Examples are interesting.     

44.	 Grammar is introduced explicitly.     

45.	 Grammar is reworked implicitly throughout the book.     

H. Pronunciation
46.	 It is contextualized.     

47.	 It is easy to learn.     

I. Exercises
48.	 They have clear instructions.     

49.	 They are adequate.     

50.	 They help students who are under/over-achievers.     
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APPENDIX B

English Language Teaching Textbook Evaluation Checklist (New Version)

Instructions

Read the items in the checklist and in the column opposite the items indicate the level to 
which they agree with each statement by marking 0 to 4:

0 = Never true

1 = Rarely true

2 = Sometimes true

3 = Often true

4 = Always true

NA= Not Applicable

NB: There may be one or more sections that you may not find applicable to your teaching 
context. In such cases, check the box in the ‘NA’ (or, Not Applicable) column and 
disregard the section in evaluating the textbook.

NA



I. General attributes

A. The book in relation to syllabus and curriculum
1.	 It matches the specifications of the syllabus.     

2.	 Overall, the book has a nice feel.     

NA

 B. Methodology
3.	 The activities can be exploited fully.     

4.	 The acctivities can work well in most classroom situations.     

NA

 C. Suitability to learners
5.	 It is compatible with the background knowledge and level 

of students.
    

6.	 It addresses learning targets.     

NA

 D. Physical and utilitarian attributes
7.	 It is appropriately priced.

8.	 Its layout is attractive.

    

9.	 It indicates efficient use of text and visuals.     

NA

 E. Efficient layout of supplementary materials
10.	 The book is supported by suitable materials like a work-

book, audio, or multimedia.
    
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11.	 The book is supported by other materials like review and 
test units.

    

12.	 There is a useful teacher’s guide to aid the teacher.     

NA



II. Learning-teaching content

F. General content
13.	Tasks move from simple to complex.     

14.	Tasks are varied.     

15.	 Tasks support teaching objectives.     

16.	 The language in the textbook is natural and real.     

17.	 The material is fairly recent.     

NA

 G. Listening
18.	 The book has appropriate listening tasks with well-defined 

goals.
    

19.	 Tasks are authentic or close to real language situations.     

20.	 Various listening contexts such as formal vs. informal con-
texts are considered.

    

NA

 H. Speaking
21.	 Activities are developed to initiate meaningful communica-

tion.
    

22.	 Individual, pair and group work are given equal emphasis.     

NA

 I. Reading
23.	 Length is appropriate.     

24.	 Difficulty level is appropriate.     

25.	 Texts are interesting.     

NA

 J. Writing
26.	 Tasks have achievable goals and take into consideration 

learner capabilities.
    

27.	 Tasks are interesting.     

NA

 K. Vocabulary
28.	 The load (number of new words in each lesson) is appropri-

ate to the level of students.
    
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29.	 There is a good distribution (simple to complex) of vocabu-
lary load across chapters and the whole book.

    

30.	 New words are sufficiently repeated and recycled across the 
book.  

    

31.	 Words are contextualized.     

NA

 L. Grammar
32.	 Grammar is contextualized.     

33.	 Grammar items are repeated throughout the book.     

NA

 M. Pronunciation
34.	 Tasks are useful.     

35.	 Tasks are interesting.
NA

 N. Exercises
36.	 They have clear instructions.     

37.	 They are adequate.     

38.	 They are interesting.     

39.	 They help students with mixed abilities.     

Scores Interpretation Guide
Level Range Interpretation
0 0.00-0.80 Negligible usefulness
1 0.81-1.60 Low usefulness
2 1.61-2.80 Moderate usefulness
3 2.81-3.60 High usefulness
4 3.61-4.00 Very high usefulness
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ABSTRACT

The aim of this study was to investigate the relationship between the transformational 
leadership style of Iranian high school coaches and the sport commitment of Iranian high 
school football players. This study also examined the effect of age and playing experience 
on athletes’ sport commitment. A total of 270 football players were selected from 31 high 
school football teams in Iran using the simple random sampling procedure. Instruments of 
the study were the Multifactor Leadership Questionnaire (MLQ) (Avolio & Bass, 1995) 
and Sport Commitment Model Scale (SCMS) (Scanlan, Carpenter, Schmidt, Simons, & 
Keeler, 1993). The results of the study indicated that there is a positive and significant 
relationship between the transformational leadership style of coaches and sport commitment 
(r=.419, β=.478, ρ value=.001). In addition, the results also showed that there are no 
significant differences in sport commitment of football players of different ages (F=1.115, 
p value=0.330>0.05) and years of football experience (F=0.053, p value=0.948>0.05). 
Findings of this study suggest that the transformational leadership style is effective in 
enhancing the sport commitment of Iranian high school football players. 

Keywords: Sport commitment, transformational leadership

INTRODUCTION

In recent years studies on leadership have 
been carried out in sport settings that refer 
to the coach as a leader and the athlete as a 
follower. Coaches can play different roles 
with different approaches as leaders in their 
teams. A study conducted by Price (2010, 
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found that several theories of leadership 
were used to describe how situational 
factors, leader-member relations and 
leader traits signify effective leadership. 
Beginning with the theory that leaders are 
born, not made to the contingency theory 
and the transformational leadership theory, 
leadership theories have progressed to 
include countless components related to 
characteristics of the leader, followers, 
situation and leader-follower relationship.

The transformational leadership theory 
accentuates the significance of the leader-
follower relationship (Bass, 1985; Bass, 
1990; Bass & Avolio, 1993; Bass & Avolio, 
1994) making it pertinent to the study of 
athletic leadership. According to this 
theory the positive interactions between 
leaders and followers lead to desirable 
consequences such as commitment, 
satisfaction and motivation. This theory 
does not focus on the characteristics of 
the leader, followers or situation; rather, 
it emphasises the development of the 
relationship between leaders and followers. 
Therefore, the leader-follower relationship-
centred theory finds its strength in the 
mutual social collaborations of leaders 
and followers in accomplishing a shared 
goal (Price, 2010). Transformational 
leaders try to create motivation, vision and 
insight in order to increase satisfaction 
and commitment among their employees 
(Amorose & Horn, 2000; Chen & Fahr, 
2003; Louise & Robert, 2007). The 
transformational leadership theory is 
relatively new in sport settings and it has 
proved to be useful (Bass & Riggio, 2006). 

Bass (1985) and his colleagues wrote that 
by altering and influencing followers’ 
beliefs and attitudes, transformational 
leaders motivate and inspire followers to 
exceed expectations. According to Bass 
and Riggio (2006) and Avolio (1999),  
transformational leadership factors are: (1) 
idealised influence (attributed), (2) idealised 
influence (behaviour), (3) inspirational 
motivation, (4) intellectual stimulation and 
(5) individualised consideration.

Even though many studies have 
been conducted in recent years on the 
transformational leadership theory in 
different settings such as business, industry, 
the military and the corporate world 
(companies), there are very few studies 
that have examined the transformational 
and transactional leadership theory in sport 
(Burton & Peachey, 2009). The limited 
studies in sport focused on the relationship 
between transformational and transactional 
leadership behaviours of sport leaders such 
as athletic manager, athletic directors and 
the commitment of subordinates such as 
coaches (Amorose & Horn, 2000; Kent 
& Chelladurai, 2001; Javdani, 2002; 
Chen & Fahr, 2003; Bass & Riggio, 2006; 
Louise & Robert, 2007; Nikoofar, 2007; 
Andrew et al., 2010; Hallajy, 2009; Price, 
2010). The result of these studies showed 
transformational leadership behaviours 
increased subordinates’ commitment. 
However, other studies in sport have obtained 
conflicting results. Specifically, studies by 
Pruijn and Boucher (1995), Wallace and 
Weese (1995), Doherty and Danylchuk 
(1996) and Javdani (2002) showed that 
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transformational leadership of superiors 
had little impact on followers’ outcome 
such as commitment or performance. The 
inconsistent findings suggest more research 
is needed to examine the relationship of 
transformational leadership behaviour on 
subordinate outcomes such as subordinates’ 
commitment.

Within the context of high school sport 
in Iran, several authors reported lack of 
commitment among Iranian high school 
students in sport participation. Specifically, 
Hashemi (2010) found out that only 48% of 
Iranian high school students participated in 
sport in 2010 as compared to 76% in 2009. 
The decline in sport participation among 
Iranian high school students may be due to a 
lack of sport commitment or the “desire and 
resolve to continue sport participation in a 
particular program, specific sport, or sport in 
general” (Scanlan et al., 1993, p. 6).

Poor leadership has been identified 
as a possible reason for the decline of 
sport participation in Iran. For example, 
Ramezaninejad, Hemmatinejad, Mohebbi 
and Niazi (2010) and Hashemi (2010) 
suggest the main reasons for the poor results 
of Iranian national youth teams and national 
school teams are the coach’s leadership role 
on commitment and satisfaction of players. 
Noroozi, Koozechian, Ehsani, Feyz and 
Noroozi (2012) stated that when coaches do 
not make use of effective leadership styles, 
they can cause decreased commitment and 
satisfaction among players. Coaches may 
invest a lot of money and use different 
facilities, but if they are not able to satisfy 
players they cannot expect commitment 

from them, thus the result will be a weak 
team with poor performance (Zardoshtian, 
2008). 

This study sought to examine the 
relationship between transformational 
leadership styles of Iranian coaches and 
the sport commitment of high school 
football players. Using high school as the 
setting since this sport is the most popular 
sport in Iran (Ramezaninejad et al., 2010), 
this study sought to examine whether 
Iranian high school coaches who engage 
in transformational leadership behaviours 
are able to inspire and empower high 
school football players to a higher level 
of commitment than coaches who do not 
engage in such leadership behaviours.

The following hypotheses were 
formulated for this study:

H1 : �There is no significant relationship 
between the transformational 
leadership style of coaches and 
the sport commitment of high 
school football players in Iran.

H2 : �There is no significant difference 
in sport commitment of high 
school football players of different 
ages in Iran.

H3 : �There is no significant difference 
in sport commitment of high school 
football players of different football 
playing experiences in Iran.

METHODOLOGY

The quantitative research approach was 
adopted for the study.  Participants of this 
study were Iranian high school football 
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players. The sample of this study was 
selected from 558 football players who 
were playing in different Iranian high 
schools’ football select teams (31 teams×18 
players=558 players). For determining 
sample size, the researcher used the 
Krejcie and Morgan’s Table (1975).  
Based on this table, a total sample 
size of 234 subjects was determined. 
The researcher selected 15 provinces  
through simple random sampling 
procedure from all 31 Iranian provinces 
(high school football teams) to increase 
the confidence level of research  
results. Finally, participants of this  
study were 270 (15 teams×18 players=270 
players) Iranian high school football 
players (mean age=17.35 years, standard 
deviation=0.78.), which was reduced 
to 255 football players due to missing  
answers to some of the questions. 
Therefore, the total number of participants 
was 255 high school football players 
who completed all questions in the 
questionnaire.

The age of the football players ranged 
from 15 to 20 years (mean age=17.35 
years; standard deviation=0.78). The 
range of football playing experience 
(year) of football players in the 
schools’ competitions were between 0 
(inexperience) to 10 years (mean age=2.66 
years; standard deviation=3.04). The age 
and experience of all participants were 
categorised. In this regard, the age and 

football playing experience of football 
players were categorised into three groups 
(Table 2).

The researcher used a standardised 
back-translation technique (Arbuckle, 
2009) to translate the original English 
version of the two instruments (MLQ  
and SCMS) into Persian. Then a  
pilot study was utilised to confirm 
the capability of the methodological  
procedure of the research and also to 
increase the validity and reliability of 
instrumentations of the study. Results 
of the pilot study showed that internal 
consistency of MLQ Rater Form (five 
transformational subscales) with ranges 
from 0.80 to 0.89 and SCMS (four 
subscales) from 0.81 to 0.85 were 
acceptable. 

Statistical Analysis

The main purpose of this study was 
to examine the relationship between 
the transformational leadership style 
of coaches and the sport commitment 
of Iranian high school football players 
and to provide a direct model with two 
variables. The data were analysed using 
the Structural Equation Modeling (SEM) 
using AMOS 18 (Arbuckle, 2009) in order 
to investigate a model which reflected the 
purposes of this study. In addition, the 
one-way ANOVA was used to determine 
the sport commitment differences in age 
and football-playing experience category.
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TABLE 1
Standardised Regression Weights: Total Direct Model

DV path IV Unstand 
Estimate S.E.  Standard 

Estimate C.R. P*

Sport 
Commitment <--- Transformational         0.407    0.087     0.415 4.663 0.000

* Significant level at α <0.001

TABLE 2
Football Players’ Age and Experience

Experience 
category

Frequency Percent Age 
category

Frequency Percent

0-3 178 69.8 15-16 35 13.7

4-6 55 21.6 17-18 213 83.5
7-10 22 8.6 19-20 7 2.7
Total 255 100.0 Total 255 100.0

TABLE 3
Summary of Direct Model Fit
CMIN & GFI

Model NPAR CMIN DF P CMIN/DF RMR GFI
Default model 19 32.264 26 0.106    1.356 0.026 0.973

Baseline Comparisons & RMSEA

Model NFI 
Delta1

RFI 
rho1

IFI 
Delta2

TLI 
rho2

CFI RMSEA

Default model 0.944 0.922 0.985 0.978 0.985 0.037

Fig.1: Direct model
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RESULTS

The results  in Fig.1 and Table 1 show that 
the transformational leadership style of 
coaches significantly contributed towards 
the prediction sport commitment of high 
schools’ football players (β or  Standard 
Estimate=0.415, B or Unstandardised 
Estimate=0.407, Standard Error=0.087, 
Critical Ratio=4.663, ρ=0.000). The result 
based on standard regression weight (β) 
indicated that when transformational 
leadership goes up by 1 standard 
deviation (SD), sport commitment goes 
up by 0.415 standard deviations. Thus, 
the first hypothesis was rejected, and it is 
concluded that there is a significant positive 
relationship between transformational 
leadership style of coaches and sport 
commitment of high school football 
players in Iran.

Direct Model

Table 3 shows the summary of model fit 
for direct model. This Table illustrates 
that the ρ value of the Chi-square test was 
not statistically significant which would 
indicate that the data do fit the model well 
by χ2 or CMIN (N=255, df=26)=32.264, 
ρ=0.106<0.05. Additionally, there are 
several acceptable indices such as CMIN/
DF=1.356 (<3), RMR=0.026(< 0.08), 
TLI= 0.978(≥0.90), IFI=0.985(≥0.90), 
CFI=0.985 (≥0.90) and RMSEA=0.037 (< 
0.08) that support the model fitting the data. 
Hence, the fit of this model is adequate.

Based on the direct model, it is 
estimated that transformational leadership 
(exogenous variable) as predictor of 

sport commitment (endogenous variable) 
explains about 17% of its variance. In 
other words, the error variance of sport 
commitment is approximately 83% of 
the variance of sport commitment itself. 
As shown in Fig.1 and Table 2, the direct 
relationship between the transformational 
leadership style of coaches and sport 
commitment was significant (β=0.415). 
Based on the result of the SEM using 
AMOS, the following Standardised 
Regression Equation can be proposed:

H0: Y= β0 + ê
HA: Ŷ = β1 X1

Standardised Regression Equation:         
Ŷ = 0.415X1 + ê

The one-way ANOVA was used to 
examine hypotheses 2 and 3. The results 
showed that there were no significant 
differences in sport commitment of football 
players of different ages, F (2, 252)=1.115, 
p value=0.330>0.05. Therefore, the null 
hypothesis is not rejected (fail to reject H2, 
at α=0.05). In addition, the results revealed 
that there were no significant differences in 
the sport commitment of football players 
of different football playing experience 
(three categories), F (2, 252)=0.053, p 
value=0.948>0.05. Therefore, the null 
hypothesis is not rejected (fail to reject H3 

at α=0.05).

DISCUSSION

The findings suggest that the 
transformational leadership style of 
coaches would increase sport commitment 
of Iranian high school football players. 
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On the basis of the research findings, it 
can be interpreted that if a coach provided 
a desired level of transformational 
behaviour, he would be able to persuade 
the athlete to resolve or maintain physical 
activity and sport participation. This 
result may be due to the abilities of 
transformational behaviour. Idealised 
influence (Attributed), idealised influence 
(Behaviour) and inspirational motivation 
are three dimensions of transformational 
leaders that can increase followers’ self-
confidence, create an excellent vision and 
strong belief among them for achieving 
shared goals (Antonakis et al., 2003; Bass, 
1997). 

By engaging in those behaviours, 
transformational leaders clearly explain 
their goals and are able to motivate 
their followers to get their commitment 
towards achieving the goals (Bass & 
Riggio, 2006). In addition, the idealized 
influence (Behaviour) component of 
transformational leaders has been reported 
to be positive in terms of coaches’ success 
in developing emotional ties with their 
followers. These emotional ties are formed 
because followers believe that their leader 
has certain positive characteristics such as 
perceived power, focus on higher-order 
values and ideals (Antonakis et al., 2003; 
Bass, 1997). 

Comparing the results of this study 
with other studies in the literature, it can 
be concluded that the results are consistent 
with the proposition of the transformational 
theory (Bass, 1985; Avolio, 1999; Bass & 
Riggio, 2006), which suggested that the 

transformational behaviour of a leader 
increases the commitment of his or her 
followers. The results demonstrated that 
the transformational leadership style is 
effective not only in business, industry, 
the military and education but also in sport 
settings. Specifically, the results support 
the proposition by Hallajy (2009) that 
transformational coaches can effect and 
predict the sport commitment of handball 
players.

	 However, the findingS of this 
study are in contrast to those of Doherty 
and Danylchuk (1996), who studied 
the transformational and transactional 
leadership styles of coaches of athletic 
departments of universities in Ontario. 
In their report they indicated that 
transformational and transactional 
leadership behaviour of athletic 
administrators was not related to the 
commitment of coaches. In addition, 
Pruijn and Boucher’s (1995) findings 
of Dutch national sport organisations 
revealed that there was no significant 
relationship between transformational 
leadership behaviours and commitment of 
subordinates. 

This study did not find a significant 
difference between sport commitment and 
age and also between sport commitment 
and football playing experience of 
football players. This may be due to low 
playing experience. Young players may 
have less experience than older players. 
In other words, young, less experienced 
players may not have sufficient skills 
and consequently, their individual and 



Pertanika J. Soc. Sci. & Hum. 23 (4): 781 – 792 (2015)

Saybani, H. R., Yusof, A., Soon, C. and Hassan, A.  

788

team performance level may decrease. 
Players that have lower performance 
and skills than others are less likely to 
experience success in sport. Therefore, 
their willingness to continue participating 
in sport activities may decrease. In 
addition, sport enjoyment and motivation 
of players for staying in the team also may 
decrease. Similar to findings of this study, 
Lok and Crawford (1999) found that there 
was no significant relationship between 
experience and employees’ commitment in 
non-sport settings. This similarity may be 
due to some correspondence in the concept 
of organisational commitment and sport 
commitment such as tendency to work hard 
and constantly to stay in the organisation. 

THEORETICAL IMPLICATIONS

From a theoretical point of view, the results 
of this study reveal the applicability of the 
transformational leadership theory in sport 
settings. In other words, the results of 
the study revealed partial support for the 
transformational leadership theory (Bass, 
1985). In addition, these findings provide 
evidence that leaders with transformational 
leadership styles (coaches) tend to influence 
the commitment of followers (players) 
(Bass & Riggio, 2006). The results 
revealed that transformational behaviour 
is able to predict sport commitment. 
Therefore, the results of this study not only 
expand the body of knowledge in sport 
settings, but also are an effective reason for 
transformational leadership as a predictor 
in the sport domain. In other words, the 
results support several studies that found 

a prediction role for the transformational 
leadership style (Andrew et al., 2010; 
Hallajy, 2009; Lynn, 2003; Zardoshtian, 
2008). 

PRACTICAL IMPLICATIONS

The results of this study have important 
implications not only in high school 
domains, but also in other sport settings 
such as intercollegiate athletic settings and 
sport clubs. Practically, the findings of the 
current study suggest the need for more 
transformational leaders in school settings 
and other sport settings. In addition, the 
results suggest that transformational 
leadership style can predict sport 
commitment, thus, coaches can increase 
sport commitment of the players. 
Iranian high school coaches who have 
transformational leadership style would 
be able to empower high school football 
players to higher levels of satisfaction 
and commitment, and hence, higher 
participation in a particular programme, 
specific sport or sport in general as stated 
by Scanlan et al. (1993). 

Transformational leadership behaviours 
can be taught (Bass, 1990) through 
workshops and seminars (Bass & Riggio, 
2006). Training football coaches to become 
transformational leaders should be an 
important issue for the Sport Department 
of the Ministry of Education of Iran and the 
Ministry of sport of Iran. This department 
should select physical education teachers 
for coaching positions based on their 
potential to become transformational 
leaders. Furthermore, the Football 
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Federation of Iran is the main facilitator for 
the teaching of coaches; it should provide 
lectures, courses and workshops whose 
primary focus is on following syllabi that 
include transformational leadership principles 
with the goal of improving transformational 
leadership behaviours of coaches. The results 
will solve the problem that was mentioned 
earlier by Noroozi et al. (2012) who argued 
that a coach without an effective leadership 
style can neither increase commitment 
and satisfaction of players nor enhance the 
poor performance that was mentioned by 
Zardoshtian (2008). In addition, the problems 
of decreased commitment and satisfaction 
of Iranian high school football players and 
poor results of high school national teams 
(Hashemi, 2010) will be solved. Players, 
having improved their skills and performance 
by greater participation in training programs 
and competitions, can achieve better results 
in competitions. 

RECOMMENDATION FOR FUTURE 
STUDIES

This study recommends the following 
issues for future investigation:  
1. � This study focused on five dimensions 

of transformational leadership style 
that was developed by Bass and 
Avolio (1995): Idealised influence 
(Attributed), idealised influence 
(Behavioural), inspirational 
motivation, intellectual stimulation 
and individual consideration. Future 
studies could focus on other leadership 
styles such as the transactional 
leadership style.

2. � The current study included only head 
coaches. However, we know that 
athletes are in communication with 
other coaching staff such as assistant 
coaches, conditioning coaches and 
other athletes. These coaches and 
athletes could probably have an equal 
and significant role in communication 
between coach and athletes. Therefore, 
future studies could focus on the effect 
of these staff on athlete satisfaction.

3. � Future studies could involve other 
dependent variables such as motivation, 
self-determining and burn out.    

4. � Future studies could involve other team 
sport such as basketball, volleyball, 
handball etc.

5. � Future studies could involve other 
individual sport such as tennis, table 
tennis, badminton etc.

6. � This study involved male football 
players; future studies could involve 
female athletes in different sport.

7. � Future studies could examine 
relationship between leadership 
behaviours and organisational 
citizenship behaviour.
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ABSTRACT

Despite their being the most notoriously confusing aspects of English language instruction, 
phrasal verbs are of high relevance for ESL/EFL learners because knowledge of them is 
often equated with language proficiency and fluency. With textbooks containing a noticeable 
number of phrasal verbs, it is of pedagogical significance to see if these combinations are 
appropriately dealt with in semantic terms. The present corpus-based study was, thus, 
intended to explore the semantic treatment of these combinations in a pedagogical corpus  
of Malaysian ESL textbooks. Using WordSmith software and the Oxford Dictionary of 
Phrasal Verbs as research instruments, the study revealed that despite the overwhelming 
number of phrasal verbs in the corpus, most of these combinations were presented with 
a very thin skeleton, as they were repeated in different forms with the same meaning. 
In addition, some items were presented with their rare and infrequent word meanings. 
Therefore, the selection and presentation of the word senses of different phrasal verb 
combinations proved to be more intuitively than empirically motivated.

Keywords: Phrasal verbs, ESL textbooks, corpus linguistics, semantics

INTRODUCTION

One of the most well-known and yet 
complicated structures in the English 

language is the phrasal verb. Phrasal verbs 
appear in different registers of the language 
and are highly frequent and prolific, adding 
a definite richness to the language. In 
addition to their grammatical variability, 
phrasal verbs are extremely demanding 
for ESL/EFL language learners in terms of 
their semantic complexity. As with single-
word verbs, they can, depending on the 
context in which they appear, represent a 
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number of different meanings, hence they 
are polysemous. For instance, the Oxford 
Dictionary of Phrasal Verbs presents about 
twenty-two different meanings for the 
phrasal verb ‘come out’. The identification 
of word senses associated with each form 
is, thus, relevant as “multi-word verbs 
certainly originate mainly for semantic 
reasons” (Claridge, 2000, p. 2). It is, 
however, unfortunate to point out that 
textbook writers often fail to give enough 
weight to different semantic functions 
associated with each combination (Zarifi & 
Mukundan, 2014a). 

LITERATURE REVIEW

Phrasal verbs are, semantically speaking, 
categorised with regard to the degree of 
their compositionality or the relationship 
between the constituent elements and how 
each element contributes to the meaning of 
the whole unit. Chief among the different 
semantic classifications of phrasal verbs 
is the three-way classification of literal, 
figurative and completive (Dagut & Laufer, 
1985); literal, idiomatic and aspectual 
(Celce-Murcia & Larsen-Freeman, 1999); 
compositional, idiomatic or aspectual 
(Dehe, 2002b; Jackendoff, 2002); 
and transparent, semi-transparent and 
semantically opaque (Armstrong, 2004). 
Despite the use of different terms for the 
classification, there seems to be unanimity 
among linguists as to the number of the 
types and the nature of the word sense 
created by the elements in the unit, hence 
roughly similar divisions. To put this into 
perspective, in these classifications, the 

terms ‘compositional, transparent and 
literal’ are used to indicate that the literal 
interpretation of the particle and the verb 
determines the meaning of the whole unit 
(e.g. ‘take down’ in ‘take down the picture’). 
Likewise, terms ‘idiomatic, figurative 
and opaque’ are used for phrasal verbs 
whose meanings cannot be determined 
by interpreting their components literally 
(e.g. ‘go off’ in ‘A bomb went off near that 
village.’). Finally, terms ‘completive, less 
transparent and aspectual’ refer to those 
combinations whose meanings are more 
transparent than those of the second type 
but perhaps not as transparent as those of 
the first type. Despite the literal meaning of 
the verb proper, the particle contributes an 
unusual aspect of meaning (Celce-Murcia 
& Larsen-Freeman, 1999) that indicates the 
completeness, thoroughness or continuity 
of the action described by the verb.

Despite these various semantic 
classifications, Claridge (2000) assigns a 
core role to the literal forms from which 
figurative types are derived, asserting that 
“Idiomaticity, after all, does not emerge 
out of nowhere, but is based in some 
way or other on the regular patterns of 
the language” (p. 47). In other words, an 
idiomatisation process brings about the 
semantic evolution of the combinations 
(Rodriguez-Puente, 2012) with the 
prototypical non-idiomatic meaning giving 
birth to various “semantic extensions, 
by metonymy, metaphorization, or other 
mechanisms” (Gonzalez, 2010, p. 53). 
For instance, the particle ‘out’ with the 
prototypical meaning associated with 
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‘away from inside of a place or thing’ has 
been extended to assume such different 
idiomatic meanings as ‘stop something 
from burning’ (Firefighters soon put the 
fire out.), ‘publish’ (When is her new novel 
coming out?), ‘reduction’ (The fine will be 
taken out of your wages.), and so on.

While the semantic classification of 
the phrasal verbs might be of high research 
interest to the linguists, it would be of little 
or no relevance in pedagogy. This is because 
teachers as well as learners are hardly ever 
required to account for the compositionality 
level of the items, especially at school level 
of education. Despite this, investigation of 
the semantic treatment of phrasal verbs 
could be of paramount significance to the 
curriculum designers, material developers, 
language teachers as well as language 
learners. It would result in the selection, 
presentation and practice of the most 
frequent meanings of the combinations for 
instructional purposes. From among the 
available empirical studies on the semantic 
aspects of the phrasal verbs, one can refer 
to the research carried out by Gardner and 
Darwin (2007), Trebits (2009) and Akbari 
(2009). 

In a corpus based study, Gardner and 
Darwin (2007), using WordNet, provided 
the word-sense frequencies for the top 100 
Phrasal Verbs in the BNC. They reported 
that these top frequent combinations, 
which accounted for almost half of all the 
phrasal verbs in the corpus, had a total 
number of 559 different meanings. In other 
words, each unit conveyed 5.6 meanings 
on the average. It is perhaps interesting to 

point out that the reported low average of 
meaning multiplicity of the items in the 
BNC was largely due to the instrument used 
in the study. This issue will be precisely 
elaborated on in the methodology section. 

In another recent corpus-based study, 
Trebits (2009) provided the word-senses 
associated with the 25 most frequently used 
phrasal verbs in the Corpus of European 
Union English (CEUE). Results showed 
that these items represented 34 different 
meanings altogether, that is, 1.36 per item 
on the average. Each of these top frequent 
units in the CEUE was reported to have an 
average of four different meanings in the 
BNC. She also added that about one third 
of these combinations expressed more than 
one meaning in the CEUE. For example, the 
phrasal verb ‘set up’ conveyed two different 
meanings in the CEUE (1 start a business 
or organisation, 2 make the arrangements 
for something to happen) and more than 
10 in general English. This discrepancy is, 
however, not surprising as the CEUE is a 
purely written and specialised corpus. 

In addition, in a large scale corpus-
based study, Akbari (2009) investigated 
the treatment of phrasal verb combinations 
in an ESL learner corpus. The corpus of 
the study was composed of a number of 
Malaysian secondary school level students’ 
narrative compositions sampled from 
the EMAS. In addition to exploring the 
grammatical and semantic misuse of the 
combinations, he went on to account for 
their compositionality degree, categorising 
them according to their literal, aspectual or 
idiomatic nature. It is interesting, however, 
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to point out that the criteria underlying 
this compositional classification of the 
different types of phrasal verbs are open 
to question. For instance, it is unclear why 
‘break out’ was classified as an aspectual 
unit but ‘break off’ was considered to be an 
idiomatic form. 

Finally, in a very recent study, Zarifi 
and Mukundan (2014b) explored the 
grammatical treatment of phrasal verb 
items in Malaysian ESL secondary level 
textbooks. They provided a full account 
of the grammatical configurations that the 
combinations assumed in the textbooks. 
Findings of the study revealed that there 
appeared to be “no guiding principle 
underlying the selection, presentation and 
sequencing of different patterns associated 
with them, bringing further home the 
observation that the development of 
ELT textbooks is more intuitively than 
empirically motivated” (p. 649).

RESEARCH QUESTION

In light of the semantic complexity of 
phrasal verbs, corpus-based studies often 
suggest that any successful study of these 
combinations should necessarily focus 
on their various word senses (Gardner & 
Davies, 2007; Trebits, 2009) since it is often 
argued that knowledge of a given word 
is multi-faceted (Nation, 2001). Besides 
the knowledge of its various syntactic 
forms and their definitions, it involves 
the knowledge of its different associated 
word senses and shades of meaning as well 
(Kieffer & Lesaux, 2012; Nation, 2001; 
Stahl & Nagy, 2006). What is more, not all 

the various meanings of any given phrasal 
verb are of the same frequency of use, and 
nor are these meanings common to all the 
possible language registers. In other words, 
some meanings are highly frequent and 
enjoy a wide range of occurrence while 
others are of infrequent use in natural use. 
As a result, the selection and prioritisation 
of the different meanings of these 
combinations should be a major concern in 
pedagogy in general and in the development 
of ELT materials in particular. In line with 
the above argument, the current study was 
intended to address the following research 
question:

*�How were phrasal verb combinations 
semantically dealt with in the 
pedagogic corpus of the Malaysian 
ESL textbooks prescribed for use in 
the secondary level?

METHODOLOGY AND MATERIALS

Design of the Study

In corpus-based studies the choice between 
the quantitative and qualitative approach 
is usually a methodological issue (Mair, 
1991). Although the quantitative approach 
provides useful information as to the 
frequency counts of different linguistic 
features (Conrad, 2005), it is only the 
qualitative approach that can account for 
the occurrence of these features. Hardy, 
Harley and Philips (2004), assuming a 
pluralist stance, argue that performing any 
quantitative study without clear conceptual 
definitions derived from qualitative 
approach, or generalising qualitative 
findings without providing quantitative 
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evidence on the prevalence and patterns 
of the linguistic phenomena under study is 
deemed imprudent. Though these methods 
of analysis address a linguistic phenomenon 
differently, Neuendorf  (2004) holds that 
their ultimate findings can nicely fit together 
to lend a good instance of research method 
triangulation. With the above arguments 
in mind, the current corpus-based study, 
thus, used a mixed-methods approach to 
investigate the semantic presentation of 
phrasal verbs in a pedagogic corpus of ESL 
textbooks.

Corpus of the Study 

The corpus in the study consisted of 
Malaysian textbooks from Form One to 
Form Five that have been prescribed for 
use by secondary level learners. It appeared 
to be a balanced pedagogic corpus as it 
involved both conversational and formal 
registers and dealt with a variety of topics 
(Trebits, 2009). It comprised a total number 
of 302,642 tokens and an overwhelming 
number of phrasal verb combinations. 
The corpus was widely-searched in a 
number of corpus-based studies (Menon, 
2009; Mukundan & Anealka, 2007; Zarifi 
& Mukundan, 2012; Zarifi, 2013; etc.), 
throwing light on different aspects of 
the instructional language variety that 
Malaysian ESL learners are exposed to in 
the classroom setting.

Instrumentation

The first stage in data analysis involved the 
use of some reliable instrument for data 
collection. To this end, the Concordance 

tool of the WordSmith package version 
4.0 was run to cull all the potential phrasal 
verbs from the corpus. The next stage 
involved using a valid reference source 
for the identification of the different 
potential meanings associated with each 
combination. Although a number of 
previous studies made use of WordNet 
(Miller, 2003), an electronic system of a 
large lexical database in which different 
word categories are presented into synonym 
sets (synsets) with each set showing a 
distinct semantic concept (Fellbaum, 
1998), this study opted for the use of the 
Oxford Dictionary of Phrasal Verbs. This 
decision was made since WordNet appeared 
to be rather restricted in its presentation 
of both the number of phrasal verbs and 
their potential meanings. For instance, the 
software failed to provide any entry for 
a number of combinations like ‘START 
OFF, REEL IN, INVITE ALONG, and so 
on’. Likewise, the software presented only 
11 out of the 21 various definitions that 
the Oxford Dictionary of Phrasal Verbs 
presents for the string ‘GET OFF’. As a 
result, the Oxford Dictionary of Phrasal 
Verbs turned out to serve as a more reliable 
source for the word meaning of the phrasal 
verbs.

With a comprehensive list of over 
6,000 common British and American 
phrasal verbs, the Oxford Dictionary 
of Phrasal Verbs is one of the most 
well-known leading dictionaries used 
worldwide as a source of definition of 
phrasal verbs, hence a valid instrument. 
Second, a number of empirically-based 
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semantic studies on phrasal verbs have, 
albeit marginally, used dictionaries as one 
of their reference sources (Trebits, 2009). 
Third, most of the World Englishes are 
British-based (Schneider, 2004), and the 
acrolectal English variety of current use 
in Malaysia is similar to British English 
(Menon, 2009). In addition, Ooi (2001, 
p. 169) observes “Standard British is still 
currently the official frame of reference” in 
Singapore and Malaysia.

Procedure of Analysis

In order to throw light on the semantic 
treatment of phrasal verbs, all the instances 
of these combinations in the corpus were 
extracted. Then, the combinations of 
one frequency count of occurrence in the 
corpus like ‘BREAK OFF, CHOP DOWN, 
DRESS UP, HAND OUT, etc.’ and those of 
one-word sense in the Oxford Dictionary 
of Phrasal Verbs like ‘READ UP, LOG 
ON, GOBBLE UP, PRINT OUT, etc.’ 
were ruled out from the analysis. Likewise, 
cliché forms like ‘FILL IN, ZOOM IN, 
SOUND OUT, etc.’ were omitted for 
further exploration. These three sets of 
combinations were excluded from the 
study simply because they were invariably 
associated with one meaning in the corpus.

Each of the remaining units was first 
looked up for all its different meanings in 
the dictionary. These meanings were listed 
under the target phrasal verb. Then all 
the concordance lines of the combination 

in the corpus were extracted through the 
concordance function of WordSmith. The 
analysis went on with the researchers 
reading through the concordance shots 
for each combination line by line to 
determine the meaning it carried in each 
specific context. Then, all the meanings of 
the combination were mapped for further 
qualitative analysis.

In order to make sure that the coding 
did not fall victim to the researchers’ 
idiosyncratic judgment, an independent 
rater (with a record of teaching English as 
a second language for the past five years) 
was asked to read the concordance lines and 
identify the meaning(s) of each unit based 
on the definitions in the Oxford Dictionary 
of Phrasal Verbs. Finally, Cohen’s Kappa 
measure was used to check for the 
consistency level of coding between the 
researchers and the coder. It is interesting 
to indicate that Cohen’s Kappa value 
calculated for the inter-rater reliability was 
.94, which is an excellent index.

RESULTS AND DISCUSSION

Findings revealed that of the total number 
of 464 lemmas of phrasal verbs in the 
corpus, a sum of 89 lemmas proved to be 
qualified candidates for semantic analysis. 
Concordance query revealed that they 
occurred more than once in the corpus and 
dictionary search proved that they enjoyed 
more than one word sense.
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TABLE 1
Number of Meanings of PVs in ODPV and the Corpus

PV ODPV Corpus 
Pick up 25 8
Come up 23 5
Get off 21 2
Go on 20 2
Take off 16 3
Put up 14 4
Get out 14 3
Give up 13 7
Take up 13 6
Keep up 13 4
Take out, go out 13 3
Get up, take in 13 2
Go back, go over, turn over 12 2
Come on 11 3
Set up 10 4
Make up 10 3
Put on, take away 10 2
Come in 10 1
Cut off, take over 9 3
Open up, bring up 9 2
Tie up 9 1
Break down, sort out 8 3
Cut out 8 2
Take back 8 1
Cut down 7 3
Stand up, pick out 7 2
Get down, blow up, come back, turn on 7 1
Take on, turn off, bring in 6 2
Put off, take down, call up 6 1
Bring back 5 3
Break out, get back, run out, give out, come along 5 2
Get over, put away, give away, line up, look out 5 1
Draw up, look up 4 3
Run away, set out, start off, call out 4 2
Put forward, leave out, shut up, clean up, sum up 4 1
Fill up, wake up, turn down, sign up, light up, grow up, go away 3 2
Get along, see through, sit down, eat up 3 1
Point out, slow down, speak up, wash away  2 2
Throw away, carry out, catch on, give back, pass away, try out, write out 2 1
Total = 89 640    X= 7.12 186    X= 2.09
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Results of the semantic analysis of 
the target phrasal verbs are summarised in 
Table 1. As shown, all the 89 phrasal verbs 
had a total number of 640 word meanings 
in the dictionary, that is, an average of 7.12 
senses each unit, hence they were heavily 
polysemous. On the other hand, each of 
these combinations expressed an average 
of 2.09 word senses in the corpus, hence 
they were rather skeletal.

It is interesting to point out that 
Gardner and Davies (2007) found an average 
of five senses for each of the top 25 phrasal 
verbs in general English. The discrepancy 
involved could be partly explained by the fact 
that, although they marginally referred to the 
Cambridge Dictionary of Phrasal Verbs when 
needed, their main reference source was 
WordNet. As has been mentioned, WordNet 
fails to present a comprehensive reservoir of 
word meanings for phrasal verbs. In addition, 
not all the top frequent combinations in the 
BNC got a chance to surface in this pedagogic 
corpus and vice versa. For instance, units like 
‘wake up, write out, etc.’ that were among the 
top frequent forms in the corpus were not so 
in the BNC. 

As the table reveals, there occurred 
different patterns of phrasal verbs in terms 
of word senses and frequency of meanings 
in the corpus. While some units like ‘PUT 
OFF, TURN ON and GIVE AWAY’ were 
used with only one word sense, others 
like ‘PICK UP, GIVE UP and TAKE 
UP’ were used with 8, 7 and 6 meanings, 
respectively. On the other hand, while 
some combinations were used with all their 
different potential dictionary meanings in 

the corpus, others were used with quite 
a limited number of their possible word 
meanings. For instance, ‘WASH AWAY, 
SPEAK UP, SLOW DOWN, etc.’ were 
used in their full meaning varieties, but 
such other combinations as ‘TAKE IN, 
GET OFF, GET UP, etc.’ were used, at 
most, with two of their large number of 
dictionary meanings. 

Corpus findings in the current study 
showed that phrasal verbs were not 
‘fleshed out’ appropriately. While many 
items like ‘CUT DOWN, WASH AWAY, 
BRING BACK, etc.’ were used with more 
than one sense, many more items such 
as ‘PASS AWAY, GIVE AWAY, TAKE 
DOWN, PUT OFF, etc.’ were repeated in 
different Forms with the same meaning, 
hence they were purely skeletal. Instead of 
fleshing out the knowledge of the different 
word associations and shades of meaning 
of the phrasal verbs offered in the lower 
levels, the textbooks tended to insist on the 
same word senses already presented and 
went on to introduce new combinations, 
playing down the polysemy feature of high 
frequency items at later stages. Instances 
of semantically inaccurate use of highly 
frequent and common phrasal verbs like 
‘TAKE OUT shoes, PICK UP the flowers, 
HELP him UP, etc.’ by Malaysian Form 
Four learners (Akbari, 2009) back up the 
notion that the textbook writers had a 
great tendency towards introducing new 
forms at each stage and overlooking their 
importance at following stages because 
they were perhaps erroneously considered 
mastered or acquired (Lennon, 1996). 
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In addition, there seemed to be no 
consistent principle at work in the selection 
of certain meanings of the phrasal verb 
combinations in the corpus. For instance, 
while many of the phrasal verbs such as 
‘PASS AWAY (1st sense), GET DOWN 
(1st sense), RUN OUT (1st and 2nd 
senses), and BRING UP (1st and 2nd 
senses)’ were used with their first or second 
meanings, many others like ‘TAKE BACK 
(4th sense), TAKE DOWN (6th sense), 
TAKE IN (4th and 13th senses), etc.’ were 
presented with senses that rank lower both 
in the dictionary and in WordNet. Despite 
the justification that one can think of i.e. 
it was done for the priority of meaning 
selection for some combinations such as 
‘TAKE DOWN (to write something down) 
and PUT FORWARD (to suggest an idea or 
a plan so that it can be discussed)’ as they 
seem to suit the pedagogic register of the 
corpus, one wonders why the high frequent 
meanings of some units like TAKE AWAY 
(to take one number from another; to buy 
a cooked dish at a restaurant and carry it 

away to eat at home) were overlooked. 
These meanings are among the first 
definitions in different dictionaries and are 
recorded with high frequency in WordNet. 
Moreover, learners are highly likely to 
come across these senses in everyday use 
of the language.

Tables 2 through 5 reveal the results 
of detailed analysis of four phrasal 
verbs, namely ‘COME ALONG, WASH 
AWAY, PICK UP and TAKE DOWN’. As 
shown in Table 2, from the five different 
meanings of ‘COME ALONG’, only the 
first and third senses, that is, ‘to arrive 
or appear somewhere; to go somewhere 
with somebody’ were used across the 
corpus. This combination had a frequency 
count of only three times, with the first 
meaning occurring once and the second 
meaning twice. According to Table 3, 
the two different meanings of the unit 
‘WASH AWAY’ were used in the corpus, 
though with different frequencies. The first 
meaning was repeated five times and the 
second sense occurred twice.

TABLE 2
Semantic Analysis of COME ALONG

Meanings in dictionary Corpus meanings and examples  
1. to arrive or appear somewhere; to start to exist, happen 
or be available; 2. to go somewhere with sb; 3. used to 
encourage sb to do sth, for example, to hurry; 4. to make 
progress or to improve or develop in the way that you 
want; 5. to move forward or from one end of sth to the 
other, towards the speaker

1. The whole family, including Granny, 
came along. (F 1)
3. My mum always comes along with me. 
(F 3)

TABLE 3
Semantic Analysis of WASH AWAY

Dictionary meanings Corpus meanings and examples 
1. remove or carry away to another place; 2. to use 
water to remove a mark, dirt.etc. from sth

1. Houses were washed away (F3)
2. ... ink is washed away using a detergent (F2)
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On the other hand, as Table 4 reveals, 
‘PICK UP’ was used with the most number 
of different instances of meanings in the 
corpus. It was used in different contexts 
to present eight word meanings although 
the first few more frequent meanings were 
neglected. Finally, Table 5 shows that of the 
six possible meanings of the combination 
‘TAKE DOWN’, only the least frequent 
one, that is ‘to write something down’, was 
used. It needs to be mentioned, however, 

that use of this sense is justified as it suited 
the register of the corpus.  

A point of main pedagogical concern 
here is that frequency of phrasal verbs forms 
in the corpus should not be misinterpreted as 
equivalent to frequency of their meanings. 
We have shown the various meanings of the 
four selected combinations in the corpus 
(Tables 2 through 5 above); this, however, 
does not mean that all these meanings were 
of equal frequency. For instance, while the 

TABLE 4
Semantic Analysis of PICK UP

Meanings in dictionary Corpus meanings and examples
1. to become better, to improve; 2. to start to blow more strongly; 
3. to start again, to continue; 4. to start to go faster; 5. to stop 
somewhere to allow passengers to get on; 6. to collect things that 
have been dropped or left on the ground and put them away; 7. 
to take hold of and lift sb/sth; 8. to go to sb’s home or a place 
you have arranged and take them somewhere in your car; 9. to 
rescue sb, for example from the sea; 10. to arrest sb or to take sb 
somewhere in order to question them; 11. to start talking to sb you 
do not know, because you want to have a sexual relationship with 
them; 12. if sth picks you up, it makes you feel better; 13. to obtain 
or collect sth; 14. to learn a language, a skill, etc, without making 
an effort; 15. to come down with sth or to obtain sth (virus, accent, 
etc.); 16. to identify or recognize sth; 17. if a machine picks sth 
up, it receives a sound or a signal; 18. to buy sth, especially cheap 
by or by good luck; 19. to win a prize or an award; 20. to find and 
follow a route, etc; 21. to discuss something further or to return to 
a topic or theme and continue it; 22. to manage to see or hear sth 
that is not very clear; 23. to tidy a room, etc, and put things away; 
24. if you pick up a bill for sth you pay it for sb else; 25. to get to 
your feet, especially after a fall

5. stops along the way to pick up 
passengers (F2)
6. Pick up all sharp objects like 
knives and scissors from the floor 
(F1)
7. Mother Teresa picked up (6) the 
baby, wrapped it in her white sari 
(F3)
8. pick me up after the show (F3)
9. The rescue boat picked up the 
crew of sailors from the sinking 
(F2)
13. she had to hastily scramble to 
pick up certificates and …  (F5)
15. Rahman had also picked up the 
habit from the older children (F5)
16. for parents to pick up signs of 
depression in their children (F4)

TABLE 5
Semantic Analysis of TAKE DOWN

Dictionary meanings Corpus meanings and examples 
1. to go with sb/sth to a lower level, to a more southern part of a 
country etc., or to a different part of a building, town, country etc.; 
2. to remove sth from a high level; 3. to remove sth that is hanging 
on a wall; 4. to move a structure by separating it into pieces; 5. 
to pull down a  piece of clothing worn below the waist, without 
actually removing it; 6. to write sth down

6. Take down the message for your 
brother (F3)
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dictionary meaning ‘stops working because 
of a fault’ of the combination ‘BREAK 
DOWN’ occurred four times, each of the 
other two meanings of the combination in 
the corpus, that is ‘to lose control of your 
feelings and start crying; and to make 
something fall down or open by hitting it 
hard’ was used only once throughout the 
corpus. This is also true of ‘TAKE DOWN’ 
for which of all the six different meanings 
associated with it only the last one, that is 
‘to write something down’ was repeated 
eight times in Forms Three, Four and Five, 
revealing the pedagogic type of the register 
of the corpus. Therefore, any discussion of 
frequency count of phrasal verbs should 
take into account the frequency of different 
meanings of a given combination as it is 
likely that one single sense gets overused 
at the expense of others. To top it off, just 
because a form gets repeated frequently 
enough in a pedagogic corpus, it cannot be 
concluded that it is optimally appropriate 
for learning since it is possible that each 
occurrence presents a specific meaning of 
the combination. 

Findings also showed that the 
textbooks contained a noticeably large 
number of phrasal verbs with some being 
quite infrequent in general English. Despite 
the textbooks writers’ tendency towards 
quantitatively extending the breadth of use 
of phrasal verb items to lower frequency 
items like ‘POKE ABOUT (Form One), 
RALLY AROUND (Form Two), RACE 
OFF (Form Three), PELT DOWN (Form 
Four), FLING OUT (Form Five), etc.’, 
it should be emphasised that not only the 

quantitative but also qualitative treatment 
of high frequent forms should be the 
focus of ELT pedagogy. Students should 
be provided ample opportunity to extend 
their depth of knowledge of the different 
layers of meanings of the forms that are 
of frequent use in general English. In 
Lennon’s terms, textbooks need to “flesh 
out the incomplete or skeleton entries” 
(1996, p. 23), presenting as many different 
word senses of each unit as possible. This 
stance receives support from Reda (2003), 
arguing that phrasal verbs should not only 
be different from level to level but should 
also be dealt with differently as the language 
proficiency of the learners increases. What is 
implied is that not only should enough care 
be given to increase the breadth of phrasal 
verbs at each higher level, but the previously 
introduced items should also be presented 
with their other associated meanings of a 
more idiomatic nature. 

The semantic analysis of phrasal 
verbs is very important as the meaning 
or meanings of a phrasal verb in a given 
register can often serve as a defining 
characteristic of that very register (Trebits, 
2009). For instance, the high frequency 
counts of units like ‘TAKE DOWN, FILL 
IN, FIND OUT, WRITE OUT, LOOK UP, 
etc.’ in the Malaysian ESL Textbooks reveal 
the pedagogic register of the corpus. The 
semantic analysis of phrasal verbs could 
also be a great help to material designers 
and developers in both the selection and 
presentation of the meaning or meanings of 
a specific combination in accord with the 
course level and objectives.
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Table 6 presents the frequency count 
of the meanings of the top 20 polysemous 
phrasal verbs in the corpus. As shown, 
these combinations turned out to be highly 
polysemous in general English, with each 
unit enjoying 11.9 meanings on average. 
They are also of relatively high frequency 
count in the corpus with 77 meanings and 
an average of 3.85 meanings per unit. 
To put it into perspective, presentation 
of these forms in the corpus, we would 
conservatively argue, was more or less 
consistent with their use in natural 
language as far as the feature of polysemy 
is concerned.

One interesting point to mention about 
these combinations is that all the top seven 
highly polysemous phrasal verbs had 
‘UP’ as their particle element. Not only 
was ‘UP’ the most proliferate particle in 
terms of the number of lexical verbs with 
which it combined to form a phrasal verb, 
but it also formed the largest number of 
word senses with the verbs with which 
it combined. This is in line with other 
recent empirical evidence showing the 
proliferative and polysemous nature of 
this particle (Armstrong, 2004). Moreover, 
the phrasal verb combinations with the 
particle ‘UP’ accounted for more than 

TABLE 6
Top 20 Most Polysemous PVs in the Corpus

PV Meaning Freq. in corpus Meaning Freq. in ODPV
Pick up 8 25
Give up 7 13
Take up 6 13
Come up 5 23
Put up 4 14
Keep up 4 13
Set up 4 10
Make up 3 10
Take off 3 16
Get out 3 14
Take out 3 13
Got out 3 13
Come on 3 11
Cut off 3 9
Take over 3 9
Sort out 3 8
Break down 3 8
Cut down 3 7
Bring back 3 5
Look up 3 4
                 Total = 20 77            X = 3.85 238            X = 11.9
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57% of all the meanings presented by these 
top 20 polysemous forms in the corpus. So 
care should be taken to present this particle 
in meaningful categories to alleviate as much 
as possible the difficulties that ESL/EFL 
learners experience in learning phrasal verbs. 

‘UP’ has been reported as one of the 
most complex English particles; it is, on 
the other hand, one of the most commonly 
used (Side, 1990), and there appear to 
be semantic patterns associated with the 
lexical verbs that combine with it. For 
instance, words designating the idea of 
‘being together’ like ‘MATCH, JOIN, 
TEAM, LINE, MEET, PAIR, PILE, and so 
on’ tend to be used with ‘UP’. Likewise, 
words related to the idea of ‘fastening’ such 
as ‘ZIP, TIE, CHAIN, LOCK, PARCEL, 
LACE, BANDAGE’ show more tendency 
to combine with ‘UP’. Similarly, words 
indicating the idea of ‘division’ like 
‘CUT, DIVIDE, SPLIT, BREAK, CHOP, 
SLICE, etc.’ usually prefer to join with 
‘UP’. Although these verb clusters are not 
appropriate to be presented in the same 
level as they are not of the same level of 
difficulty, usefulness and coverage, it is 
recommended that whenever a new item of 
these combination clusters is introduced in 
ESL materials, the other related items in the 
previous lessons should be repeated with 
them so that learners may unconsciously 
figure out the semantic relationship that 
exists among them. This can help the ESL 
learner come up with the idea that the 
new unfamiliar lexical verbs having the 
same semantic features are very likely to 
combine with ‘UP’.    

CONCLUSION

Findings of the study showed that despite 
the quantitative treatment of phrasal verbs, 
these combinations were not qualitatively 
dealt with appropriately. Some items were 
not presented with their common and 
frequent word meanings. Many others 
were presented with a very thin skeleton, 
being repeated in different Forms with 
the same meaning. There appeared to be a 
strong tendency on the side of the writers 
to introduce new combinations, playing 
down the importance of multiple, context-
sensitive meanings of the frequent, common 
forms. With a view to research findings, the 
researchers concur with Littlejohn (1992) 
that ELT materials seem not to be availing 
themselves of research findings in applied 
linguistics. Phrasal verb combinations 
are extremely polysemous, and textbooks 
would be better off recycling and “fleshing] 
out the incomplete or skeleton entries” 
(Lennon, 1996, p. 23), presenting them 
in as many different contexts and with 
as many different meanings as possible. 
The selection and presentation of phrasal 
verbs should be graded in a way that, at the 
lower levels, more transparent meanings 
of the forms are presented moving towards 
aspectual and idiomatic senses as the levels 
go up and learners’ language proficiency 
picks up. All in all, while it would be neither 
possible nor logical for any series of ELT 
materials to include all the phrasal verbs 
with all their range of potential meanings, 
care should be exercised to include the 
most common units with meanings that are 
both frequent and useful to the learners.
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ABSTRACT 

Globally, journal publication index is used as a key indicator to measure university 
performance. At the macro level, it contributes to the university ranking. At the micro level, 
it reflects academicians’ scholarship values and credentials. Over the last decade, tertiary 
education has rapidly grown in the Asia Pacific region. Tertiary institutions are competing 
among themselves nationally and regionally for university ranking, student intake and research 
funding. These three elements have numerical figures that are inter-related and powerful 
enough to dictate the fate and survival of an institution. Journal publication output plays a big 
role in this numerical game. For that reason, it is the topmost interest of many institutions and 
faculties to boost research writing output of their members. Paradoxically, minimal efforts 
have been made in the majority of instances to understand the needs and obstacles for such 
an aim to be realised. In this study, a preliminary attempt was made to gather the views and 
perceptions of academicians from an educational faculty in Malaysia. The data were collected 
via an online survey. The findings informed that academicians were facing different sets of 
challenges in different stages of their careers. Beginners reported the lack of technical support 
as the major hindering factor faced by them in producing academic output while the more 
senior members identified personal factors such as paradigm shift and motivation as the 
major hindering factors faced by them. Thus, the differential needs of academicians need to 
be acknowledged and to be supported with suitable mechanisms and catalysts. 

Keywords: Journal publication, research culture, education faculty, Malaysia, Asia Pacific

INTRODUCTION

Many top world university rankings use 
bibliometric indicators to compare the 
academic standards of universities. To 
name a few (1) Webometrics Ranking 
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of World Universities (WRWU) by 
Cybermetrics Lab in Spain, (2) Academic 
Ranking of World Universities (ARWU) by 
Shanghai Jiao Tong University of China, 
(3) Performance Ranking of Scientific 
Papers for World Universities (PRSPWU) 
by Higher Education Evaluation and 
Accreditation Council of Taiwan, and (4) 
THE-QS World University Rankings (THE-
QS) by a private company, Quacquarelli 
Symonds Limited based in England (refer 
to Table 1). With the exception of THE-
QS, almost all ranking systems place 

great importance on the output and impact 
of research over the other indicators 
(Ahuillo, Bar-Ilan, Levene, & Orteja, 
2010; Chen & Liao, 2012). Despite the fact 
that a full spectrum of research measures 
include grant, consultancy, exhibition and 
knowledge transfer, research output in the 
form of publications remains as a dominant 
measure in these world university ranking 
systems. A direct consequence of this 
is the increased emphasis on academic 
publication for academic staff of 
universities.

TABLE 1
Relative Relevance of Research Output and Research Impact in World University Rankings

Ranking systems Indicators Weightage
Webometrics Ranking of World 
Universities 
(WRWU)

Research output (30%)
Rich files 
Google scholar 

Research impact (50%)
Link (visibility) 

80% of total

Academic Ranking of World 
Universities (ARWU)

Research output (40%)
Articles published in Nature and Science 
Articles indexed in SCI/E & SSCI 

Research impact (20%)
Highly cited researchers 

60% of total

Performance Ranking of Scientific 
Papers for World Universities 
(PRSPWU)

Research output (20%)
Number of articles of the last 11 years
Number of articles of the current year

Research impact (30%)
Number of citations of the last 11 years
Number of citations of the last 2 years
Average number of citations of the last 11 years
H-index in the last 2 years
Number of highly cited papers
Number of articles of the current year in high-
impact journals

50% of total

THE-QS World University Rankings
(THE-QS)

Research impact (20%)
Citations (Scopus)

20% of total

Source: Ahuillo et al., 2010 & Chen & Liao, 2012
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The pressure of publication is faced 
by academicians worldwide. A general 
impression is that academicians in North 
America outperform their counterparts 
in all other regions. This impression 
is supported by solid data provided by 
the International Bureau of BMBF in 
Germany. The bureau conducted a review 
of world research publications from 1992 
to 2007 (Haustein, Mittermaind, Tunger, & 
Julich, 2009) and the findings revealed that 
41.0% of world research publications were 
produced by North American researchers, 
followed by European researchers at 
39.4%. The remaining 19.6% were shared 
by 12 Asia Pacific countries included in the 
review (i.e., Japan, China, Australia, South 
Korea, Taiwan, New Zealand, Singapore, 
Iran, Thailand, Malaysia, Indonesia and 
Vietnam). 

Many studies have been conducted 
by social scientists, linguists and experts 
in higher education to investigate the 
reasons for non-American researchers 
falling behind in academic publications 
(e.g. Pratt, Margaritis, & Coy, 1999; Lee, 
2003; Lyytinen, Baskerville, Livari, & 
Te’eni, 2007; Tynan & Garbett, 2007; 
Jaroongkhongdach, Todd, Keyuravong, & 
Hall, 2012; Singh, Thuraisingam, Nair, & 
David, 2013). One of the reasons identified 
is delayed establishment of research 
culture. Research culture in the context 
of higher education institutions refers to 
the standard or norm established in an 
institution in promoting and supporting 
research activities and practices. In general, 
it refers to whether academicians view 

research as their regular job routine and 
responsibility and whether they recognise 
it as an integral part of their job appraisal 
and a catalyst of career advancement 
(Pratt et al., 1999; Hill & Haigh, 2012). 
Such insight and belief have been long 
established in American academia (Geiger, 
1986). In the last two decades, researchers 
in the other regions have begun to relate to 
the relevance and importance of research 
(Pratt et al., 1999; Lyytinen et al., 2007; 
Hill & Haigh, 2012; Valladolid, 2013). In 
the Asia Pacific region, the urge for the 
cultivation of research culture is partly 
driven by tertiary education reforms in the 
past 20 years (Lee, 2007; Altbach, 2009; 
Postiglione, 2011; Singh et al., 2013).

Tertiary Education Reforms in Asia 
Pacific Region

Tertiary education is rapidly growing 
in the Asia Pacific region as a result of 
globalisation (Arokiasamy & Nagappan, 
2012) and global economic recession 
(Postiglione, 2011). Today, there are 
increasing efforts to study the higher 
education contexts in Asia-Pacific as a 
regional block in order to better understand 
the research and teaching strengths shared 
by countries in this region (Denman & 
Higushi, 2013). In many countries in 
this region, tertiary education needs to 
be reformed and restructured in order to 
serve the market demands of knowledge 
workers locally and to be more competitive 
globally (Postiglione, 2011; Arokiasamy & 
Nagappan, 2012). For example, reforms 
of tertiary education were reinforced 
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in Malaysia in 2007 when the federal 
government introduced the National Higher 
Education Strategic Plan Beyond 2020 and 
the  National Higher Education Action 
Plan 2007-2010 (MOHE, 2007a, 2007b). 
There are now 622 tertiary educational 
institutions in Malaysia (Ahmad, Farley, & 
Naidoo, 2012), a four-fold increase from 
merely 156 institutions in 1992 (Lee, 2004; 
Wan, 2007). This increase in number also 
increases the competitiveness among the 
institutions in institutional ranking, student 
intake and research funding. To increase the 
university competitive level, it is becoming 
a norm now that the academicians in each 
and every university need to contribute 
to improving the university bibliometric 
index by producing journal publications 
(Low, Phoon, Petras, & Abdul Rashid, 
2013; Singh et al., 2013).

Many Asia Pacific countries have shown 
a spurt of scholarly output over the past two 
decades. For example, China has shown a 
remarkable nine-fold increase (n=9309 in 
1992, n=99270 in 2007, in Haustein et al., 
2009). Countries in Southeast Asia such 
as Singapore (n=1251 in 1992, n=7756 in 
2007), Thailand (n=573 in 1992, n=4319 
in 2007) and Malaysia (n=408 in 1992, 
n=2417 in 2007) have also recorded 
as much as a five- to six-fold increase 
(Haustein et al., 2009). Nguyen and Pham 
(2011) studied the scientific output in the 
ASEAN (Association of Southeast Asian 
Nations) countries (10 Southeast Asian 
countries: Brunei Darussalam, Cambodia, 
Indonesia, Lao PDR, Malaysia, Myanmar, 
Philippines, Singapore, Thailand and 

Vietnam) between 1991 and 2010, and 
they recorded an average annual growth of 
15%. Despite this impressive achievement, 
many academicians in this region still face 
continual challenges in their academic 
endeavours. Lee (2007) identified four 
major factors that contribute to the lack 
of an academic culture in Southeast Asia: 
(1) heavy teaching load, (2) low pay, (3) 
lack of facilities and resources to carry 
out research, and (4) reduced academic 
freedom i.e. restrictions on what can be 
researched and what can be expressed to 
the public. 

Research and Publication in Malaysia

In Malaysia, since the launching of 
the tertiary education reforms in 2007 
(MOHE, 2007a, 2007b), the Ministry 
of Higher Education has channelled 
generous monetary support to increase 
academicians’ wages and to support their 
research works. Thus, at least the second 
and third reasons identified by Lee (2007) 
are now less applicable to the public 
universities in Malaysia, particularly those 
identifiable within the category of research 
universities (for classification of Malaysian 
universities, refer to Ahmad et al., 2012). 
Despite that, gaps remain before Malaysian 
universities can reach higher levels in word 
university ranking. 

In a comparative study conducted 
by Bentley and Kyvik (2012), Malaysia 
stood out as quite uniquely different from 
the other 12 countries (namely Argentina, 
Australia, Brazil, Canada, China, Finland, 
Germany, Hong Kong, Italy, Norway, UK 



Pertanika J. Soc. Sci. & Hum. 23 (4): 809 – 826 (2015)

Research Culture

813

and the USA) in several aspects. A general 
finding was that most professors in the other 
12 countries showed stronger interests in 
research as compared to their lower-ranking 
counterparts and correspondingly, they 
also devoted more time into research over 
teaching. However, despite the fact that 
Malaysian professors also expressed strong 
interest in research, they reportedly spent 
very little time on research. Comparatively, 
they devoted longer hours to teaching and 
administration as compared to professors 
from other countries. Furthermore, 
Malaysian professors’ research activities 
did not increase during non-teaching 
period as compared to those of professors 
in the other countries. These findings 
coincide with Lee’s (2003) suggestion that 
Malaysian academics spend more time in 
administrative activities due to the lack of 
a research culture. 

Research Culture

As previously defined, research culture 
refers to the establishment of norms for 
research practice in an institution. In 
the context of higher education, it refers 
to the presence of beliefs, attitudes and 
behaviours that support scientific inquiry, 
critical thinking, innovation and creativity 
among the members of faculties or 
universities (Pratt et al., 1999; Valladolid, 
2013). Salazar-Clemeña and Almonte-
Acosta (2007) believe that research culture 
is formed by the interactions of three 
domains: (1) faculty tasks in teaching, 
research and community services, (2) 
individual attributes and outputs, and (3) 

institutional attributes and policies. As 
a result, the establishment of a research 
culture does not happen overnight 
(Salazar-Clemeña & Almonte-Acosta, 
2007) and most of the time it requires 
top-down efforts made by the institutions 
and faculties (Pratt et al., 1999). The 
popular recommendations to develop a 
research culture include the building of a 
research environment (Salazar-Clemeña & 
Almonte-Acosta, 2007) and establishment 
of a community of practice (Hill & Haigh, 
2012). The ultimate aims of these efforts 
are to increase individuals’ research 
capabilities and subsequently institutional 
research output. The building of a research 
environment is largely an administrative 
initiative that potentially covers these 
eight indicators outlined by Salazar-
Clemeña and Almonte-Acosta (2007): (1) 
institutional research policies and agenda, 
(2) departmental culture and working 
conditions, (3) budget for research, (4) 
infrastructure, (5) collaboration with and 
access to research professionals in other 
institutions, (6) policies and guidelines 
on research benefits and incentives, (7) 
research committee, and (8) publications. 
On the other hand, the building of a 
community of practice refers to the 
efforts of creating mutual support among 
the members of a faculty or institution. 
As reported by Hill and Haigh (2012), 
it includes (1) funding and supporting 
learning through research clusters/teams, 
(2) establishing research centres, (3) 
producing graduate students, (4) working 
collaboratively in research projects, and (5) 
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recognising the membership of the research 
community. As a result, the building of a 
research culture entails systematic planning 
at the administrative level and requires 
careful consideration of all the indicators 
and elements mentioned above.   

Research Culture in the Context of 
Teacher Education

Some higher educational researchers have 
put forward the view that the cultivation 
of research culture is more difficult in 
professional faculties such as the accounting 
and educational faculties compared to 
natural sciences (Hill & Haigh, 2012; 
Singh et al., 2013). As explained by Hill 
and Haigh (2012), many teacher educators 
are recruited into the service for their 
achievements in professional practice rather 
than for their research competence and 
expertise. As a result, many academics in 
the educational faculty are not laboratory-
trained researchers compared to their  
natural sciences colleagues who perceive 
research as a predominant part of their 
career. On top of that, teacher educators face 
the extra work demands and responsibilities 
of supervising pre-service teachers in 
schools, establishing university-community 
partnerships with schools and responding to  
top-down projects from the ministry 
(Martinez, 2008; Hill & Haigh, 2012). 
Therefore, it is not surprising that many 
teacher educators simply do not have enough 
time for their research works and they are 
not research active. The lack of a research 
culture in educational faculties negatively 
affects the faculties’ competitive levels to 

compete for university funding and it also 
affects the job promotion of individual 
faculty members when they are judged 
based on common university standards. 

In this study, an educational faculty in 
Malaysia was investigated to provide case-
study insights into the common practices 
and dilemmas faced by teacher educators 
in Malaysia. The area of teacher education 
has been identified in the literature as an 
area in which the cultivation of a research 
culture is exceptionally challenging (e.g. 
McGaghie, 2009; Hill & Haigh, 2012). 
Therefore, it is hoped that the case-study 
findings provide insight into the missing 
gaps and the efforts required in nurturing 
a research culture in this specific area 
in a region where the research culture 
is considered to be still predominantly 
lacking. Thus, this study is conducted to 
address the following questions:
(1) � What are the hindering factors 

that would affect the production of 
scholarly output in an educational 
faculty?

(2) � What are the factors contributing to 
improved performance in scholarly 
output?

(3) � What are the implications of the 
findings on faculty’s strategy 
planning?

Despite being an action research 
that is aimed to determine immediate 
local solutions, the findings of this 
study are potentially applicable to the 
larger Southeast Asian context and other 
developing countries worldwide that share 
similar contexts. 
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MATERIALS AND METHODS

The faculty focused on in this study was an 
education faculty of a research university 
in Malaysia. A research university is an 
academic institution committed to the 
creation and dissemination of knowledge 
in a wide range of disciplines through 
top-quality teaching and research 
(Altbach, 2009). As reported by Singh et 
al. (2013), currently there are about 20 
public universities in Malaysia and these 
universities are categorised into three 
types: research universities, comprehensive 
universities and focused universities. 
The latter two are regarded as teaching 
universities. Comprehensive universities 
offer a vast variety of undergraduate 
and postgraduate courses while focused 
universities tap on specified fields such 
as engineering or teaching. Research 
universities could be considered as the 
leading universities in the country. The 
sample faculty selected is within one of the 
top-three research universities in Malaysia. 
The university secured a top 500 ranking in 
the latest Webometrics Ranking of World 
Universities (WRWU).

The faculty in the current case study 
consists of five professors, 11 associate 
professors and 52 lecturers. This study is 
the first step of a larger plan initiated by 
the dean’s office to instil a research culture 
among the faculty members. A secretariat 
was formed to steer-drive the larger plan. 
Prior to this study, the secretariat studied 
the previous year’s faculty publication 
record and identified several aspects that 
required further investigation. These 

aspects of enquiry were formulated into 
13 closed-ended questions and 1 open-
ended question in a simple survey format 
developed by the researchers of this study. 
The survey was launched online via www.
freeonlinesurvey.com for four weeks. 
Announcement and subsequent reminders 
about the survey were sent to the emails 
of all faculty members at weekly intervals. 
Faculty members were urged to participate 
in this survey voluntarily. To encourage 
participation, three measures were taken, 
(1) a direct URL link was added to the email 
content to ensure easy access to the survey 
form, (2) an additional email reminder was 
sent three days before the closing date to 
ensure no one had missed the date, and (3) 
the faculty writing club also advertised this 
survey in the quarterly newsletter, which 
was published online and in hard copy, 
which was sent to all faculty members two 
weeks before the closing date. At the end of 
this survey period, the data were exported 
from the online database and downloaded 
as a single digital file in SPSS 20.0. 
Statistical analyses were conducted using 
the similar software. 

RESULTS

Response Rate

On the whole, 21 faculty members 
completed the online survey (N=68). The 
30% participation rate fulfilled the baseline 
requirement of the self-posted survey, 
which Baruch and Holton (2008) found 
as 52.7% with a standard deviation of 
20.4. However, this rate was arguably less 
satisfactory considering the sample size and 
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the accessibility of the targetted members 
to the survey materials and responding 
modes. In this context, the reduced 
response rate potentially reflects the lack 
of interest among many faculty members 
(the remaining 70%) to participate in the 
activities or events related to academic 
writing. This presumption will be further 
discussed in the discussion section. 

Respondents’ Characteristics

The 21 respondents who participated in 
this survey represented a proportional 

distribution of academicians from various 
academic positions and years of service. 
The distribution shows that the sample, 
in general, is representative of the larger 
population in the faculty. However, it is 
important to note that there is a slight 
under-representation of professor-level 
respondents and those with longer years of 
service (refer to Table 2). This distributional 
data suggest that the subsequent findings 
might be slightly more reflective of the 
junior academicians in the faculty. 

TABLE 2
Respondents’ Self-Reported Background Information	

Categories Actual population in the faculty
(N=69)

Survey respondents
(N=21)

Academic positions
Professor 14.5% (n=10) 9.5% (n=2)
Associate Professor 21.7% (n=15) 23.8% (n=5)
Senior lecturers and lecturers 63.8% (n=44) 66.7% (n=14)
Years of service
More than 5 years 81.2% (n=56) 66.7% (n=14)
Less than 5 years 18.8% (n=13) 33.3% (n=7)

Results of correlation analyses revealed 
that academic positions and years of 
service did not correlate with research 
publications, r(21)=.36, p=.11. Next, the 
analyses explored types of publication 
output. The respondents were asked to 
report their publication achievements in 
the recent five years (Jan 2007-Dec 2011). 
More than half of the respondents (61.9%, 
n=13) had published between one and five 
articles in ISI and Scopus-listed journals 
in the mentioned time; while two (9.5%) 
had published between six and 10 articles 

(estimated average: at least one article 
per year). This group of respondents also 
actively published in other journals (results 
are in bold in Table 3). For subsequent 
discussion, this group of respondents is 
referred to as ‘active researchers’. On 
the other hand, 28.6% of the respondents 
(n=6) had not published in ISI and Scopus-
listed journals in the recent five years. 
In comparison, the productivity of these 
respondents in other journals was also 
lower as compared to the other group of 
respondents. Only one third of them (n=2, 
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N=6) had published more than five articles 
in the mentioned time compared to two 
thirds in the other group (n=11, N=15). 

For subsequent discussion, this group of 
respondents is referred to as ‘beginner 
researchers’.

TABLE 3
Publication Output

Publications in Other Journals
> 10 articles 6 –10 articles 1–5 articles 0 article

Publications 
in ISI and 
Scopus-
listed 
journals
(Jan 2007-
Dec 2011)

> 10 articles 0 0 0 0
6 –10 articles 4.8%

n=1
4.8%
n=1

0 0 9.5%

1–5 articles 19.0%
n=4

23.8%
n=5

19.0%
n=4

0 61.9%

0 article 4.8%
n=1

4.8% 
n=1

19.0%
n=4

0 28.6%

28.6% 33.3% 38.1% 0 100.0%

Research Grants and Research 
Supervision

Of the 21 respondents, all reported 
experience of participating in research 
grants. Other than university grants (n=21), 
40% of them also had research experience 
in national and international grants (n=10, 
n=4 respectively). Pertaining to this, 
the majority of them (71.4%, n=15) had 
published between one and two research 
articles for every research grant that 
they were involved in. Five (23.8%) had 
published between three and four papers 
and one (4.8%) had published more than 
five papers for every research grant that 
he or she had received. The data suggest 
that the respondents’ commitment to their 
research grants were obvious and none 
had failed to publish research articles 
based on their research outcomes. Further, 
writing outcomes from research grants 

and publications in ISI and Scopus-listed 
journals was shown to be correlated 
statistically, r(21)=.48, p< .05.

In the recent five years (Jan 2007-
Dec 2011), 98.2% of them (n=20) had 
experience in supervising research students. 
About one third of them (33.9%, n=19) 
reported experience in supervising PhD 
candidates while the rest were involved 
in Master’s level research supervision 
(64.3%, n=36). Pertaining to this, about 
two thirds of them (71.4%, n=15) reported 
that they had co-written between one and 
five research articles with their supervisees 
in the recent five years (estimated average 
is less than one article per year). Another 
14.3% (n=3) had co-written between 
six and 10 articles (estimated average is 
one to two articles per year) while 4.8% 
(n=1) had co-written more than 10 articles 
(estimated average is two articles per year). 
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As a whole, this set of data showed that 
research supervision was a common 
professional practice in this faculty. For 
one fifth of the respondents, at least 
one research article was generated per 
year through this mode. The results 
of the statistical computation showed  
that ‘writing with research students’ 
shared a strong correlation with 
‘publications in non-ISI and non- 
Scopus-listed journals’,  r(21)=.56, p < 
.01.

Perceptions

The respondents were asked to provide 
four types of perceptual ratings: (1) 
satisfaction towards own achievements 
in scholarly output, (2) aspiration for 
further improvements, (3) importance of 
scholarly output in career advancement, 
and (4) satisfaction towards faculty 
support in this process. Pertaining to 
this, one third (33.3%, n=7) expressed 
satisfaction towards their current 
achievements, while half of the 
respondents (52.4%, n=11) expressed 
dissatisfaction. Three respondents  
were unsure (14.3%, n=3). Satisfaction 
of own achievements was found to  
be strongly correlated with  
publication records in ISI and Scopus-
listed journals, r(21)=.56, p< .01 
and writing outcomes from research  

grants, r(21)=.59, p < .01. Despite 
the diverse opinions about own 
achievements, all the respondents  
(100%, n=21) expressed aspiration for 
improved performance in academic 
writing. At the same time, all of them 
(100%, n=21) also felt that academic 
writing and publication were critical to 
their career advancement. Two thirds 
were satisfied with the support given  
by the faculty in this process (66.7%, 
n=14), while one third expressed 
dissatisfaction (33.3%, n=7). Different 
from the other aspects of satisfaction 
rating, this aspect of rating was found 
to be negatively correlated with the  
writing outcomes from research grants, 
r(21)=-.48, p<.05. This potentially 
implied that, paradoxically, those with 
better writing outcomes felt that the 
school should have supported them  
better in the process. This might also 
imply that this group of writers was more 
aware of the support services that they 
required. 

Hindering Factors

The respondents were asked to rate 16 
hindering factors according to their own 
circumstances. The rating was conducted 
via a Likert scale (1=not relevant, 2=unsure, 
3=a little bit, 4=common hindering factor, 
5=major hindering factor). 
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TABLE 4
Rating of Hindering Factors

Items Mean

Percentage of respondents 
identifying the item as a 
major hindering factor

(Scale 5)

Not enough time 4.57 66.7% (n=14)

Overloaded with teaching work 3.57 23.81% (n=5)

Rejection of draft by publisher 3.48 9.52% (n=2)

Lack of statistical assistance/support 3.29 19.05% (n=4)

Lack of writing-skills assistance/support 3.24 14.29% (n=3)

Lack of language assistance/support 3.10 19.05% (n=4)

Research has not yet been completed 3.10 4.76% (n=1)

Delayed research progress due to technical issue 3.00 4.76% (n=1)

Delayed research progress due to personal issue 2.76 0

Lack of quality in research work 2.52 0

Not confident 2.33 0

Not motivated 2.29 0

No luck 2.05 4.76% (n=1)

Paradigm shift 2.00 0

Not interested to write and to publish 1.81 0

Lethargic 1.81 4.76% (n=1)

technical issue. On the other hand, as a 
group, the respondents did not recognise 
personal factors such as personal issue, 
confidence, motivation and interest as 
hindering factors in the production of 
scholarly writing. As a whole, the results 
showed that the hindering factors were 
primarily external in nature i.e. job 
commitment and lack of various technical 
support. Next, the responses given by 
the active researchers were compared 
with those of the beginner researchers to 
identify if there were any differentiating 
variables. 

Considering their responses as a 
group, the respondents had identified 
eight factors as hindering their progress 
and performance in producing scholarly 
writing (with a mean score of 3 and 
above). As outlined in Table 4, these 
eight factors were (1) not enough time, 
(2) overloaded with teaching work, (3) 
rejection of draft by publisher, (4) lack 
of statistical assistance/support, (5) lack 
of writing-skills assistance/support, (6) 
lack of language assistance/support, (7) 
research has not yet been completed and 
(8) delayed research progress due to 
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Fig.1: Comparison of hindering-factor ratings between active researchers and beginner researchers.

The results showed that technical 
factors such as the lack of support or 
assistance in writing, language and 
statistical analysis remained as the major 
hindering factors identified by beginner 
researchers. On the other hand, at another 
level, active researchers seemed to face 
certain personal issues as a major challenge 
in writing. The issues encompassed 
‘paradigm shift’, ‘not motivated’ and ‘not 
interested to write and publish’. This set of 
findings pointed to the differential needs of 
separate writer groups. 

DISCUSSION

As a whole, this study explored the 
scholarly writing activities and outcomes 
of academicians in an educational faculty 
in Malaysia. Specifically, the study sought 

The Pearson Chi-squared tests 
revealed that the ratings of hindering 
factors did not significantly differ with the 
researcher type, X2 (1, N=21)=0.167-0.571, 
p =.06-.90. Despite that, the results of the 
descriptive analyses showed differences in 
their opinions as follows: 
(1) � Active researchers rated the items 

more highly as compared to beginner 
researchers (the bottom six items in 
Fig.1). 

(2) � Beginner researchers rated the items 
more highly as compared to active 
researchers (the top six items in 
Fig.1).

(3) � Similar ratings between the two 
researcher types (one item: delayed 
research progress due to technical 
issue).
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to identify the adverse factors that would 
affect the production of scholarly output 
and, at the same time, the contributing 
factors for improved performance in 
scholarly output. It is hoped that the 
findings could provide insight into the 
cultivation of a research culture in a 
higher education context, specifically in 
teacher education. The study gathered a 
30% response rate, which arguably is was 
less satisfactory considering the measures 
taken to encourage participation. This 
finding reflects that, in general, a sizeable 
number of faculty members were possibly 
less interested in activities and events 
related to academic writing as was found 
by previous researchers in the context of 
teacher education (Martinez, 2008; Hill & 
Haigh, 2012). The reasons might reflect 
the adverse factors of academic writing as 
reported by the respondents in this study. 
These subsequent findings will be used as 
a starting point to suggest solutions. 

From the data provided by 21 
respondents in this study, the researchers 
realized that scholarly output did not 
correlate with academic position and years 
of service. This finding adds to the debate 
where mixed outcomes were found for the 
relationship between aspects of seniority 
and scholarly output (Jonkers & Tijssen, 
2008; Hemmings & Kay, 2010; Miller, 
Taylor, & Bedeian, 2011; Barnard, Cowan, 
& Muller, 2012; Bentley, 2012). In an 
Asian context as reported by Jonkers and 
Tijssen (2008), junior faculty members, 
especially those returning from overseas 
training, were found to be more actively 

involved in academic writing. Researchers 
such as Miller et al. (2011) associated such 
findings with the values of scholarly output 
in job security and promotion, which were 
more strongly felt by the junior members. 
Tabbodi (2009) observed a similar trend 
pertaining to be the relationship between 
seniority and commitment to work. On the 
other hand, in this study, strong correlations 
were found between scholarly outputs with 
writing outcomes from ‘research grants’ 
and ‘research supervisions’. The findings 
echoed the general assumption that these 
two research elements were fundamental to 
the process of academic writings. Besides 
that, Hill and Haigh (2012) also provided 
insight that the establishment of research 
teams and research supervision helped to 
create a community of practice that was 
believed to be the engine of instilling 
research culture in an educational faculty. 

The respondents held different opinions 
of their own achievements in scholarly 
output. Over half of them were not satisfied 
with their current performance. Despite 
that, all of them expressed aspiration for 
improved performance. In fact, the findings 
showed that those with better writing 
output appeared to be less satisfied with 
the faculty support as compared to their 
counterparts. This might be an indication 
that they were more aware of the support 
service they require due to their extended 
experience in academic writing. This set of 
findings supported the importance of active 
measures taken to support academicians in 
the process of academic writing. Further, to 
ensure efficacy, the measures also needed 



Pertanika J. Soc. Sci. & Hum. 23 (4): 809 – 826 (2015)

Low Hui Min and Abdul Rashid Mohamed

822

to be contextually relevant to match 
with the academicians’ local needs and 
requirements, possibly differentiated by 
the extent of academic writing experience 
they have had. For strategising planning, 
subsequent findings on adverse and 
favorable factors were especially critical. 

By large, the findings on adverse factors 
showed that the primary hindering factors 
were predominantly external in nature, 
such as time and lack of technical support. 
These findings were roughly expected 
since the literature had widely pointed to 
these two factors as the major obstacles 
faced by academicians in producing 
journal publications (Millwater, & Hudson, 
2011; Hill & Haigh, 2012; Li, Low et 
al., 2013). A novel finding of this study 
was that different types of adverse factor 
were also found to characterise active and 
beginner researchers. The findings showed 
that beginner researchers generally faced 
a lack of technical support as their major 
challenge. On the other hand, more active 
researchers perceived personal factors such 
as paradigm shift, motivation and interest 
as major hindering factors in academic 
output. This set of findings pointed to 
the hierarchical needs of writers as they 
advanced in the endeavour of academic 
writing. A pattern that emerged from this 
study was that in the beginning stage of 
writing, the writer’s major challenge was to 
acquire various technical skills concerning 
academic writing. As they became mature 
writers, intrinsic factors began to arise. 

The findings on the differential needs 
of writer groups has important practical 

implications for faculty administration. As 
strongly advocated by Pratt, Margaritis and 
Coy (1999), faculty administration should 
take on a leadership role in developing a 
research culture. Faculty administration has 
to take bold actions to change the systems, 
beliefs, attitudes, values and behaviours as 
entailed in the theory of management (Pratt 
et al., 1999). The findings from this current 
study showed that to foster the desired 
changes, faculty administration needs to 
relate to the differential needs of active 
and beginner researchers and to offer 
differential support mechanisms. 

First, since technical support was 
crucial to support beginner researchers, 
such support needed to be adequately 
channelled to this group of researchers. 
To achieve this, the faculty administers 
needed to promptly identify the relevant 
consultation services such as language and 
statistical consultation and to make these 
support services available to those in need. 
In fact, such services asin-house services 
are common in many tertiary institutions 
in developing nations, especially those in 
the medical and science domains (Gusic 
et al., 2010; Sehgal, Sharpe, Auerbach, & 
Wachter, 2011). In the attempt to develop 
a world-class academic profile, such 
services are essential and should be made 
accessible at the faculty level. Second, to 
ensure continual success and improvement 
in established writers, certain mechanisms 
targetted to address their higher-level 
scholastic needs are needed. 

In general, research supervision 
and collaboration are two conventional 
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mechanisms that are already in place for 
the sustaining of interest and motivation 
in scholastic writing. Perhaps, more 
proactively, faculty administrators could 
offer certain incentives for improved 
performance (Pratt et al., 1999) and also 
work on improving the quality of these 
existing mechanisms. The improvement 
plans could be to encourage the growth of 
research clusters and to work on building 
positive working relationships between 
research supervisors and supervisees 
(Tynan & Garbett, 2007; Hill & Haigh, 
2012). 

CONCLUSION

The findings of this study provide some 
preliminary data to explain the obstacles 
and catalysts experienced by Malaysian 
academics in producing scholarly output, 
in the context of teacher education. A 
limitation of this study was the small 
sample size, constrained by a case-study 
design. However, through investigating the 
faculty as a unit, it was clear that active and 
beginner researchers and writers in a faculty 
faced different sets of challenges pertaining 
to research and publication. In particular, 
beginner researchers faced external support 
issues, which optimistically are easy to 
overcome by faculty administration by 
making sure that the support services and 
intervention strategies are in place. In 
comparison, active researchers were found 
to face internal-related issues such as the 
decline of motivation and interest, which 
could drastically affect their subsequent 
track records. Pertaining to this, faculty 

administration needs to ensure that a 
comprehensive mechanism to establish 
research partnerships and collaboration 
within the faculty is in place to create a 
mutual support for the different researcher 
groups i.e. to provide external technical 
support for the beginner researchers and 
continual emotional incentives for the active 
researchers. By systematically addressing 
their respective needs, it is hoped that 
contributions are made to the establishment 
of a research culture in the studied context 
and other similar contexts. Future research 
could investigate the intervention measures 
used and interviews could be utilised to 
better reveal personal insight and perception 
among the target respondents. 
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ABSTRACT

The rising cost of living and difficult economic conditions have made Malaysian individuals 
and households more conscious of their financial management. This study aims to (1) identify 
the levels of financial literacy, financial strain, financial capability and financial well-being 
and  the type of money attitude of young Malaysian employees; (2) explore the differences 
in financial well-being based on the demographic characteristics of young employees; 
(3) analyse the relationships between the financial well-being of young employees and 
their financial literacy, money attitude, financial strain and financial capability; and (4) 
identify the determinants of financial well-being among young employees. The sample 
for this study consisted of 508 young employees in the public and private sectors aged 40 
years and below from four urban areas in central Peninsular Malaysia, who were selected 
through the multi-stage sampling technique. Data were collected through self-administered 
questionnaires. The findings indicate that respondents who had moderate levels of financial 
literacy, financial capability and financial well-being scored high in effort and retention 
money attitudes and had a low level of financial strain. Statistically significant differences 
emerged in the financial well-being of those of different marital status (married and single) 
and the different household income groups (lower, middle and high-income), while there 
were significant relationships between financial well-being and financial literacy, type of 

money attitude, financial strain and financial 
capability. Demographic characteristics 
(gender and monthly household income), 
financial literacy, retention-money attitude, 
effort-money attitude, financial strain and 
financial capability had significant influence 
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on financial well-being with financial strain 
being a major factor contributing to financial 
well-being. 

Keywords: Financial literacy, money attitude, 
financial strain, financial capability, financial well-
being

INTRODUCTION

The current difficult economic conditions 
have made people more concerned about 
how they spend, save, invest and manage 
risks in order to protect their standard 
of living, especially for the long term. 
Financial management skills are crucial at 
every stage of life. However, young people 
face particularly challenging circumstances 
in making choices regarding their personal 
finances. A young or prime adult is 
generally considered a person in the age 
range of 20 to 40 years. These individuals 
and their households have a relatively low 
income and few assets such as home and 
savings. Nevertheless, this stage of life 
is also a time when young adults make 
decisions and significant investments for 
their future, and most of these involve debt 
(Haveman & Wolff, 2005).  

According to the Federation of 
Malaysian Consumers Associations 
(FOMCA) 2011 Report, many of those 
declared bankrupt due to credit card debt 
were under 40 years old and 72% of them 
had no retirement plans. In addition, the 
report stated that 47% of these young 
employees were in serious debt with 
monthly debt payment of 30% or more of 
their gross income and had, on average, 
savings to last only four months if they 

had to stop working. These are considered 
unfavourable financial management 
activities, especially for long-term 
planning. The combination of financial 
problems such as high debt, low income 
and low levels of financial literacy may 
adversely affect an individual’s financial 
well-being. Income uncertainty, rising 
petrol prices and physical pain for instance, 
have more severe effects on well-being. 

Today’s young adults display 
ignorance when it comes to their finances, 
particularly with regard to retirement 
savings, smart investing, credit card use and 
debt (Lusardi, 2010). Young adults exhibit 
a low level of financial literacy, especially 
when asked about interest rates, inflation 
and risk diversification. The results of a 
2010 survey on the financial literacy of 
Malaysians conducted by the Central Bank 
of Malaysia (Bank Negara Malaysia) 
found the financial capability of Malaysian 
consumers to be low. Research has shown 
that when the level of financial capability 
is low, there is impact on individuals, 
households and consumers in general, as 
it leads to stress and financial exclusion 
(Taylor, 2009; Lenton & Mosely, 2008). 
This is seen as an obstacle to financial 
well-being as young adults find it difficult 
to manage their personal finances if they 
have never learned how to budget and plan 
to achieve financial security. 

The increasing level of compulsive 
buying among young adults has contributed 
to personal financial problems, personal 
bankruptcy filings and credit card debt 
(Roberts & Jones, 2011). Young people 
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today face different financial challenges 
than their parents did. They also accumulate 
greater debt at a younger age, largely due 
to high college costs. More than ever, they 
need to gain skills to take a more active, 
responsible role in their personal finances.  

In addition, financial strain is an 
important indicator of well-being that is 
strongly related to mental and physical 
health. Pressure to pay off debt, for 
instance, can increase stress and anxiety 
levels (Szanton, Thorpe, & Whitfield, 
2010) and affect workplace morale as 
conflict between money and work can 
diminish employee productivity (Garrett, 
1993). 

However, there has been limited 
research on financial well-being in 
Malaysia, particularly of young employees. 
Thus, this study explores the levels of 
financial literacy, financial strain, financial 
capability and financial well-being and 
type of money attitude, and explores the 
relationship between the financial well-
being and the financial literacy, money 
attitude, financial strain and financial 
capability of young public and private 
sector employees in Peninsular Malaysia. 
Gaining a better understanding of the 
contributors to financial well-being will, it 
is hoped, help young employees to acquire 
financial prudence and, in the long run, 
decrease the number of young employees 
declared bankrupt. Understanding and 
applying financial well-being concepts 
will help people to be satisfied with their 
financial status, improve their standard 
of living, help them to be able to meet 

their needs and feel safe, comfortable and 
satisfied with their income.

OBJECTIVES

This study was thus conducted with the 
following specific objectives:
1. � To identify the levels of financial 

literacy, financial strain, financial 
capability and financial well-being 
and type of money attitude of young 
employees.

2. � To explore the differences in financial 
well-being based on the demographic 
characteristics of young employees.

3. � To analyse the relationships between 
the financial well-being of young 
employees and their financial literacy, 
type of money attitude, financial strain 
and financial capability. 

4. � To identify the determinants of 
financial well-being among young 
employees.

LITERATURE REVIEW

Financial Well-Being

“Financial well-being” can be defined as a 
feeling of being financially healthy, happy 
and free from anxiety, and is usually based 
on a subjective appraisal of an individual’s 
financial situation (Joo, 2008). Financial 
well-being is an important factor in 
determining one’s quality of life. Recession, 
for instance, has threatened financial well-
being and caused economic concerns, 
including concerns about health, income, 
debt and career development. According 
to Van Praag, Frijters and Carbonel (2003), 
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