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PERTANIKA JOURNAL OF SOCIAL SCIENCES & 
HUMANITIES 
About the Journal 

Overview 

Pertanika Journal of Social Sciences & Humanities is the official journal of Universiti Putra Malaysia. It 
is an open-access online scientific journal. It publishes original scientific outputs. It neither accepts nor 
commissions third party content. 

Recognised internationally as the leading peer-reviewed interdisciplinary journal devoted to the publication 
of original papers, it serves as a forum for practical approaches to improve quality on issues pertaining to 
social and behavioural sciences as well as the humanities. 

Pertanika Journal of Social Sciences & Humanities currently publishes 6 issues a year (February, April,  
June, August, October and December) periodical that considers for publication original articles as per its 
scope. The journal publishes in English as well as in Bahasa Melayu and it is open for submission by 
authors from all over the world. 

The journal is available world-wide. 

Aims and Scope 

Pertanika Journal of Social Sciences & Humanities aims to develop as a pioneer journal for the social 
sciences with a focus on emerging issues pertaining to the social and behavioural sciences as well as the 
humanities. Areas relevant to the scope of the journal include Social Sciences—architecture and habitat, 
consumer and family economics, consumer law, education, media and communication studies, political 
sciences and public policy, population studies, psychology, sociology, and tourism; Humanities—arts and 
culture, dance, language and linguistics, literature, music, philosophy, and sports. 

History 

Pertanika Journal of Social Sciences & Humanities was founded in 1993 and focusses on research in social 
and behavioural sciences as well as the humanities and its related fields. 

Vision 

To publish journal of international repute. 

Mission 

Our goal is to bring the highest quality research to the widest possible audience. 

Quality 

We aim for excellence, sustained by a responsible and professional approach to journal publishing. 
Submissions can expect to receive a decision within 120 days. The elapsed time from submission to 
publication for the articles averages 180 days. We are working towards decreasing the processing time 
with the help of our editors and the reviewers. 

Abstracting and Indexing of Pertanika 

Pertanika Journal of Social Sciences & Humanities is now over 32 years old; this accumulated knowledge 
and experience has resulted the journal being abstracted and indexed in SCOPUS (Elsevier), Clarivate Web 
of Science (ESCI), EBSCO, DOAJ, Agricola, ASEAN CITATION INDEX, ISC, Microsoft Academic, 
Google Scholar, and MyCite. 
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Citing Journal Articles 

The abbreviation for Pertanika Journal of Social Sciences & Humanities is Pertanika J. Soc. Sci. & Hum. 

Publication Policy 

Pertanika policy prohibits an author from submitting the same manuscript for concurrent consideration by 
two or more publications. It prohibits as well publication of any manuscript that has already been published 
either in whole or substantial part elsewhere. It also does not permit publication of manuscript that has been 
published in full in proceedings. 

Code of Ethics 

The Pertanika journals and Universiti Putra Malaysia take seriously the responsibility of all of its journal 
publications to reflect the highest publication ethics. Thus, all journals and journal editors are expected 
to abide by the journal’s codes of ethics. Refer to Pertanika’s Code of Ethics for full details, or visit the 
journal’s web link at: http://www.pertanika.upm.edu.my/code_of_ethics.php 

Originality 

The author must ensure that when a manuscript is submitted to Pertanika, the manuscript must be an 
original work. The author should check the manuscript for any possible plagiarism using any programme 
such as Turn-It-In or any other software before submitting the manuscripts to the Editorial Office, Pertanika 
Journal Publication Section. 

All submitted manuscripts must be in the journal’s acceptable similarity index range: 
≤ 20% – PASS; > 20% – REJECT. 

International Standard Serial Number (ISSN) 

An ISSN is an 8-digit code used to identify periodicals such as journals of all kinds and on all media–print 
and electronic. 

Pertanika Journal of Social Sciences and Humanities: e-ISSN 2231-8534 (Online). 

Lag Time 

A decision on acceptance or rejection of a manuscript is reached in 120 days (average). The elapsed time 
from submission to publication for the articles averages 180 days. 

Authorship 

Authors are not permitted to add or remove any names from the authorship provided at the time of initial 
submission without the consent of the journal’s Chief Executive Editor. 

Manuscript Preparation 

Most scientific papers are prepared according to a format called IMRAD. The term represents the first 
letters of the words Introduction, Materials and Methods, Results, And Discussion. IMRAD is simply a 
more ‘defined’ version of the “IBC” (Introduction, Body, Conclusion) format used for all academic writing. 
IMRAD indicates a pattern or format rather than a complete list of headings or components of research 
papers; the missing parts of a paper are: Title, Authors, Keywords, Abstract, Conclusions, References, and 
Acknowledgement. Additionally, some papers include Appendices. For manuscripts in Bahasa Malaysia, 
the title, abstract and keywords should be written in both English and Bahasa Malaysia. 
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The Introduction explains the scope and objective of the study in the light of current knowledge on the 
subject; the Materials and Methods describes how the study was conducted; the Results section reports 
what was found in the study; and the Discussion section explains meaning and significance of the results 
and provides suggestions for future directions of research. The manuscript must be prepared according 
to the journal’s Instruction to Authors (http://www.pertanika.upm.edu.my/Resources/regular_issues/
Regular_Issues_Instructions_to_Authors.pdf). 

Editorial Process 

Authors who complete any submission are notified with an acknowledgement containing a manuscript ID 
on receipt of a manuscript, and upon the editorial decision regarding publication. 

Pertanika follows a double-blind peer -review process. Manuscripts deemed suitable for publication are 
sent to reviewers. Authors are encouraged to suggest names of at least 3 potential reviewers at the time 
of submission of their manuscripts to Pertanika, but the editors will make the final selection and are not, 
however, bound by these suggestions. 

Notification of the editorial decision is usually provided within 120 days from the receipt of manuscript. 
Publication of solicited manuscripts is not guaranteed. In most cases, manuscripts are accepted 
conditionally, pending an author’s revision of the material. 

As articles are double-blind reviewed, material that may identify authorship of the paper should be placed 
only on page 2 as described in the first-4-page format in Pertanika’s Instruction to Authors (http://www.
pertanika.upm.edu.my/Resources/regular_issues/Regular_Issues_Instructions_to_Authors.pdf). 

The Journal’s Peer Review 

In the peer review process, 2 or 3 referees independently evaluate the scientific quality of the submitted 
manuscripts. At least 2 referee reports are required to help make a decision. 

Peer reviewers are experts chosen by journal editors to provide written assessment of the strengths and 
weaknesses of the written research, with the aim of improving the reporting of research and identifying 
the most appropriate and highest quality material for the journal. 

Operating and Reviewing Process 

What happens to a manuscript once it is submitted to Pertanika? Typically, there are 7 steps to the editorial 
review process: 

1.	 The journal’s Chief Executive Editor and Editor-in-Chief examine the paper to determine 
whether it is relevance to the journal’s needs in terms of novelty, impact, design, procedure, 
language as well as presentation and allow it to proceed to the reviewing process. If it is not 
appropriate, the manuscript is rejected outright and the author is informed. 

2.	 The Chief Executive Editor sends the article-identifying information having been removed, to 
2 to 3 reviewers. They are specialists in the subject matter of the article. The Chief Executive 
Editor requests that they complete the review within 3 weeks. 

	 Comments to authors are about the appropriateness and adequacy of the theoretical or conceptual 
framework, literature review, method, results and discussion, and conclusions. Reviewers often 
include suggestions to strengthening the manuscript. Comments to the editor are in the nature 
of the significance of the work and its potential contribution to the research field. 

3.	 The Editor-in-Chief examines the review reports and decides whether to accept or reject 
the manuscript, invite the authors to revise and resubmit the manuscript, or seek additional 
review reports. In rare instances, the manuscript is accepted with almost no revision. 
Almost without exception, reviewers’ comments (to the authors) are forwarded to the 
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authors. If a revision is indicated, the editor provides guidelines to the authors to attend to 
the reviewers’ suggestions and perhaps additional advice about revising the manuscript. 

4.	 The authors decide whether and how to address the reviewers’ comments and criticisms and the 
editor’s concerns. The authors return a revised version of the paper to the Chief Executive Editor 
along with specific information describing how they have addressed the concerns of the reviewers 
and the editor, usually in a tabular form. The authors may also submit a rebuttal if there is a need 
especially when the authors disagree with certain comments provided by the reviewers. 

5.	 The Chief Executive Editor sends the revised manuscript out for re-review. Typically, at least 1 of 
the original reviewers will be asked to examine the article. 

6.	 When the reviewers have completed their work, the Editor-in-Chief examines their comments 
and decides whether the manuscript is ready to be published, needs another round of revisions, or 
should be rejected. If the decision is to accept, the Chief Executive Editor is notified. 

7.	 The Chief Executive Editor reserves the final right to accept or reject any material for publication, 
if the processing of a particular manuscript is deemed not to be in compliance with the S.O.P. of 
Pertanika. An acceptance notification is sent to all the authors. 

	 The editorial office ensures that the manuscript adheres to the correct style (in-text citations, the 
reference list, and tables are typical areas of concern, clarity, and grammar). The authors are asked 
to respond to any minor queries by the editorial office. Following these corrections, page proofs 
are mailed to the corresponding authors for their final approval. At this point, only essential 
changes are accepted. Finally, the manuscript appears in the pages of the journal and is posted 
online.
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Foreword
Welcome to the third issue of 2026 of the Pertanika Journal of Social Sciences and 
Humanities (PJSSH)! 

PJSSH is an open-access journal for studies in the field of Social Sciences and 
Humianities published by Universiti Putra Malaysia Press. It is independently 
owned and managed by the university for the benefit of the world-wide science 
community.

This issue contains 25 regular articles. The authors of these articles come from 
different countries namely Australia, Bulgaria, Egypt, Indonesia, Malaysia, 
Nigeria, Saudi Arabia, South Korea, Thailand, Türkiye, United Arab Emirates, 
United States, and Vietnam.

The article entitled “Generational Cohort Shifts in Post-COVID-19 Purchasing 
Patterns: Anxiety-Driven Consumption” presents a timely sociological examination 
of how the COVID-19 pandemic and endemic phases reshaped consumer 
behaviour across different generational cohorts in Malaysia. Focusing on the Silent 
Generation, Baby Boomers, Generation X, Generation Y, and Generation Corona, 
the study investigates how health anxiety, economic anxiety, job security concerns, 
and educational disruption influenced purchasing patterns during and after the 
pandemic. Based on survey data from 883 respondents across selected Malaysian 
regions, the study applies one-way ANOVA and multiple regression analyses to 
identify both similarities and differences in generational consumption responses. 
The findings show that younger generations demonstrated stronger adaptation 
toward digital and anxiety-driven consumption, while older generations were 
more closely associated with health-related concerns and essential purchasing 
behaviour. By applying Generational Cohort Theory within the context of a major 
global crisis, this article contributes valuable empirical evidence on how collective 
uncertainty shapes consumer priorities, social adaptation, and post-pandemic 
market behaviour. Further details of this study can be found on page 1245.

The issue also features the article titled “Mapping Pre-Service Teachers’ 
Experiences in Integrating Design Thinking and ChatGPT: An Analysis of 21st-
Century Learning Tools Development”, which explores how pre-service teachers 
in Indonesia integrate Design Thinking and generative artificial intelligence into 
instructional design. Employing a qualitative exploratory approach and the Gioia 
method, the study draws on semi-structured interviews with 20 pre-service teachers 



enrolled in the Teacher Professional Education programme. The findings highlight 
the pedagogical role of ChatGPT as a cognitive support tool for ideation, content 
generation, and feedback, while Design Thinking provides a structured process 
through the stages of empathise, define, ideate, prototype, and test. The study 
further identifies reflective digital literacy as an emerging competency required for 
effective and responsible AI integration in teacher education. By linking Design 
Thinking, ChatGPT, and 21st-century learning tool development, this article offers 
meaningful insights into how future teachers can become reflective, adaptive, and 
innovative practitioners in technology-enhanced classrooms. Further details of 
this study can be found on page 1405.

Another noteworthy contribution is the article entitled “A Quasi-Experimental Study 
on Smartphone Dependency and Toxicity”, which addresses the growing concern 
of nomophobia and excessive smartphone dependency among university students. 
The study introduces the concept of a smartphone placebo as a non-digital and 
low-cost intervention designed to reduce dependency without requiring complete 
digital detoxification. Using a quasi-experimental mixed design involving 200 
undergraduate students, the research compares an experimental group that used a 
smartphone placebo with a control group that continued without intervention. The 
findings indicate a significant reduction in smartphone dependency and digital 
toxicity among participants exposed to the placebo intervention. This contribution 
is particularly relevant to digital well-being, higher education, and communication 
behaviour studies, as it demonstrates that symbolic substitutes may help regulate 
digital attachment and reduce unhealthy smartphone use. The study provides 
practical implications for universities seeking accessible and non-technological 
strategies to support students’ psychological and behavioural well-being in an 
increasingly connected digital environment. Full details of this study are available 
on page 1535.

We anticipate that you will find the evidence presented in this issue to be 
intriguing, thought-provoking and useful in reaching new milestones in your own 
research. Please recommend the journal to your colleagues and students to make 
this endeavour meaningful.

All the papers published in this edition underwent Pertanika’s stringent peer-
review process involving a minimum of two reviewers comprising internal as well 
as external referees. This was to ensure that the quality of the papers justified the 
high ranking of the journal, which is renowned as a heavily-cited journal not only 



by authors and researchers in Malaysia but by those in other countries around the 
world as well.

We would also like to express our gratitude to all the contributors, namely the 
authors, reviewers, and Editorial Board Members of PJSSH, who have made this 
issue possible. 

PJSSH is currently accepting manuscripts for upcoming issues based on 
original qualitative or quantitative research that opens new areas of inquiry and 
investigation.

Editor-in-Chief
Puvaneswaran Kunasekaran
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ABSTRACT
Language is often taught in tandem with culture in foreign language classrooms. Learning the 
culture of the target language speech community has been regarded by foreign language teachers as 
a necessity, without which teaching is regarded as incomplete. Culture is often a taken-for-granted 
concept seen as unproblematic, where teachers’ personal knowledge of culture is used to guide their 
teaching. As teaching of culture in the classroom is dependent on teachers’ own implicit knowledge of 
what culture is and how culture should be imparted to students, an in-depth understanding of teachers’ 
conception of culture in the context of foreign language teaching is essential. This study investigated 
French language teachers’ conception of culture in relation to teaching a foreign language. Ideas about 
culture in teachers’ talk generated through semi-guided interviews were analysed as constructions 
in discourse to uncover teachers' approaches to culture. The results show that the teachers use 
a predominantly structuralist approach to understanding culture, although there is evidence of 
awareness of context-dependent constructions. Culture is conceived as fixed attributes of national 
groups, and culture taught to students focuses on differences, neglecting similarities, between French 
culture and the students’ own culture. Culture is not presented as equal, as the findings revealed 
a subtle stance of privileging and marginalising particular cultures. Teachers’ practices based on 

such a conception of culture may inadvertently 
lead to unintended consequences of stereotyping 
instead of cultural enrichment. These findings 
can inform further discussion and reflections 
on how a more nuanced concept of culture can 
best be incorporated into the training of foreign 
language teachers.

Keywords: Conception of culture, French teachers, 
foreign language teaching and learning, intercultural 
competence, language and culture
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INTRODUCTION

Teaching a foreign language has long 
emphasised intercultural competence as 
an objective of foreign language learning.  
There is a close nexus between learning 
a foreign language and learning culture, 
as learning a new language necessarily 
involves understanding the social practices 
of the target language's speech community. 
Teaching of culture is unavoidable in a 
foreign language class, which is often 
described as straddling at least two cultural 
and linguistic practices. Many researchers 
take the view that language has a strong 
relation to culture (Delpit & Dowdy, 2002; 
Johnson, 2001; Nunan & Choi, 2010; 
Vásquez et al., 1994). Learning a new 
language and the culture of the speech 
community have been regarded by scholars 
as inseparable in foreign language teaching. 
Bennett et al. (2003) went as far as to 
assert that “the person who learns language 
without learning culture risks becoming 
a fluent fool” (p. 237). The belief that 
language is influenced and constructed by 
a cultural context and vice versa is also 
widely accepted among education, language 
and culture scholars (Christiansen & Kirby, 
2003; Ji et al., 2004; Lambert, 1984; 
Sherzer, 1987).  However, while the purview 
of language teaching has expanded to 
include culture, many teachers may still be 
unaware of its importance, or may not give 
sufficient attention to what and how aspects 
of culture can be incorporated into their 
teaching. More importantly, teachers’ own 
conceptions of culture may vary, leading to 

different ways culture is constructed in their 
language classes. 

There have been criticisms of how culture 
is dealt with in the language classroom. 
Ideally, learning foreign languages should 
foster intercultural competence within a 
plurilingual context; however, there seems 
to exist, still, a narrow view of languages as 
belonging to nations as the countries of the 
origin of the languages; for example, “the 
Japanese language is thought to belong to 
Japan, the Chinese language to China, the 
Polish language to Poland, the Vietnamese 
language to Vietnam, and so on, English 
should logically belong to a nation as well” 
(Nault, 2006, p. 315). This idea constructs 
nations as monocultural and monolingual. 
Following this, the country-of-origin idea 
is often taken for granted as a fact or 
marker that reveals someone’s culture. The 
simplification of culture to national culture 
poses a problem for the achievement of 
intercultural competence for learners. As 
agreed by scholars who advocate a fluid 
conception of culture (e.g., Abdallah-
Pretceille, 2001, 2005; Dervin & Jackson, 
2018; Holliday, 1999; 2010), intercultural 
competence should focus on the process of 
interaction between speakers of different 
experiences and not on the idea that it is an 
interaction between speakers of different 
national cultures (or broad sociological 
categories such as ethnicity, gender, socio-
economic class, and regions, for that matter).

A simplistic conception of culture 
as fixed entit ies based on assumed 
cultural markers can lead to stereotyping, 
exclusion and poor communication.  
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This is because taking an individual as a 
representative of their group rather than their 
own unique selves limits the interaction by 
generalising the actions of every individual 
as representing the values and practices of 
their countrymen (Berry, 2008; Edensor, 
2002; Faist, 2000). This would inevitably 
lead to misunderstandings where there is 
a mismatch between the assumed other-
person knowledge of both interactants, 
which is the main cause of stereotyping and 
communication failure.

Teachers are the main agents through 
which intercultural competence is imparted 
to students. However, while there has 
been a considerable amount of research 
done on foreign language teaching and 
culture in textbooks or teaching materials 
(Chao, 2011; Cortazzi & Jin, 1999; Lin et 
al., 2020), research on teachers’ ideation 
of culture in foreign language teaching is 
limited. Due to the paucity of empirical 
work done in the area, information on 
the teaching of culture and intercultural 
competence among teachers is lacking in 
the literature. Teachers may hold varied 
views of the concept of culture and different 
ideas about how culture should be taught, 
and consequently, execute their practices 
differently (Michel, 2018; Rohmani & 
Andriyanti, 2022; Rüschenpöhler et al., 
2024; Tran & Dang, 2014). Specifically, 
research that explores what culture means 
to teachers is still very limited. Studies 
that examine foreign language teachers’ 
awareness and rationalisation of their own 
beliefs and practices are, therefore, needed 
to provide insight into the subject from 
teachers’ perspectives. 

In Malaysia, foreign language learning 
has been actively encouraged by the 
government. There is an extra allowance 
for civil servants who are proficient in 
foreign languages (Jabatan Perkhidmatan 
Awam, 2022), and most universities in 
Malaysia have adopted foreign languages 
as a compulsory element in their curriculum 
(Chong & Ng, 2016). Teachers of foreign 
languages in Malaysia comprise native 
speakers as well as Malaysian teachers 
(non-native speakers) who have mastered 
the foreign language after studying in the 
native country or after extensive study 
of the language in Malaysia. In terms of 
cultural orientation, foreign teachers would 
be expected to differ from local teachers 
in terms of their connection to their home 
country. On their views towards the local 
culture, their appreciation of local cultural 
practices would depend on their outlook 
and the length of time they have spent 
living in Malaysia. This makes foreign 
teachers an interesting group to study, as 
their experience living in the host country 
teaching a foreign language to local students 
may well result in unique perspectives on 
culture and intercultural competence.  

The current study sought to investigate 
foreign language teachers’ conception of 
culture in the context of foreign language 
teaching in Malaysia. Specifically, it aimed 
to examine how culture in the context of 
foreign language teaching is constructed 
through an examination of references to 
culture in teachers’ discourses. The study 
employed a discourse analytical framework 
to analyse French teachers’ discourses about 
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culture obtained through a semi-structured 
interview with four native speaker French 
language teachers. 

Perspectives on Culture

Culture as an abstract concept is difficult 
to define, as it involves many dimensions 
of meaning. From the positivist paradigm, 
Hofstede (1991) conceived of culture 
as objective markers tied to collectives 
of people,  defining culture as “the 
collective programming of the mind which 
distinguishes the members of one group 
or category of people from another” (p.5), 
described as “software of the mind” (1991). 
The emphasis on group cognition implies a 
fixed way of thinking and behaving, where 
members of a group inevitably adopt the 
shared identities, values, and practices of 
the sociological grouping to which they 
belong. Specifically, culture is viewed 
as objective and unchanging, and can be 
manipulated to achieve different outcomes, 
such as the idea that certain types of culture 
can be implemented to achieve certain 
outcomes. Such a conception of culture, 
however, does not address how culture 
is formed or how individuals within the 
same groupings interpret and demonstrate 
different understandings and practices. 
Anthropologists, who seek to describe 
culture using qualitative ethnographic 
methods, view culture as the creation of 
societies and focus on how culture affects 
and is experienced by individuals. This is 
achieved by providing a holistic description 
of the shared knowledge, customs and 
behaviours of people in society, without 

aiming to make broad generalisations 
of the culture of groups (Kottak, 2012; 
Nelson & Braff, 2020). Culture is seen as 
adaptive, which allows members of society 
to live, thrive, and continue collectively in 
their environment. Certain artefacts that 
hold symbolic significance in the group 
are described as cultural objects; they are, 
among others, ornaments, food, rituals, 
music, language, stories, heroes and art  
(E. Hall & M. Hall, 1990). Intangible items 
such as customs, values, communication 
style and time orientation are also highlighted 
as components of culture. 

Table 1 presents objects that are 
conventionally seen as connected to or 
representing culture gleaned from existing 
literature on the subject.

While the anthropological perspective 
of culture focusses on culture as a set of 
ideas and practices within the structures of 
a society, its underlying logic remains in the 
structuralist paradigm, where patterns and 
arrangements are described as identifiers 
of the society, and crossing borders from 
one cultural group to another is a taken-for-
granted assumption. 

In recent years, cultural scholars 
adopting the poststructuralist approach to 
culture have advocated the conception of 
culture as a fluid entity that is constantly 
being produced and reproduced in discourse. 
Its border is, therefore, indeterminate, as the 
creation of culture is an open process and 
small cultural practices can be transferred 
to different social contexts. This idea of 
culture conceptually differs from the idea 
of individuals transitioning across groups 
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with clear boundaries (Bhabha, 1994; 
Rüschenpöhler et al., 2024; Seiler, 2013). 
Holliday (1999) argues for attention to be 
given to small culture, defined as a small 
cohesive social grouping which may exist 
within and between larger groupings, rather 
than on big Culture, which is defined by 
ethnic, national, and other large sociological 
groupings. Small cultures may emerge or 
diminish with the practices of the individuals 
in the group, as their existence is dependent 
on reproduction in discourse. Whereas 
big Cultures are essentialist and solid 
(appearing to be discrete and enduring), 
small cultures are fluid and permeable. 
In the fluid approach to culture, the focus 
on the processes of culture as they are 
produced in real-life interactions is deemed 
more useful in furthering the goal of 
intercultural competence (Byram, 1997), as 
opposed to describing culture as structure. 
In Byram’s model (1997) of intercultural 

competence, learners must acquire and 
operate new knowledge and cultural 
practices in real-time communication, 
with the express aim to achieve a “change 
of perspectives” that includes awareness 
of one’s own cultural perspectives and 
experiences and understanding others’ 
views and experiences. In other words, the 
poststructuralist approach emphasises the 
importance of increasing one’s awareness 
of the complexities within intercultural 
interactions, which would require self-
reflection and continuous negotiation of 
assumptions in intercultural interactions.  
This focus on the fluidity of individual 
and contextual factors in interaction differs 
from the structuralist approach, which holds 
that culture and its consequences can be 
described unproblematically, independent 
of individual interactions (Peng & Dervin, 
2024).  In conclusion, culture may be 
understood as a solid marker of groups and 

Table 1 
Categories of cultural objects

Category Examples
Group actions behaviour (Galloway, 1981; Gullestrup, 2009); behaviour, thought or attitude 

(Bennett, 1998)
collective actions (Jasper, 2017)
norms (Gullestrup, 2009) 

Group characteristics shared habits, beliefs and values of a national group (Kotter, 1996)
identity (Jasper, 2017; Moran et al., 2007)
psychological features of a group of people (Bennett, 1998) 

Rules norms and rules (Gullestrup, 2009) 
obligations (Janoff-Bulman & Legatt, 2002)

Artifacts folk-dances, festivals, fairs and food (Galloway, 1981)
monuments, rivers and cities (Galloway, 1981)
material and immaterial products (Gullestrup, 2009)
music, literature, drama, dance etc. (Bennett, 1998)
language (Delpit & Dowdy, 2002; Nunan & Choi, 2010 ; Vásquez et al., 1994)
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individuals belonging in groups, as tangible 
and intangible symbolic artefacts signifying 
the shared meanings held by the group, or as 
competence, a process by which individuals 
produce and reproduce knowledge and 
behaviour in situated practice to achieve 
mutual and collective goals. 

Past Studies on Teachers’ Beliefs About 
Culture

Studies that investigate teachers’ beliefs 
about teaching culture in the classroom 
are numerous; however, there are very few 
studies that probe into teachers’ conception 
of culture itself and the nature of this 
conception. We review selected studies 
related to teachers and their beliefs about 
culture, with particular attention to the 
approach to culture that underpins each 
study.

Michel (2018) asserted that language 
teachers should place as much importance 
on intercultural competence as linguistic 
competence, and therefore, should prepare 
students to interact with people of other 
cultures. In his study on culture in EFL 
teaching among teachers in secondary 
schools in Côte d’Ivoire, 53 EFL teachers 
answered a questionnaire aimed at 
discovering their beliefs about culture and 
intercultural teaching. The results, based on 
a quantitative analysis of the data, showed 
that the teachers believed that the students’ 
own culture and the target language culture 
are both important to be taught in the 
classroom, but there is more variation 
among the teachers in their beliefs about 
the importance of students’ own culture. 

The teachers also agreed that textbooks 
should include materials on other cultures. 
However, the teachers’ beliefs did not match 
their actual classroom practices in terms of 
culture teaching.

Tran and Dang (2014) conducted a 
similar study on culture in English language 
teaching, focusing on teachers’ beliefs and 
their classroom practices. Unlike Michel 
(2018), the study used both a questionnaire 
and semi-structured interviews with 38 
teachers in a foreign language centre in 
Vietnam. The study found that teachers 
had a positive attitude towards teaching of 
culture and believed in the important role of 
culture teaching in EFL teaching. However, 
most of the teachers did not implement 
culture teaching in their classrooms, despite 
their belief that it was important. This could 
be due to a lack of knowledge about how 
culture should be taught. 

Next, Rohmani and Andriyanti’s (2022) 
study, also on English language teachers, 
surveyed 144 junior high school teachers 
using a questionnaire and interviewed 
six teachers in Indonesia. The findings 
showed that most of the teachers agreed 
that incorporating culture into language 
teaching is important for students to learn 
the language, specifically to minimise any 
misconceptions that may arise from learning 
the foreign language. 

Another important study is  one 
examining the beliefs of 14 EFL teachers 
in Indonesia on culture teaching (Kidwell, 
2021). Using a variety of qualitative data 
collection methods, including interviews, 
lesson observations, professional learning 
community sessions and journal entries, 
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the study found that the teachers could be 
categorised into two groups. One group felt 
that teaching culture in the EFL classroom 
was to protect students from unfamiliar 
cultures (the protectors), while the other 
group felt the purpose was to prepare 
students to deal with unfamiliar cultures 
(the preparers).  Adoption of either one of 
the beliefs about the role of culture teaching 
was associated with the teachers’ exposure 
to intercultural learning opportunities. 
These findings underscore the importance of 
providing intercultural experiences as part 
of teacher education.

A study about teachers’ perceptions 
of the integration of Aboriginal culture 
into the high school curriculum in Canada 
used a mix of qualitative data similar to 
Kidwell’s study. The study (Kanu, 2005) was 
conducted with ten teachers in three high 
schools in a city in Canada using classroom 
observations focusing on participants’ 
teaching processes, teachers’ journals 
focusing on participants’ reflection on the 
integration process (of Aboriginal culture) 
and interviews focusing on participants' 
perceptions of the integration process. The 
results show that all teachers in the study 
believe that the integration of Aboriginal 
culture into the school curriculum is 
important, and they support the integration 
generally. However, in practice, very little 
is observed despite their expressed openness 
to cultural integration. Notable challenges 
highlighted by the participants were a lack 
of knowledge about Aboriginal culture, a 
lack of classroom resources, some racist 
attitudes from non-Aboriginal students and 
staff, as well as limited support from school 
administrators.

The final study reviewed differs 
from those presented earlier in that it 
involves culture in chemistry education 
(Rüschenpöhler et al., 2024). While the 
study is not in the context of language 
teaching, findings revealed through a 
qualitative analysis of teachers’ talk make 
this study an important contribution to 
the literature on teachers’ conception of 
culture. Seven secondary school teachers 
in Germany were interviewed, and their 
talk was subjected to a qualitative content 
analysis. The teachers conceived of culture 
using a predominantly structuralist lens; for 
example, culture was defined as “a structure 
of a group of people who share certain 
goals and impulses” (p. 4089). Adopting 
the assumption that there exists “a culture 
of chemistry” (p. 4083), students should be 
taught this culture to bridge the gap in their 
learning. Teachers also held poststructuralist 
ideas about culture, where they believed 
reflecting on and having ongoing dialogue 
with students about culture were important. 
Some teachers denied the existence of 
culture, citing the difficulty in identifying 
students’ cultures due to the vast differences 
in individual histories and traits.  They felt 
that culture was not an important factor 
in learning chemistry, and that culturally 
relevant teaching was not needed in the 
teaching of chemistry. The researchers 
concluded that teachers’ denial of culture 
could lead to discriminatory practices where 
inequities (from background differences) 
among students that affect their learning of 
chemistry are not addressed.
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Of the six studies discussed, the first three 
using questionnaires, or questionnaires with 
interviews, appear to take the structuralist 
approach to culture, where cultures are 
identified as different entities or systems 
to be taught or learned, and that cultures of 
different groups are inherently different, and 
need to be bridged or crossed (Michel, 2018; 
Rohmani & Andriyanti, 2022; Tran & Dang, 
2014).  Kidwell’s (2021) and Kanu’s (2005) 
studies used qualitative data and inductive 
analysis, where categorisation of teachers’ 
conception of the goal of teaching culture is 
formulated, driven by the data. In Kidwell’s 
study, there is a reference to cultures as 
either familiar or unfamiliar from the 
teachers’ perspective, revealing a crossing-
border concept in the structuralist paradigm. 
In Kanu’s study, a contrast was found 
between beliefs and practice among teachers 
and perceived resistance to integrating 
Aboriginal culture into the curriculum. This 
reveals the underlying structural paradigm 
of the study that positions cultures as 
separate entities, and particularly, the idea 
that cultures can be perceived as privileged 
or marginalised. Rüschenpöhler et al.’s 
(2024) study, using qualitative content 
analysis, explicitly identified its theoretical 
underpinning as observing the structuralist-
poststructuralist paradigms. Particularly, 
the study is significant in that it highlights 
the potentially negative implications of 
teachers’ conception of culture.

These studies and others not discussed 
here due to space constraints have made 
many inroads in attempting to describe 
teachers’ beliefs about culture in teaching. 

However, the majority of the studies focus 
on the practical aspects of how teachers 
feel about teaching culture or integrating 
culture into the school curriculum. While 
not explicitly stated, most of the studies 
are grounded in the structuralist paradigm 
where culture is formulated as discrete, fixed 
entities. In view of the recent advancement 
of the poststructuralist approach to culture, 
which is important for the development 
of intercultural competence, research on 
teachers’ beliefs about culture must give 
particular attention to the nature of teachers’ 
understanding of culture, and the extent to 
which they demonstrate awareness of the 
interweaving of both the solid and fluid 
conceptualisations of culture.

METHODOLOGY

The current study adopts a qualitative 
methodology using discourse analysis, 
where participants were interviewed, and 
their talk was subjected to detailed analysis 
to uncover their conception of culture in 
the context of foreign language teaching. 
Four French language teachers from France 
teaching French language in Malaysia 
participated in this study. The first author 
is a French language teacher and hence, 
has some contact with the native French 
language teaching fraternity in Kuala 
Lumpur, Malaysia, which is a very small 
community. The four teachers in the study 
agreed to participate after being invited by the 
researcher. All the participants were native 
speakers of French and had been residing 
in Malaysia between five to forty years.  
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We are not able to reveal further details 
on the demographic information of the 
participants (e.g., age, gender, place of 
work) as there are few native French 
teachers teaching in Malaysia. Revealing 
this information will compromise the 
confidentiality of their identities. 

A semi-structured interview about 
culture, teaching of culture and intercultural 
competence was conducted with the 
participants. The participants were informed 
about the nature, purpose and procedure of 
the research before they were asked to sign 
a consent form. All four teachers gave their 
consent. The interviews were conducted 
in English and French by the first author, 
and audio-recorded with the participants’ 
permission. It is clarified that most of 
the participants answered in English, and 
French was used only intermittently. The 
recordings were transcribed, and segments 
in the French language were translated 
into English. The translation was done by 
the first author, who is a qualified French 
language teacher in Malaysia.

The interview transcripts were read 
several times to identify language (words, 
phrases, clauses) that point to speakers’ 
ideas about culture. This could be explicit 
descriptions of culture cued by expressions 
such as “culture is/means…”, or implicit 
constructions through descriptions of 
self and others, practices, objects and 
associations in relation to a group identity. 
Group social identity may be referenced 
using linguistic structures such as pronouns 
“we/us/our”, “they/them/their”, locations 
“here/there”, or social categories such as 

French, Malaysian, students, local/foreign/
foreigner, Asian, and European, and words 
indicating comparison between cultures, 
such as “different/similar”, and evaluation, 
such as “common/normal”, “modern/
traditional”, “a problem”, “offence”, and so 
forth. References to culture in the teachers’ 
talk were then inductively interpreted, 
labelled and categorised through an iterative 
process to identify and refine emergent 
themes that represent teachers’ construction 
of culture.

In addition, the teachers’ language 
signifying references to objects and practices 
(both tangible and intangible) that hold 
symbolic meaning significant to the group 
were also relied on to search for talk segments 
relevant to culture. Objects indexing culture 
may be physical objects which include 
different “kinds of monuments, buildings, 
artifacts and figures, from founding heroes 
and suffering victims to landscape paintings 
and visual caricatures, to conversion stories 
and other textual references, to song lyrics 
and poems” (Jasper, 2017, p.289). They 
may also be “philosophy of life, the values, 
norms and rules, and actual behaviour 
as well as the material and immaterial 
products” (Gullestrup, 2009, p.4). Themes 
are labelled and relabelled to describe what 
ideas and positions the participants are 
formulating by making references to the 
concepts related to culture, such as identity, 
sociological boundaries, cultural artefacts, 
values, competence and evaluations, that 
are contextually relevant.

In line with the principles of discourse 
theory, we adopt the stance that social 



1124 Pertanika J. Soc. Sci. & Hum. 34 (3): 1115 - 1135 (2026)

Sin Zi Chin, Mei Yuit Chan, Mohd Zariat Abdul Rani and Ain Nadzimah Abdullah

objects are constructed entities within 
frames of space and time, in discourses 
that are produced and aligned to particular 
situational contexts. Hence, no claim 
is made about the teachers adopting a 
particular view of culture as an individual 
trait or as an enduring belief. We hold 
that there is a difference between the 
conventional understanding of “belief” as an 
enduring cognitive state and a constructed 
ideation of culture, the existence of which 
is transient and dependent on its production 
and reproduction in discourses in specific 
situations. Teachers’ conception of culture 
as displayed in their talk in the research 
interview is deemed a theory in progress, 
where they actively attempt to work out 
what they understand about a subject they 
had not paid much attention to previously, 
and which could potentially change moment-
to-moment. The following section presents 
the findings illustrated by quotations from 
teachers’ talk.

RESULTS AND DISCUSSION

The teachers related culture to intangible 
objects, such as practices, habits, rules, 
and values, with minimal reference to 
concrete objects. Overarching themes on 
the conception of culture that emerge from 
these references are: culture is collective 
action along national boundaries, culture 
is obligation and social sanction, culture 
is unequal, culture is art and history, and 
language is culture. The teachers appear 
to rely on a predominantly structuralist 
approach in describing culture, where 
group boundaries are clearly defined in the 

description of groups and their differences in 
cultural practices. This resulted in instances 
where cultures attributed to people of 
different nationalities were evaluated either 
positively or negatively. Implications for 
the teaching of culture in foreign language 
teaching are discussed in light of the 
findings.

Culture is Collective Action Along 
National Boundaries

The first theme from the analysis of references 
to culture by the teachers is culture as 
collective action along national boundaries. 
In this finding, group categorisation at the 
national (country) level frequently occurred, 
cued by pertinent words associated with 
group boundaries such as we/us, they/them, 
and here/there. The teachers conceived of 
culture as actions that are done collectively 
by members of the national community 
(Bouslama & Benaissi, 2018). Linguistic 
cues in the talk that point to collective action 
are those that make references to customs 
or norms. Excerpt 1 shows teacher FLT3 
telling the interviewer what they thought 
about culture (Table 2).

The teacher clearly delineates actions 
that are acceptable to the French-speaking 
community in France, differentiating 
between private and publicly visible 
actions. There is a hard line drawn between 
behaviour of the learners in their own 
country, and in private, if in France (“in your 
own country”, “at home”), and behaviour 
when in France (“accepted by the majority”, 
“general acceptable behaviour”, Excerpt 1, 
 Table 2). Learning about acceptable 
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behaviour when living among native French 
people takes precedence in the teaching of 
culture to students who are preparing to 
study in France, and students’ own habits 
and behaviours that may not be in line with 
French culture should remain hidden. 

Similarly, in Excerpt 2 (Table 2), the 
practice of greeting “good morning” to 
a shopkeeper/shop owner is described as 
obligatory in France (“always say…”), 
but not in Malaysia (“here”, Excerpt 2). 
In Excerpt 3 (Table 2), differences in the 
habit of queueing are highlighted along 
the national group level, Germany and 
China. These examples show that the 
teachers’ idea of culture is delineated along 
national borders. This could be because 
the teachers feel it is the most effective 
way to bring awareness to students about 
what is acceptable or not acceptable to 
French people in France, in order to protect 
them from adverse reactions (Kidwell, 
2021). However, the question arises as to 

whether describing culture with the big “C” 
(Holliday, 1999) along national groupings 
without attention to the small processes of 
practices can best facilitate intercultural 
competence. National groups are implied 
as homogeneous in their behaviours and 
expectations, and no attention is given 
to situational contexts where a variety of 
skills and strategies are needed to navigate 
intercultural interactions. 

Culture is Obligation and Social 
Sanction

Culture is constructed as an obligation 
imposed on members by the group. Cultural 
practices are anchored on the values and 
requirements of the group, and following 
that, have consequences to the individual in 
terms of group approval or social sanction 
(Claridge, 2020).  Language indexing 
obligations include modals of obligation 
such as “must”, “should”, “have to”, and 
lexical expressions indicating necessity, 

Table 2 
Excerpts 1 to 3

Excerpt Quotations from teachers’ talk
1 FLT3: 

[…] if you are from a different country or whatever, you have your own things. So at home, 
what you do, you do whatever, exactly like in your country, and there is no issue. But once 
you are in a public place, you must behave in a way that is accepted by the majority. […] 
So you just follow the generally accepted behaviour, and that’s all. And then you do your 
own thing at home, I mean that one is your problem. While you are among yourselves, then 
you can do whatever you do in your country. 

2 FLT3: 
Certain things, for example, you enter a shop in France, you always say good morning or 
whatever greeting … but here it doesn’t matter.

3 FLT1: 
It is just for example, how to queue in Germany... so you have dots… aligned of rain dots…
like this…dot dot dot; how to queue in China…you have a crowd of … a great crowd of rain 
dots […] 
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such as “minimum”, “compulsory”, 
“rule”, and various other expressions that 
indicate the notions of “requirements”, and 
“consequences” if those “requirements” are 
not met.

The teachers’ conception of culture 
as an obligation is reflected in their talk, 
rationalising the aim of teaching culture. 
The main concern of the teachers is that 
a lack of knowledge of the culture of the 
target language community may result in 
negative consequences for the language 
learners when they eventually interact 
with French native speakers. In Excerpt 4  
(Table 3), teacher FLT1 emphasised what 
they regarded as “basic rules” or “minimum 
knowledge” needed to stay out of trouble 
(Excerpt 4).  The basic minimum appears to 
comprise only components that are deemed 
to be “different” between the foreign and 
local way of life, and which are likely to 
cause friction (“they won’t like”, “that will 
be a big problem”, “you offend”, Excerpt 4). 
Similarities in practices, on the other hand, 

might have been regarded as unproblematic 
and were therefore not emphasised.

A similar notion of not offending the 
members of the French speech community 
is also expressed by FLT2 (“not challenging 
the society”, Excerpt 5, Table 3). The 
teacher referred to behaviours described as 
“compulsory”, implying there is a minimum 
set of basic knowledge that learners must 
acquire. Excerpts 4 and 5 underscore the 
overarching concern of teachers to protect 
students from transgressing the norms 
and expectations of the French speech 
community and the negative consequences 
resulting from it. Thus, attention is 
predominantly focused on dissimilarities 
between French culture and the local 
Malaysian culture. In other words, culture 
is constructed as having clear boundaries 
between groups, defined by differences.

Also noteworthy is that the negative 
consequences of transgressing group culture 
are presented at the level of national group 
practices, without any attempt to explain 

Table 3 
Excerpts 4 and 5

Excerpt Quotations from teachers’ talk

4 FLT1: 
What they need to understand is the basic… like the minimum basic is the things in the 
house, how to… for example, how to use… like things in the bathroom, the fact that in France 
we don’t have the... […] The hose? […] here it’s common to see water on the floor in the 
bathroom. In France, you do that in a family, which will be a big problem. They won’t like. 
So those things like things in the kitchen... in the bathroom... in the bedroom, like common… 
like very basic rules we have. […] simple interaction, like when you enter a shop, you would 
say hello, bonjour. If you don’t do this, then you offend.

5 FLT2: 
There are things that are universal in France, this I am sure, like saying bonjour before talking 
to someone in all my life, it is compulsory, you have to… There are small things like that 
that are very important. Once you do them, then you are not challenging society.
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processes at the interpersonal level. Cultural 
norms are taken for granted as the rule 
and logic of group actions, and out-group 
members need only to comply to live 
harmoniously among the target language 
community in the foreign country.

Culture is Unequal 

While the teachers presented culture as 
belonging to large national groups, and that 
specific differences between cultures are 
what distinguish them, they do not construct 
cultures as neutral systems that have equal 
status. In fact, evidence in the teachers’ 
talk showed active evaluation of group 
behaviour as negative or positive, and better 
or worse, in relation to one another.

During the interview, FLT1 (Excerpt 6, 
Table 4) gave an example of the teaching 
materials they used in the classroom, which 
were images showing a specific behaviour 
attributed to certain national groups in 

pictorial form. The images showed aligned 
dots to represent the queueing practice of 
people in Germany, and a group of dots 
randomly arranged (neither in a straight, zig-
zag nor any discernible line), to represent 
the “non-queueing” practice of people in 
China. While the pictures were intended to 
trigger discussion about differences between 
group behaviours from an educational 
standpoint, the implicit message imparted is 
a negative evaluation of the group shown to 
be “not queuing.” When questions such as 
“what are the differences and why...?”, and 
“what would be the reactions of people…?” 
(Excerpt 6) are posed to students, answers 
casting a negative perception towards the 
“non-queuing” group are inevitable. Further, 
the queuing practice is highlighted as a 
norm for the entire national group, Germany 
and China, without acknowledgement of 
possible variations within the national 
groupings. 

Table 4 
Excerpts 6 and 7

Excerpt Quotations from teachers’ talk

6 FLT1: 
It is just for example, how to queue in Germany... so you have dots… aligned of rain dots…
like this…dot dot dot; how to queue in China…you have a crowd of … a great crowd of rain 
dots […] I came with many, many pictures like this…many drawings... […] and then they 
had to guess what he was presenting? What is the cultural aspect he is presenting...things 
like that, and what are the differences and why... and so then what would be the reactions 
of someone from China moving to Germany in this situation? What could be the reactions of 
someone from Germany moving to China?

7 FLT1: 
[…] I think our job as French teachers teaching cultures is not focusing on the minority… 
You know.
We just want to give them the tool to… so they won’t have any misunderstanding when 
they are in France.
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In Excerpt 7 (Table 4), FLT1 explains 
that the focus of culture teaching in the 
foreign language classroom should not 
be on minority groups (e.g., immigrants). 
This implies that minority groups are 
less important as their practices may not 
significantly impact newcomers to French 
culture, in that it would not help the students 
in avoiding trouble with the majority 
group in France (“so they won’t have any 
misunderstanding”, Excerpt 7). Hence, the 
culture attributed to the majority group takes 
precedence in the teaching of the culture of 
the target language community.

Culture is Art and History
Conventionally, the term culture is often 
viewed as associated with elements in the 
humanities, such as art, literature, food, 
music and history. This dimension of culture 
is evoked by the teachers in the study, 
specifically referring to France as the focal 
point to be introduced to learners of the 
French language. In Excerpt 9 (Table 5),  
FLT4 and FLT1 identified a variety of 
cultural objects such as art, food, places, 
and celebrations (Excerpts 8 to 10, Table 5) 
as essential to be included in the teaching of 
French culture.

The teachers also advocated having 
students learn specific information related 
to the system of governance, such as 
immigration, and the place of religion as 
separate from the state (Excerpts 9 and 
10, Table 5), as important to be imparted 
to students. This finding is similar to 
Bouslama and Benaissi’s (2018) finding that 
teachers regard culture as a body of factual 
knowledge to be taught. In the current study, 

the attention given to the teaching of cultural 
elements associated with the country of 
the target language (France) by the French 
teachers overrides the inclusion of cultural 
references to the local country (Malaysia). 

Language is Culture 

The teachers in the study regard culture 
as a necessary component in learning a 
language. They expressed their belief in the 
importance of culture in language learning, 
to the extent of claiming that understanding 
culture is required to understand language. 
Excerpts 11 and 12 (Table 6) illustrate the 
teachers’ view of culture as an essential 
component of foreign language teaching.

The direct assertion that culture is part of 
language, culture is essential to understand 
language, and culture is interlinked with 
language, as well as the use of modality 
of obligation and ability, such as “have 
to teach” and “cannot separate them”, all 
clearly point to the teachers’ conviction 
on the importance of culture in foreign 
language teaching. 

Further, the teachers demonstrated 
a strong acceptance of the diversity of 
French speakers in the world, comprising 
people with different accents and cultural 
practices (Excerpt 13, Table 6). The teachers 
advocated that understanding different 
accents is essential in understanding 
different French native speakers, and that 
the diversity of the Francophonie should be 
included as part of the teaching of French 
culture.

While the teachers presented the 
French-speaking population as diverse in 
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Table 5 
Excerpts 8 to 10

Excerpt Quotations from teachers’ talk
8 FLT4: 

[…] to improve is to participate in different events, for example, if they take French, we have 
the French festival every year, organised in Malaysia. You have several movies shown in big 
cinemas. So that can be a way to know more about the movies, then there are different places, 
different artistic exhibitions…different…a lot of activities like cooking… a lot of things that 
can improve the people and the students, to know more about French culture, and definitely 
I always encourage my students to go to this kind of activities.

9 FLT1: 
[…] here we have one semester only…almost only on intercultural…where we would work 
in…on different aspects about French history, about immigration in France, […] or the place 
of religion in France […]

10 FLT1: 
[…] Things about religion like the fact that France is a country where there is a big separation 
between religion and the state. So, for example, school, there is no religion in school...hmmm… 
what else? Hmm…some as we teach them about the celebrations. So what is important for 
French people in terms of celebration, what they do, how to offer a gift and how to receive a gift…

Table 6 
Excerpts 11 to 14

Excerpt Quotations from teachers’ talk
11 FLT4: 

Culture is part of the language. So when you teach language, you have 
to also teach the cultural side. It is essential to understand the language. 

12 FLT3: 
[…] The language is one thing, but it goes together with culture because I mean, there are 
certain circumstances while you say something, or even the intonation of how you say or the 
gestures that go with it …you know…how you express your feeling is also part of it. So, it is 
interlinked, like you cannot separate them, cannot say oh! It is language only.

13 FLT4: 
Understanding different accents, understanding different French native speakers. I would 
say by going to an open discussion like organise in Malaysia, for example, in KL (Kuala 
Lumpur). Like a weekly discussion, you meet native speakers while not necessary French. 
So that is a good way, by interacting with more people, the more you gain knowledge about 
that, and get used to well…the accents. Then I would say in France, even though you have 
different people speaking French from different countries, accents are not that strong… 
I mean, except for Quebec or some countries in Africa. 

14 FLT4: 
[…] except knowing the capital was Kuala Lumpur, I didn’t know much. I was not really 
shocked, but I was quite surprised that for an ancient British colony, English is not well spoken 
everywhere. And it still surprises me that even in the big city, many people don’t speak a 
common language, which is something that quite surprises me [...]
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the way they speak French and as distributed 
across different geographical locations in 
the world, the idea that languages must be 
associated with national boundaries is still 
observed among the teachers. In Excerpt 14 
(Table 6), the diversity of languages spoken 
among Malaysians is viewed as unusual 
(“many people don’t speak a common 
language”, Excerpt 14).

The analysis discussed above shows 
that the teaching of intercultural competence 
across all  themes advocated by the 
teachers focuses on differences rather than 
similarities between groups and particularly 
referenced on national groups. In contrast, 
the multiplicity of individuals belonging to 
minor cultural groups is seldom mentioned 
by the teachers. There is a clear lack of 
mention of individual idiosyncrasies, the 
permeability of cultural boundaries, or a 
discussion of stereotyping as a possible 
consequence of a lack of intercultural 
awareness.

CONCLUSION

From the analysis of teachers’ talk on culture 
in the French language classroom, several 
observations on their conceptions of culture 
can be made. First, the teachers being French 
native speakers from France believe that 
their most urgent task at hand is to prepare 
the students for a life in France, as most of 
the students they teach have the intention to 
further their studies in France at some time 
in the future. This makes the conception 
of culture along national boundaries a 
convenient working model to be adopted by 
the teachers to construct their understanding 

of culture. People are identified by their 
country of origin or country of domicile, and 
cultures are attributed homogenously to the 
population of the country (Holliday, 2010; 
Risager, 2007). Following this broad-brush 
construction of cultural groupings, there is 
no attempt made to explore and examine 
variations within the country, especially 
through the lens of fluidity of culture, where 
cultures are conceptualised as in constant 
movement and recreation (Bauman, 2000). 
The focus on national references to culture 
indicates the teachers’ reliance on the 
structuralist approach to understanding 
culture (Rüschenpöhler et al., 2024; Seiler, 
2013). Cultures are clearly defined and 
contained within groups, and members of 
the group are assumed to be homogenous 
in their ways of thinking and behaving. 
To learn about and understand different 
cultures would mean crossing borders 
between distinct social worlds (Bhabha, 
1994). Cultures are viewed as fixed products 
where discrete information is learned, 
rather than a process where the focus is 
on the procedural moment-by-moment 
interaction, taking into consideration 
situational variables. Such a conception of 
culture, while useful for coming up with 
recipe-book style tips for survival in a 
foreign country, may not facilitate a deeper 
understanding of culture and intercultural 
competence (Dervin & Jackson, 2018; 
Holliday, 1999, 2010). There is also the 
danger of unintentional stereotyping of 
people of different nationalities when 
culture is defined based on countries (Seiler, 
2013). As is well documented, stereotyping 
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leads to pre-conceived assumptions and 
misunderstandings, which can lead to failure 
in intercultural communication, apart from 
the many other harms it may bring (Dovidio 
& Gaertner, 2010; Greenwald et al., 2002).

Second, culture is conceived of as 
practices and behaviours that are socially 
controlled, and compliance is needed to live 
peacefully in society as a newcomer. This is 
reflected in the teachers’ selection of cultural 
elements to be taught to students, for specific 
comparison between Malaysian and French 
culture. In line with the teachers’ goal of 
preparing students to live in France, the 
logical method was to highlight only those 
practices among Malaysians (referred to as 
“Malaysian culture”) that could potentially 
cause offence to people in France. This 
inevitably leads to the unintentional and 
implicit labelling of selected behaviours 
among Malaysians as “offensive” and which 
should remain hidden from public view, 
when in France. 

Closely related to this is the third finding, 
where the teaching of culture involves 
comparison between specific behaviours of 
people of different countries. This appears 
to be an attempt by the teachers to explore 
cultural differences with their students. 
However, the selection of behaviours as 
defining the people of an entire nation may 
render the effort ineffective in fostering 
intercultural competence. “Cultures” as 
defined by selected behaviours may be 
implicitly evaluated as “better” or “worse” 
in comparison, and not merely “different”. 
Hence, the introduction of cultures from 
different countries may not result in 

achieving the intended purpose of cultural 
enrichment and intercultural awareness 
(Chao, 2011; Kumaravadivelu, 2008; Lin 
et al., 2020), but may, instead, end up with 
stereotyping and misrepresentation. While 
differences are focused on, similarities 
are backgrounded or totally neglected. 
Engaging students to explore similarities 
between people in the world was not given 
due attention by the teachers to foster 
intergroup understanding, which is crucial 
for intercultural competence. 

Fourth, language and objects in the arts 
and humanities are highlighted as symbols 
of the culture of the country of the target 
language (Gullestrup, 2009; Jasper, 2017). 
France is thematised as the reference point 
of cultural practices to be taught, and local 
and other cultures remain mostly invisible. 
This appears to be a logical choice by the 
teachers as it aligns with their purpose of 
preparing students to live in France. 

The analysis of the teachers’ talk 
reveals the teachers’ ideas about culture 
as influenced by the goal of preparing 
students to live and survive in France. This 
goal becomes the overriding force that 
directs the teachers to construct culture 
along national boundaries, foregrounding 
France as the point of reference, and taking 
the structuralist perspective of culture. 
Comparisons with practices of people in 
other countries are made with the sole 
purpose of ensuring compliance with 
French culture. While there are attempts to 
impart awareness of differences in cultural 
practices, there is a tendency for culture to 
be viewed in reductionist terms, where there 
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is a set of practices that would be deemed 
sufficient to know the culture of a group. On 
the other hand, there is also an ambiguous 
understanding of what comprises culture, 
where any behaviour of people observed 
through personal experience is tagged as 
culture. 

Implications of Study

There are implications for teacher training 
for foreign language teachers. Most teachers 
of foreign languages do not undergo formal 
training on the teaching of culture and 
intercultural competence. As found by 
some previous studies, some teachers have 
expressed anxiety about teaching culture and 
felt they needed instructions or guidelines on 
how to include intercultural competence in 
their classes. Integration of intercultural 
learning in language classes is still lacking 
as teachers may not be ready to deal with 
it (Borghetti & Qin, 2022; Bouslama & 
Benaissi, 2018). In the case of native 
speaker teachers, it could be assumed that 
the teachers have first-hand knowledge of 
the culture of “their own people” and should 
be able to impart this knowledge to their 
students unproblematically. However, this 
may not be so, as suggested in the current 
study. The findings indicate a need to revisit 
how culture and intercultural competence 
should be defined, and how they can be 
incorporated as part of teacher training for 
foreign language teachers. Specifically, the 
theoretical understanding of the concepts of 
culture and intercultural competence, and the 
objectives of integrating them into language 
teaching should be emphasised along with 

their pedagogical implications, to achieve 
better intercultural learning outcomes for 
students (Bouslama & Benaissi, 2018).  

In order to provide professional training 
to teachers, learning what the teachers think 
about intercultural competence and teaching 
of culture allows teacher trainers to develop 
a better module to mentor and to coach 
future teachers to ensure their professional 
development. Training support to the 
teachers should be provided to raise their 
knowledge and confidence in integrating 
culture into their foreign language teaching, 
with a clear aim of broadening the space for 
intercultural discourse.   
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ABSTRAK
Kajian ini meneliti faktor-faktor berlakunya rasuah dalam perolehan di Institusi Pengajian Tinggi 
Awam (IPTA) di Malaysia dengan menggunakan Teori Fraud Diamond (FDT) sebagai kerangka 
konseptual. Objektif kajian ini adalah untuk memahami bagaimana elemen dalam FDT (tekanan, 
peluang, rasionalisasi dan keupayaan) saling berinteraksi dalam mendorong perlakuan rasuah dalam 
konteks perolehan sektor pendidikan tinggi awam. Kajian ini menggunakan pendekatan kualitatif 
dengan reka bentuk kajian kes, melibatkan empat dokumen siasatan sebenar yang diperoleh 
daripada Suruhanjaya Pencegahan Rasuah Malaysia (SPRM). Proses analisis data melibatkan 
pengekodan terbuka, pembinaan buku kod, dan pemetaan tema berasaskan empat elemen FDT. 
Dapatan menunjukkan bahawa elemen peluang dan keupayaan merupakan faktor paling dominan, 
terutamanya disebabkan kelemahan kawalan dalam, ketiadaan pemantauan, kemahiran teknikal dan 
akses kepada maklumat perolehan. Sementara itu, elemen tekanan dan rasionalisasi muncul secara 
berbeza mengikut konteks individu. Kajian ini mengemukakan cadangan intervensi berasaskan 
FDT seperti pengasingan tugas, audit dalaman berkala, latihan nilai integriti dan pemantauan gaya 
hidup. Sumbangan utama kajian ialah penerapan empirikal FDT dalam konteks IPTA yang masih 
kurang diterokai. Kajian ini juga mencadangkan integrasinya dengan teori lain bagi memahami 

dimensi struktur dan budaya organisasi yang 
turut mempengaruhi tingkah laku rasuah. 
Namun, keterbatasan melibatkan skop IPTA dan 
penggunaan data sekunder harus diatasi dalam 
penyelidikan masa hadapan melalui pendekatan 
campuran dan peluasan konteks institusi.

Kata Kunci: Analisis tematik, institusi pengajian 
tinggi awam, perolehan, rasuah, teori Fraud Diamond
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PENGENALAN

Perolehan kerajaan merupakan komponen 
teras dalam pengurusan sumber awam, 
namun sifatnya yang kompleks dan 
berskala besar menjadikannya terdedah 
kepada risiko amalan rasuah (Johari et 
al., 2023; Rustiarini et al., 2019). Laporan 
Suruhanjaya Pencegahan Rasuah Malaysia 
(SPRM) menunjukkan bahawa antara  
2013 hingga 2018, sebanyak 43% kerugian 
kewangan akibat rasuah berpunca daripada 

manipulasi dalam perolehan (Siddiquee & 
Zafarullah, 2022). Rasuah ini bukan sahaja 
menyebabkan ketirisan sumber, tetapi turut 
menjejaskan integriti perkhidmatan awam, 
kualiti penyampaian dan pertumbuhan 
ekonomi (Arista & Fazekas, 2024). 
Kerentanan ini menjadi semakin parah 
disebabkan oleh faktor seperti ketidakjelasan 
harga pasaran, pengaruh ahli politik, 
dan hubungan kompleks antara pegawai 
kerajaan, ahli politik dan syarikat (Rustiarini 
et al., 2019; Prakasa, 2022).

An Analysis of Corruption in Procurement at Malaysian Public 
Higher Education Institutions: A Multiple Case Studies Approach 
Using the Fraud Diamond Theory

ABSTRACT
This study examines the factors contributing to corruption in procurement processes at Malaysian 
Public Institutions of Higher Learning (IPTAs), using the Fraud Diamond Theory (FDT) as the 
conceptual framework. The objective of this research is to understand how the four elements of 
FDT—pressure, opportunity, rationalisation, and capability—interact in driving corrupt practices 
within the context of public higher education procurement. Employing a qualitative case study 
approach, the study analyses four actual investigation documents obtained from the Malaysian 
Anti-Corruption Commission (MACC). Data analysis involved open coding, the development of a 
codebook, and thematic mapping based on the four FDT elements. Findings reveal that opportunity 
and capability are the most dominant factors, primarily attributed to weak internal controls, lack of 
oversight, technical expertise, and access to procurement information. In contrast, the elements of 
pressure and rationalisation vary depending on the individual’s context. The study proposes FDT-
based intervention strategies, including segregation of duties, periodic internal audits, integrity-
based training, and lifestyle monitoring. The key contribution of this research lies in its empirical 
application of FDT within the IPTA context, which remains underexplored in current literature. 
The study also suggests integrating FDT with other theories to capture the structural and cultural 
dimensions of organisations that influence corrupt behaviour. Nonetheless, limitations relating to 
the study’s scope, which is confined to IPTAs and secondary data sources, should be addressed in 
future research through the use of mixed-methods approaches and broader institutional contexts.

Keywords: Corruption, Fraud Diamond theory, procurement, public higher education institution, thematic 
analysis
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Isu ketirisan dalam perolehan kerajaan 
semakin membimbangkan apabila SPRM 
mengenal pasti sektor ini sebagai paling 
terdedah kepada rasuah, dengan 24% 
maklumat berkaitan rasuah dari tahun 2019 
hingga 2023 melibatkan perolehan, dan 
90% aduan berpunca daripada kegagalan 
pentadbiran serta kelemahan kawalan 
dalaman (Jabatan Perdana Menteri, 2024). 
Laporan Sivanandam et al. (2020) pula 
merekodkan 184 penjawat awam terlibat 
dalam 564 pelanggaran Laporan Ketua Audit 
Negara (LKAN), manakala 47.5% daripada 
4,996 tangkapan SPRM antara tahun 
2019 hingga 2023 melibatkan penjawat 
awam (SPRM, 2024). Walaupun pelbagai 
dasar diperkenalkan, namun rasuah dalam 
perolehan kerajaan masih berleluasa akibat 
kelemahan kawalan dalaman, ruang budi 
bicara yang luas, dan tatakelola institusi 
yang lemah (Huda et al., 2017).

Manaf et al. (2023) mengatakan bahawa 
sesiapa sahaja boleh terlibat dalam jenayah 
rasuah, tanpa mengira kedudukan, bidang 
pekerjaan, bangsa, atau agama. Di Malaysia, 
kegiatan rasuah turut berlaku dalam 
kalangan Institusi Pengajian Tinggi Awam 
(IPTA), khususnya dalam aspek pengurusan 
perolehan dan pembangunan infrastruktur 
yang melibatkan peruntukan kewangan yang 
besar. Berdasarkan statistik, dalam tempoh 
lima tahun (2018-2022), seramai 50 guru 
sekolah dan 15 pensyarah telah ditangkap 
oleh SPRM. Walaupun hanya 0.3% daripada 
4,753 tangkapan antara tahun 2018 hingga 
2022 melibatkan guru dan pensyarah, angka 
ini tetap menunjukkan kewujudan rasuah 
dalam sektor pendidikan yang seharusnya 

berintegriti tinggi kerana mereka menjadi 
teladan kepada bakal pemimpin negara 
(Manaf et al., 2023).

Walaupun banyak kajian menumpukan 
kepada rasuah dalam sektor awam secara 
umum, penggunaan Fraud Diamond Theory 
(FDT) dalam konteks IPTA masih terhad 
kerana tumpuan lebih diberikan kepada 
kementerian dan agensi kerajaan lain (Basir 
et al., 2022; Khan & Bakar, 2022). Dalam 
konteks ini, IPTA menjadi penting untuk 
dikaji kerana ciri autonomi pentadbiran 
dan kewangannya mewujudkan cabaran 
tadbir urus yang tersendiri. Kebanyakan 
kajian sedia ada pula bersifat kuantitatif dan 
berasaskan persepsi, tanpa menganalisis kes 
sebenar yang disiasat oleh pihak berkuasa, 
sekali gus mengehadkan pemahaman 
terhadap mekanisme rasuah (Basir et 
al., 2022; Khan & Bakar, 2022). Untuk 
membangunkan strategi pencegahan yang 
berkesan, penting untuk mengenal pasti 
punca utama perlakuan rasuah, iaitu tekanan, 
keupayaan, rasionalisasi dan peluang seperti 
yang dijelaskan dalam FDT (Chan & 
Owusu, 2017; Khan & Bakar, 2022).

Kajian ini dijalankan untuk mengisi 
kelompangan tersebut dengan menggunakan 
FDT sebagai kerangka teori utama. Kajian 
ini menggunakan pendekatan kualitatif 
dengan menganalisis kandungan dokumen 
siasatan rasuah yang diperoleh daripada 
SPRM. Secara khusus, objektif kajian ini 
adalah untuk menganalisis bagaimana 
elemen-elemen dalam FDT menyumbang 
kepada berlakunya rasuah dalam kes-kes 
yang dikaji dan mencadangkan strategi 
dan langkah pencegahan bagi menangani 
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elemen-elemen risiko yang dikenalpasti 
dalam proses perolehan di IPTA. 

Keaslian kajian ini bukan sahaja terletak 
pada konteks IPTA yang masih kurang 
diterokai, tetapi juga pada penggunaan 
dokumen siasatan sebenar SPRM yang 
melibatkan kes yang telah disabitkan. 
Berbeza dengan kebanyakan kajian 
terdahulu yang bersifat kuantitatif dan 
berasaskan persepsi, kajian ini menelusuri 
secara empirikal bagaimana elemen tekanan, 
peluang, rasionalisasi dan keupayaan 
berinteraksi dalam situasi rasuah perolehan 
sebenar merentasi beberapa kes. Kajian 
ini menyumbang dalam tiga aspek utama: 
pertama, memperluas aplikasi FDT dalam 
konteks rasuah perolehan di IPTA; kedua, 
menyumbang kepada literatur empirikal 
melalui analisis kes sebenar; dan ketiga, 
menyediakan panduan berguna kepada 
pembuat dasar dan pengurusan IPTA untuk 
merangka strategi pencegahan rasuah yang 
lebih efektif. Penemuan kajian ini juga 
boleh menyokong penggubalan dasar yang 
kukuh dan menjadi asas kepada kajian masa 
hadapan dalam memperkukuh tadbir urus 
kewangan yang telus dan berdaya tahan.

Kajian ini disusun seperti berikut: 
Bahagian pertama adalah pengenalan 
berkaitan tajuk kajian. Bahagian kedua 
membincangkan tinjauan kajian yang lalu 
dan kerangka teori yang digunakan. Bahagian 
ketiga menghuraikan metodologi kajian, 
termasuk rekabentuk penyelidikan, kaedah 
pengumpulan data dan kaedah analisis 
data. Bahagian keempat membentangkan 
dapatan kajian, perbincangan dan cadangan 
penambahbaikan.  Bahagian kel ima 

merumuskan kesimpulan, diikuti bahagian 
keenam implikasi kajian. Akhir sekali, 
limitasi dan cadangan kajian pada masa 
hadapan.

TINJAUAN KAJIAN YANG LALU

Perolehan Kerajaan

Perolehan kerajaan merujuk kepada proses 
mengenal pasti keperluan barangan, 
perkhidmatan atau kerja, menentukan 
pihak terbaik untuk membekalkan keperluan 
tersebut, serta memastikan penyampaian 
dilakukan dengan efisien, pada masa yang 
tepat, dengan kos yang berpatutan, dan 
dilaksanakan secara adil dan telus (OECD, 
2023). Menurut Hassan et al. (2021) pula, 
perolehan kerajaan ditakrifkan sebagai 
pemerolehan bekalan, perkhidmatan dan 
kerja oleh kerajaan. Kementerian Kewangan 
bertindak sebagai badan utama yang 
menyelaras dan mengawal selia pelaksanaan 
perolehan melalui pelbagai instrumen 
seperti The Procurement Guideline Book of 
Malaysia, Akta Tatacara Kewangan 1957, 
Arahan Perbendaharaan, dan Pekeliling 
Perbendaharaan melalui tiga peringkat 
pentadbiran, iaitu Kerajaan Persekutuan, 
Kerajaan Negeri, dan Badan Berkanun 
termasuk syarikat milik kerajaan (Othman 
et al., 2010).

Matlamat utama sistem ini adalah untuk 
mencapai prinsip "nilai untuk wang" (value 
for money), iaitu memastikan penggunaan 
dana awam yang cekap, efektif dan berimpak 
tinggi (Kementerian Kewangan Malaysia, 
2010). Malaysia mengadaptasi tujuh prinsip 
utama perolehan seperti digariskan oleh 
World Bank (2017), termasuk nilai untuk 
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wang, ekonomi, integriti, kesesuaian 
untuk tujuan, kecekapan, ketelusan, dan 
keadilan. Selain itu, prinsip teras seperti 
akauntabiliti awam, persaingan terbuka, dan 
layanan adil turut diterapkan sejajar dengan 
Dasar Pembangunan Negara (Kementerian 
Kewangan Malaysia, 2010).

Walaupun perolehan kerajaan dikawal 
oleh pelbagai instrumen peraturan, 
pelaksanaannya masih berdepan cabaran 
serius, termasuk kelemahan kawalan 
dalaman dan ketidakpatuhan proses 
perolehan yang dilaporkan secara konsisten 
oleh SPRM dan LKAN. Azmi dan Ismail 
(2023) turut mengenal pasti 16 kelemahan 
dalam sistem perolehan, menandakan 
keperluan mendesak untuk penambahbaikan 
struktur bagi meningkatkan keberkesanan 
perkhidmatan awam.

Rasuah Perolehan

Menurut Organisation for Economic 
Cooperation and Development (OECD), 
definisi rasuah bergantung pada kerangka 
undang-undang sesebuah negara. Namun 
begitu, rasuah secara umumnya merujuk 
kepada penyalahgunaan kuasa oleh pegawai 
awam untuk keuntungan peribadi, sama 
ada secara aktif atau pasif. Rasuah boleh 
berlaku dalam pelbagai bentuk, termasuk 
penyuapan, pemerasan, kronisme, salah 
guna kuasa, dan penipuan (OECD, 2020). 
Dalam hal ini, rasuah juga berkait rapat 
dengan penipuan kerana kedua-duanya 
berpunca daripada unsur ketidakjujuran 
(ACFE, 2022). Dalam konteks perolehan 
kerajaan, rasuah perolehan merujuk kepada 
manipulasi proses tender, kontrak, atau 

pembelian untuk memperoleh manfaat 
peribadi, yang jelas bertentangan dengan 
prinsip keadilan, persaingan, dan ketelusan 
(OECD, 2016).

Kaj ian  terdahulu  menunjukkan 
bahawa rasuah perolehan dipengaruhi 
oleh beberapa faktor utama. Di Malaysia, 
Basir et al. (2022) mendapati bahawa 
kelemahan kawalan dalaman, pengaruh 
pihak luar terhadap keputusan perolehan, 
dan tekanan individu seperti masalah 
kewangan atau keperluan per ibadi 
sering menjadi punca berlakunya rasuah. 
Begitu juga di Indonesia, Dwimawanti 
dan Ramadani (2023) mendapati bahawa 
tekanan dan peluang merupakan antara 
pemacu utama rasuah dalam perolehan 
kerajaan. Selain itu, elemen rasionalisasi 
turut memainkan peranan penting apabila 
individu cuba memberikan justifikasi moral 
terhadap perbuatan mereka. Khan dan Bakar 
(2022) menjelaskan bahawa walaupun 
garis panduan perolehan telah disediakan 
dengan terperinci, sesetengah individu 
masih merasionalisasikan perbuatan rasuah 
atas alasan desakan kewangan, tekanan 
organisasi, atau kepercayaan bahawa 
tindakan tersebut tidak memberi kesan 
langsung kepada organisasi. Pada masa 
yang sama, prosedur yang kompleks, garis 
panduan yang tidak jelas, dan ruang budi 
bicara yang luas turut meningkatkan risiko 
penyelewengan dan salah guna kuasa 
(Dwimawanti & Ramadani, 2023). Dalam 
konteks pendidikan tinggi, keadaan ini 
menjadikan IPTA sebagai institusi yang turut 
terdedah kepada risiko rasuah perolehan 
kerana mengurus proses perolehan yang 
berskala besar dan kompleks.
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Teori Fraud Diamond 

Menurut United Nations Office on Drugs and 
Crime, tiada teori yang mampu menerangkan 
fenomena rasuah secara menyeluruh 
(UNODC, 2017). Pendekatan yang sering 
digunakan oleh penyelidik ialah Fraud 
Triangle Theory (FTT) yang diperkenalkan 
oleh Cressey (1953) menyatakan bahawa 
penipuan lebih cenderung berlaku apabila 
tiga elemen utama wujud, iaitu tekanan, 
peluang dan rasionalisasi. Namun, FTT 
telah dikritik kerana mengabaikan aspek 
keupayaan pelaku. Wolfe dan Hermanson 
(2004) kemudian menambah elemen 
keupayaan, membentuk FDT yang memberi 
pemahaman lebih menyeluruh dengan 
menekankan bahawa peranan akses, 
kedudukan strategik dan kemahiran individu 
merupakan faktor penting dalam berlakunya 
penipuan. Rajah 1 menunjukkan ilustrasi 
FDT yang menghubungkan keempat-empat 
elemen yang diadaptasi daripada Wolfe dan 
Hermanson (2004).

Tekanan

Menurut Medlar dan Umar (2023), tekanan 
dalam teori ini merangkumi pelbagai 
faktor seperti hubungan kerja tegang, 
kegagalan peribadi ,  dan keinginan 
menyesuaikan diri secara sosial. Lyra et al. 
(2022) mengklasifikasikan tekanan kepada 
dua bentuk iaitu kewangan dan bukan 
kewangan. Tekanan kewangan berpunca 
daripada masalah peribadi seperti hutang, 
perceraian atau kebankrapan (Rasoli et al., 
2023), manakala tekanan bukan kewangan 
melibatkan dorongan egosentrik seperti 
obsesi kuasa, status sosial dan cita-cita 
jawatan (Rustiarini et al., 2019).

Peluang

Menurut Wolfe dan Hermanson (2004), 
penipuan tidak akan berlaku tanpa peluang, 
walaupun individu menghadapi tekanan 
tinggi. Peluang wujud apabila terdapat 
kelemahan dasar,  kawalan dalaman 
lemah, pelanggaran oleh pihak atasan, (2004). 

 
 

 
 

Rajah 1. Ilustrasi FDT (Wolfe & Hermanson, 2004) 
Rajah 1. Ilustrasi FDT (Wolfe & Hermanson, 2004)
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dan budaya organisasi yang membenarkan 
penyelewengan (Handoyo & Bayunitri, 
2021; Rustiarini et al., 2019). Kakati dan 
Goswami (2019) turut menegaskan bahawa 
peluang merupakan faktor utama yang 
mendorong penipuan, diikuti tekanan dan 
rasionalisasi.

Rasionalisasi

Rasionalisasi bukanlah alasan yang muncul 
selepas perbuatan dilakukan, sebaliknya ia 
merupakan asas yang mendorong individu 
untuk melakukan penipuan. Rasionalisasi 
merujuk kepada situasi di mana individu 
yang berpotensi melakukan penipuan 
memberikan justifikasi dalaman untuk 
menghalalkan tindakan mereka berdasarkan 
kod etika peribadi (Handoyo & Bayunitri, 
2021) dan memainkan peranan penting 
dalam membentuk motif jenayah (Medlar 
& Umar, 2023). 

Keupayaan

Walaupun tekanan, peluang dan rasionalisasi 
merupakan faktor pendorong berlakunya 
penipuan menurut FTT (Cressey, 1953), 
pelaku juga memerlukan keupayaan untuk 
mengeksploitasi peluang tersebut (Kassem 
& Higson, 2012; Wolfe & Hermanson, 
2004). Individu berjawatan tinggi lebih 
berisiko kerana memiliki keupayaan seperti 
kedudukan strategik, kecerdasan, keyakinan 
diri, serta kemampuan mempengaruhi orang 
lain (Lyra et al., 2022). Dalam konteks IPTA, 
pelaku biasanya memiliki keupayaan ini.

Rajah 2 menunjukkan kerangka 
konseptual dengan empat elemen utama 
FDT yang memainkan peranan dalam 

mempengaruhi rasuah dalam perolehan 
di IPTA. Kajian ini memilih FDT sebagai 
kerangka konseptual kerana ia menekankan 
hubungan serentak antara individu dan 
organisasi (Wolfe & Hermanson, 2004). 
Fokus hanya pada individu atau kumpulan 
boleh mengabaikan aspek sosiologi 
organisasi dan menjejaskan keberkesanan 
pencegahan rasuah (Davis & Pesch, 2013). 
FDT telah digunakan dalam pelbagai 
bidang seperti penipuan pengguna dalam 
talian (Harrison et al., 2020), penipuan 
pekerjaan dalam organisasi sukan (Kihl 
et al., 2021), dan penipuan pelaporan 
kewangan (Demetriades & Owusu-Agyei, 
2022). Walaupun FDT telah digunakan 
dalam pelbagai bidang, penggunaannya 
dalam sektor awam khususnya IPTA masih 
terhad. Kajian terdahulu menunjukkan 
bahawa elemen FDT adalah relevan dalam 
menjelaskan rasuah, tetapi penekanan 
terhadap elemen dominan berbeza mengikut 
konteks kajian.

Beberapa kajian terdahulu menyokong 
kebolehlaksanaan FDT dalam menjelaskan 
punca rasuah. Rustiarini et al. (2019), 
Dwimawanti dan Ramadani (2023) serta 
Medlar dan Umar (2023) mendapati 
keempat-empat elemen FDT signifikan 2022). Dalam konteks IPTA, pelaku biasanya memiliki keupayaan ini.  

 

 

 

 

 

 

 

Rajah 2. Kerangka konseptual elemen FDT dalam konteks rasuah perolehan di IPTA 
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dalam kes rasuah sektor awam dan penipuan 
kewangan di Indonesia. Di Malaysia, 
Khan dan Bakar (2022) menekankan 
keupayaan sebagai faktor utama dalam 
kalangan pegawai perolehan, manakala 
Norziaton dan Sabri (2022) menekankan 
pengaruh tekanan sosio-budaya. Basir et 
al. (2022) pula menunjukkan nilai etika 
organisasi dapat mengurangkan pengaruh 
rasionalisasi dan keupayaan. Christian 
(2020) menekankan peranan tekanan 
kewangan dalam penipuan korporat, dan 
Sujeewa et al. (2020) mendapati tekanan 
dan peluang sebagai faktor dominan dalam 
sektor awam di Sri Lanka. 

Walaupun kajian terdahulu secara 
umumnya mengesahkan bahawa FDT 
sesuai digunakan untuk menjelaskan 
rasuah dan penipuan, dapatan empirikal 
yang dilaporkan masih tidak seragam 
(Dwimawanti & Ramadani, 2023; Medlar 
& Umar, 2023; Rustiarini et al., 2019). 
Sebahagian penyelidikan mendapati bahawa 
elemen peluang dan tekanan merupakan 
pemacu utama perlakuan penyelewengan 
(Dwimawanti & Ramadani, 2023; Johari et 
al., 2023; Sujeewa et al., 2020), manakala 
kajian lain pula menonjolkan keupayaan 
sebagai faktor yang paling kritikal, 
khususnya dalam kalangan pegawai yang 
mempunyai kedudukan strategik dan akses 
kepada sistem perolehan (Khan & Bakar, 
2022; Wolfe & Hermanson, 2004). Selain 
itu, beberapa kajian turut menunjukkan 
bahawa budaya etika organisasi berperanan 
dalam mengekang rasionalisasi dan salah 
laku (Basir et al., 2022; Ratmono & Frendy, 
2022), sementara faktor sosio-budaya 

pula boleh mempengaruhi kecenderungan 
individu terhadap rasuah mengikut konteks 
setempat (Norziaton & Sabri, 2022). 
Keadaan ini menunjukkan bahawa kekuatan 
relatif setiap elemen FDT tidak bersifat 
seragam, sebaliknya dipengaruhi oleh 
konteks institusi, sektor yang dikaji, dan 
pendekatan metodologi yang digunakan 
oleh penyelidik terdahulu (Khan & Bakar, 
2022; Rustiarini et al., 2019; Sujeewa et 
al., 2020).

Jurang Kajian

Berdasarkan sorotan literatur, terdapat tiga 
jurang utama yang masih belum diberi 
perhatian secukupnya. Pertama, kajian 
berasaskan FDT masih lebih banyak 
tertumpu pada sektor awam secara umum, 
sektor korporat, atau penipuan kewangan, 
berbanding rasuah perolehan dalam IPTA 
yang mempunyai struktur tadbir urus dan 
autonomi pentadbiran tersendiri. Kedua, 
kebanyakan kajian terdahulu menggunakan 
pendekatan kuantitatif atau berasaskan 
persepsi, yang lebih cenderung mengenal 
pasti kecenderungan umum tetapi kurang 
berupaya menjelaskan mekanisme sebenar 
perlakuan rasuah, termasuk urutan tindakan, 
strategi manipulasi, serta interaksi antara 
pelaku, pembekal, dan kelemahan organisasi 
dalam situasi kes yang nyata. Ketiga, masih 
kurang kajian yang menggunakan dokumen 
siasatan sebenar untuk meneliti bagaimana 
elemen tekanan, peluang, rasionalisasi, dan 
keupayaan saling berinteraksi dalam kes 
rasuah perolehan yang telah berlaku. Oleh 
itu, kajian ini dirangka untuk mengisi jurang 
tersebut melalui pendekatan kajian pelbagai 
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kes berasaskan dokumen siasatan SPRM, 
sekali gus memberikan pemahaman yang 
lebih empirikal dan kontekstual tentang 
mekanisme rasuah perolehan di IPTA.

METODOLOGI

Kajian ini menggunakan pendekatan 
kualitatif dengan reka bentuk kajian kes 
untuk mengenalpasti faktor-faktor rasuah 
dalam perolehan IPTA melalui FDT. 
Kaedah ini sesuai untuk mengkaji fenomena 
kompleks dalam konteks sebenar (Yin, 
2018). Kajian ini menggunakan dokumen 
siasatan rasmi SPRM bagi tahun 2015–2019 
sebagai sumber utama, kerana ia bersifat 
autentik, representatif dan mengandungi 
maklumat terperinci seperti kronologi, 
keterangan saksi, dan bukti sokongan. 
Kajian ini menggunakan pensampelan 
bertujuan dengan memilih empat kes yang 
relevan dan kaya maklumat, selaras dengan 
saranan Patton (2015) dan Creswell dan 
Poth (2018) bahawa analisis mendalam 
lebih sesuai dilakukan ke atas bilangan kes 
yang terhad. Kriteria inklusif dan eksklusif 
bagi pemilihan dokumen siasatan SPRM 
adalah seperti berikut:

1.	 Kes SPRM berkaitan rasuah dalam 
perolehan di IPTA Malaysia dari tahun 
2015 hingga 2019.

2.	 Hanya melibatkan kes yang telah 
disabitkan kesalahan.

3.	 D o k u m e n  s i a s a t a n  y a n g  t e l a h 
diklasifikasi sebagai Kemas Untuk 
Simpan (KUS) atau dokumen siasatan 
yang lengkap dan tidak aktif atau telah 
dinyahklasifikasi.

Pemil ihan empat  kes  d ianggap 
memadai kerana analisis rentas kes 
menunjukkan pengulangan kod dan pola 
tema yang konsisten, sekali gus memberikan 
kecukupan analitikal untuk menjelaskan 
mekanisme rasuah perolehan dalam konteks 
IPTA, selaras dengan prinsip ketepuan 
dalam penyelidikan kualitatif (Hennink 
et al., 2017). Unit analisis bagi kajian ini 
ialah setiap kes rasuah perolehan yang 
melibatkan IPTA dan direkodkan dalam 
dokumen siasatan SPRM, manakala unit 
data terdiri daripada petikan teks yang 
relevan seperti kenyataan pelaku dan 
saksi, kronologi kejadian, huraian proses 
perolehan, dan bukti sokongan; penetapan 
ini selaras dengan pendekatan kajian kes 
yang menumpukan kes sebagai unit analisis 
utama dalam konteks sebenar (Yin, 2018).

Bagi tujuan kajian ini, pendekatan 
analisis dokumen digunakan sebagai teknik 
utama dalam pengumpulan data dengan 
mengambil kira ketulenan, kredibiliti 
dan  maksud  kandungan  dokumen 
dalam mengenal pasti tema-tema utama 
berdasarkan elemen-elemen FDT (Bowen, 
2009). Proses ini melibatkan pengekodan 
terbuka secara induktif dan pengekodan 
bertema secara deduktif bagi memastikan 
keselarasan dengan objektif kajian. 

Pendekatan induktif  melibatkan 
pengekodan terbuka dengan meneliti 
dokumen SPRM secara menyeluruh untuk 
mengenal pasti petikan bermakna yang 
mencerminkan tingkah laku, niat, dan motif 
pelaku, seterusnya dilabel dengan kod yang 
sesuai. Sebagai contoh, kenyataan pelaku 
rasuah iaitu “Saya meminta wang komisen 
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untuk menyelesaikan hutang” dikodkan 
sebagai “masalah kewangan peribadi”. 
Kod-kod ini dibangunkan daripada data 
dan direkodkan dalam jadual pengekodan. 
Bagi memastikan ketelusan data, senarai 
kod telah dibangunkan dalam buku kod 
yang mengandungi nama kod, penerangan 
ringkas, dan tema berdasarkan elemen FDT.

S e l e p a s  p e n g e k o d a n  t e r b u k a , 
pengekodan deduktif digunakan untuk 
mengelompokkan kod kepada tema FDT, 
seperti “masalah kewangan peribadi” 
di bawah tema “tekanan”. Matriks tema 
kemudiannya dibina bagi mengenal pasti 
tema berulang, menentukan elemen FDT 
yang dominan, dan menganalisis pola 
serta perbezaan antara kes berdasarkan 
ketumpatan kod. Rajah 3 menunjukkan 
carta alir proses analisis data yang diolah 
oleh penulis berdasarkan Bowen (2009), 
Creswell dan Poth (2018), serta Yin (2018)

Bagi memastikan kebolehpercayaan 
dapatan, triangulasi dilakukan dengan 
membandingkan empat dokumen siasatan 
SPRM yang berbeza serta dapatan kajian 

lepas. Audit jejak direkodkan dan semakan 
dokumen dilakukan di bilik khas SPRM 
dengan pemantauan pegawai SPRM bagi 
memastikan maklumat yang dicatatkan 
adalah sahih. Penyelidik turut mengamalkan 
refleksiviti dan penglibatan penyelia dalam 
semakan proses serta padanan kod dan tema 
bagi menjamin ketepatan dan konsistensi 
analisis. Walaupun hanya menggunakan data 
sekunder, kajian disokong oleh teori seperti 
Theory of Planned Behaviour (Ajzen, 1991) 
dan moral disengagement (Bandura, 1999) 
bagi mengukuhkan dapatan.

Walaupun dokumen siasatan SPRM 
menyediakan data yang autentik dan 
terperinci, penggunaannya juga mempunyai 
keterbatasan kerana penyelidik hanya 
bergantung pada maklumat yang telah 
direkodkan dalam fail dan tidak dapat 
memperoleh penjelasan lanjut secara langsung 
daripada pihak yang terlibat; keadaan 
ini konsisten dengan keterbatasan umum 
analisis dokumen yang bergantung pada 
kandungan rekod sedia ada (Bowen, 2009).  fgfg 
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Selain itu, dokumen siasatan mungkin 
tidak menangkap sepenuhnya aspek 
budaya organisasi atau motivasi yang 
tidak direkodkan secara formal, justeru 
tafsiran perlu dibuat secara berhati-hati 
dalam konteks kandungan yang tersedia 
(Bowen, 2009; Yin,  2018).  Namun 
demikian, keterbatasan ini diminimumkan 
melalui triangulasi, audit jejak, dan semakan 
kod serta tema secara berterusan, yang 
merupakan antara strategi penting untuk 
meningkatkan kebolehpercayaan dapatan 
dalam penyelidikan kualitatif (Creswell & 
Poth, 2018; Yin, 2018).

Kajian ini melibatkan penggunaan 
dokumen siasatan rasmi yang sensitif serta 
berkaitan dengan isu integriti penjawat 
awam. Sehubungan itu, akses kepada 
dokumen diperoleh melalui permohonan 
rasmi kepada Pengarah Bahagian Dasar, 
Perancangan dan Penyelidikan SPRM. 
Permohonan tersebut kemudiannya 
diangkat kepada Ketua Pesuruhjaya SPRM 
bagi mendapatkan kelulusan berkaitan 
penggunaan input kajian dan akses kepada 
fail kertas siasatan. Setelah diluluskan, surat 
kelulusan dikemukakan kepada Pengarah 
Bahagian Pengurusan Rekod dan Maklumat 
SPRM yang bertanggungjawab mengawal 
akses terhadap kertas siasatan SPRM. 
Seterusnya, penyelidik dihubungi oleh 
pegawai SPRM untuk menetapkan tarikh 
yang sesuai bagi tujuan semakan dokumen. 
Akses kepada kertas siasatan hanya 
dibenarkan pada tarikh yang ditetapkan 
dan di lokasi yang telah ditentukan, iaitu 
di bilik Ketua Cawangan Unit Statistik, 
Cawangan Perisytiharan Harta dan Statistik, 

Bahagian Pengurusan Rekod dan Maklumat, 
SPRM. Penyelidik juga tidak dibenarkan 
membawa keluar atau mengambil gambar 
sebarang dokumen. Semua catatan yang 
dibuat sepanjang proses semakan dokumen 
dilakukan di bawah pemerhatian pegawai 
SPRM. Bagi menjaga kerahsiaan, penyelidik 
tidak merekodkan sebarang maklumat 
pengenalpastian peribadi atau identiti 
subjek, sebaliknya menggunakan sistem 
pengekodan unik bagi melindungi pihak 
yang terlibat.

Kajian ini hanya menggunakan data 
sekunder dan tidak melibatkan temu bual, 
soal selidik atau interaksi langsung dengan 
responden. Oleh itu, pertimbangan etika 
kajian difokuskan kepada kebenaran akses 
institusi, kerahsiaan data dan perlindungan 
identiti pihak yang terlibat.

DAPATAN DAN PERBINCANGAN

Dapatan dan Perbincangan Berdasarkan 
Analisis Kajian Kes 

Analisis kajian kes telah dibuat ke atas 
empat (4) kes rasuah dalam perolehan yang 
melibatkan pegawai di IPTA yang telah 
disabitkan kesalahan dalam tempoh antara 
tahun 2015 hingga 2019.

Kes A

Pada tahun 2015, seorang Penolong 
Jurutera Awam di sebuah IPTA di Sarawak 
didapati bersalah kerana meminta dan 
menerima wang komisen sebanyak 
RM300.00 daripada pemilik Syarikat A 
sebagai balasan memperakukan kerja siap 
bagi kerja “Proposed Repairing Works at 
Faculty of Engineering-Glass, Aluminium 
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Louvers, Bricks Works & Ceiling” bernilai 
RM9,960.00.  Pelaku menggunakan 
kedudukannya sebagai pegawai teknikal 
yang bertanggungjawab memantau dan 
memperakukan kerja kontraktor untuk 
memperoleh ganjaran peribadi. Mahkamah 
menjatuhkan hukuman penjara selama tujuh 
(7) hari serta denda sebanyak RM10,000.00, 
atau satu (1) bulan penjara sekiranya 
gagal membayar denda tersebut. Jadual 1 
menunjukkan kod dan tema yang diperoleh 
daripada analisis dokumen bagi Kes A.

Berdasarkan data, kelemahan kawalan 
dalaman organisasi mewujudkan peluang 
kepada perlakuan rasuah. Pelaku telah 

diberikan kepercayaan sepenuhnya oleh 
penyelia untuk menyelia kerja pembekalan 
tanpa semakan silang. Ketiadaan pemantauan 
membolehkan pelaku yakin bahawa 
tindakannya tidak akan dikesan. Pelaku 
juga mengalami tekanan kewangan yang 
mendesak pada ketika itu. Keterangannya,

Saya tahu perbuatan itu salah. Tetapi 
saya meminta wang komisen bagi 
menyelesaikan hutang.

Kenyataan ini menunjukkan bahawa 
tekanan kewangan mendorong individu 
mencari jalan penyelesaian segera walaupun 
bertentangan dengan undang-undang 

Jadual 1 
Kod dan tema berdasarkan petikan data/situasi bagi Kes A

Petikan Data/Situasi Kod Tema
Penyelia: “Saya tidak menyemak kerja-kerja tersebut 
secara fizikal.”

Ketiadaan Pemantauan Peluang

Tiada mekanisme semakan silang. Penyelia hanya 
bersandar pada laporan pelaku.

Kelemahan Kawalan 
Dalaman

Peluang

Penyelia: “Saya percaya sepenuhnya kepada beliau 
(Pelaku).”

Kepercayaan Penuh Tanpa 
Verifikasi

Peluang

Pelaku: “Saya tahu perbuatan itu salah. Tetapi saya 
meminta wang komisen bagi menyelesaikan hutang.”

Masalah Kewangan Peribadi Tekanan 

Pelaku: “Saya hanya meminta komisen daripada 
kontraktor.”

Rasuah kepada 'Komisen' 
atau 'sumbangan'

Rasionalisasi 

Pelaku: “Saya tahu perbuatan itu salah. Tetapi saya 
meminta wang komisen bagi menyelesaikan hutang.”

Justifikasi Keperluan 
Peribadi

Rasionalisasi 

Pelaku: “Saya tidak ada menjanjikan apa-apa kepada 
kontraktor. Saya hanya mahu komisen untuk diri 
sendiri sahaja.”

Penafian Janji Balas Rasionalisasi 

Pelaku: “Saya bertanggungjawab untuk memantau 
pelaksanaan projek dan kerja penyelenggaraan.”

Pengetahuan Teknikal Keupayaan

Pelaku: “Saya minta beliau (Pemilik syarikat) 
serahkan RM300.00 di tangga fakulti.”

Keupayaan 
Menyembunyikan Jejak

Keupayaan

Pelaku: “Antara tugas saya ialah memantau operasi 
dan penyelenggaraan dalam bidang kejuruteraan 
awam, membantu menyediakan dokumen perolehan 
untuk projek dan kontrak, dan membantu memantau 
pelaksanaan projek dan kerja penyelenggaraan.”

Kedudukan strategik Keupayaan
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dan etika kerja. Pelaku merasionalisasi 
pelanggaran etika sebagai perkara biasa 
dalam rutin kerja bagi mengurangkan rasa 
bersalah dan menganggap perbuatan itu 
boleh diterima. Keterangannya,

Saya hanya meminta komisen daripada 
kontraktor. Saya tidak ada menjanjikan 
apa-apa kepada kontraktor. Saya hanya 
mahu komisen untuk diri sendiri sahaja.

Kedudukan jawatan pelaku sebagai 
Penolong Jurutera Awam memberikan 
beliau akses kepada maklumat teknikal 
serta autoriti untuk memperakukan kerja 
siap tanpa pemeriksaan lanjut. Pengetahuan 
teknikal yang dimiliki serta kepercayaan 
yang diberikan oleh pihak atasan meletakkan 
beliau dalam kedudukan strategik untuk 
mengeksploitasi kelemahan sistem. 

Kes B

Pada tahun 2016, seorang Pegawai Belia 
dan Sukan yang bertugas sebagai Ketua 
Unit Sukan di sebuah IPTA di Pulau Pinang 
didapati bersalah kerana bersubahat dengan 
pemilik Syarikat B dengan mengemukakan 
tuntutan palsu berhubung kerja “Buka dan 
Pasang Peralatan Gimnasium Perdana ke 
Bangunan Zamrud” berjumlah RM2,500.00. 
Kerja tersebut tidak dilaksanakan oleh 
syarikat pembekal sebaliknya, pelaku 
sendiri melaksanakan kerja itu dengan 
bantuan dua orang staf bawahan, yang 
masing-masing menerima upah sebanyak 
RM100.00. Pelaku mengambil RM2,000.00 
sebagai ganjaran, manakala RM500.00 
diberikan kepada pemilik syarikat sebagai 
imbuhan meminjamkan nama syarikat. 

Pelaku telah mengaku bersalah dan dihukum 
satu (1) hari penjara dan denda sebanyak 
RM12,500.00. Jadual 2 menunjukkan kod 
dan tema yang diperoleh daripada analisis 
dokumen bagi Kes B.

Kes B menunjukkan bahawa kelemahan 
kawalan dalaman membuka peluang kepada 
pelaku memanipulasi proses perolehan, 
tanpa semakan silang atau audit oleh 
penyelia yang hanya bergantung pada 
laporan pelaku. Hubungan peribadi sejak 
1980 antara pelaku dan pemilik syarikat atas 
dasar keakraban keluarga dan rasa terhutang 
budi memudahkan manipulasi dokumen 
tanpa menimbulkan syak wasangka. Dalam 
keterangannya, pelaku mengakui bahawa 
beliau menghadapi tekanan kewangan 
dan menggunakan wang tersebut untuk 
perbelanjaan peribadi. Keterangannya,

Saya tahu perbuatan itu salah.

Saya telah menggunakan wang tersebut 
untuk perbelanjaan sendiri.

Pelaku turut berdepan tekanan prestasi 
kerja, khususnya keperluan segera untuk 
menyelesaikan kerja pemindahan peralatan 
sukan bagi kelancaran program universiti. 
Kombinasi tekanan kewangan dan tekanan 
prestasi kerja menyumbang kepada rasional 
tindakan pelaku yang memilih untuk 
mengambil wang secara tidak sah sebagai 
penyelesaian jangka pendek terhadap 
tekanan hidupnya. 

Walaupun tiada justifikasi langsung, 
t i n d a k a n  p e l a k u  m e n c e r m i n k a n 
rasionalisasi tersirat melalui pemikiran 
moral disengagement (Bandura, 1999).  
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Jadual 2 
Kod dan tema berdasarkan petikan data/situasi bagi Kes B

Petikan Data/Situasi Kod Tema
Penyelia: “Saya hanya dimaklumkan oleh beliau (Pelaku) bahawa 
barang-barang telah dipindahkan oleh kontraktor.”

Ketiadaan 
Pemantauan

Peluang

Penyelia: “Saya tidak tahu syarikat mana yang pindahkan alatan 
tersebut. Saya hanya tahu alatan tersebut dipindahkan oleh staf beliau 
(Pelaku) apabila SPRM datang siasat.”

Kelemahan 
Kawalan 
Dalaman

Peluang

Penyelia: “Saya telah meluluskan tuntutan tersebut berdasarkan 
dokumen yang dilampirkan di dalam dokumen tuntutan.”

Kepercayaan 
Penuh Tanpa 
Verifikasi

Peluang

Kerani kewangan: “Saya tahu bahawa alatan tersebut dipindahkan 
oleh staf unit ini juga tetapi saya diarahkan oleh beliau (Pelaku) untuk 
menyediakan dokumen tuntutan.”

Tiada Sistem 
Whistleblowing

Peluang

Pemilik syarikat: “Saya kenal beliau (Pelaku) sejak tahun 1980 kerana 
beliau (Pelaku) adalah jurulatih bola sepak saya. Keluarga beliau 
(Pelaku) yang menjaga saya semasa saya sakit pada tahun 2000.”

Konflik 
Kepentingan 

Peluang

Penyelia: “Saya akui bahawa hanya ada 1 sebutharga yang 
dilampirkan di dalam dokumen tuntutan. Walau bagaimanapun, saya 
tetap meluluskan tuntutan tersebut untuk menyegerakan pemindahan 
peralatan gimnasium.”

Ketidakpatuhan 
Prosedur 
Perolehan

Peluang

Pelaku: “Saya telah menggunakan wang tersebut untuk perbelanjaan 
sendiri.”

Masalah 
Kewangan 
Peribadi

Tekanan

Pelaku: “Peruntukan TAS yang telah diluluskan pada tahun semasa 
perlu digunakan segera bagi mengelakkan peruntukan pada tahun 
hadapan dipotong.”

Tekanan 
Pengurusan 
Peruntukan

Tekanan

Pelaku: “Ada aduan daripada pelajar yang mengatakan ruang gim 
agak sempit dan tidak cukup peralatan.”

Tekanan 
Pengurusan

Tekanan

Pelaku: “Saya bertanggungjawab merancang dan mengendalikan urusan 
pembangunan dan penyelenggaraan kemudahan sukan di universiti.”

Tekanan 
Prestasi Kerja

Tekanan

Pelaku: “Saya terima RM2,000.00 daripada beliau (Pemilik syarikat) 
dan saya beri RM100 tiap seorang kepada staf yang bantu pindahkan 
alat gim. Baki RM500.00 saya beri kepada beliau (Pemilik syarikat).” 

Mengurangkan 
Beban Moral

Rasionalisasi 

Pelaku: “Saya serahkan dokumen tuntutan kepada kerani untuk proses 
pembayaran."

Pengetahuan 
Teknikal

Keupayaan

Penyelia: “Saya tidak tahu syarikat mana yang pindahkan alatan 
tersebut. Saya hanya tahu alatan tersebut dipindahkan oleh staf beliau 
(Pelaku) apabila SPRM datang siasat.”

Keupayaan 
Menyembunyikan 
Jejak

Keupayaan

Pelaku: “Saya telah meminta dua orang staf saya untuk memindahkan alat gim.” 
Kerani kewangan: “Saya proses tuntutan bayaran tersebut apabila 
beliau (Pelaku) menyerahkan dokumen tuntutan kepada saya. Saya 
hanya mengikut arahan beliau (Pelaku).”

Keupayaan 
Mengawal Staf

Keupayaan

Pemilik Syarikat: “Saya banyak terhutang budi kepada beliau kerana keluarga 
beliau (Pelaku) yang menjaga saya semasa saya sakit pada tahun 2000.”
Pemilik Syarikat: “Beliau (Pelaku) minta saya menyediakan sebutharga 
dan invois bertujuan untuk membuat tuntutan kerja-kerja pemindahan 
alat gim tetapi saya tidak tahu siapa yang melakukan kerja-kerja 
tersebut. Saya buat atas dasar percaya kepada beliau (Pelaku).”

Keupayaan 
Memanipulasi 
Pembekal 

Keupayaan
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Pelaku mengambil sebahagian besar 
tuntutan sebagai “ganjaran” dan memberi 
imbuhan kepada staf dan pembekal bagi 
menjustifikasi perbuatan tersebut secara 
moral. Seperti dinyatakan oleh Murphy 
dan Dacin (2011), pelaku rasuah sering 
menganggap tindakan mereka tidak 
merugikan sesiapa atau sebagai ganjaran 
yang wajar. Pelaku, sebagai Ketua Unit 
Sukan, memiliki kawalan ke atas proses 
perolehan dan akses kepada maklumat 
kewangan, membolehkannya menyusun 
dokumentasi tampak sah. Hubungan rapat 
dengan pemilik syarikat dan pengaruh 
terhadap staf bawahan turut mengukuhkan 
keupayaannya melakukan penipuan.

Kes C

Pada tahun 2018, seorang Penolong 
Pendaftar Kanan yang bertugas di Bahagian 
Pentadbiran dan Kewangan, di sebuah IPTA 
di Terengganu didapati bersalah kerana 
meminta dan menerima wang rasuah 
sebanyak RM7,420.00 daripada pemilik 
Syarikat C sebagai balasan memilih syarikat 
berkenaan untuk kerja-kerja pembekalan 
14 set kerusi dan meja terazo. Pada April 
2018, pelaku mengarahkan pemilik 
syarikat untuk menyediakan sebutharga 
set kerusi dan meja terazo dengan harga 

RM1,280.00 seunit, sedangkan harga asal 
seunit adalah RM750.00 menjadikan nilai 
keseluruhan sebutharga RM17,920.00 dan 
menyediakan dua lagi sebutharga palsu pada 
kadar yang lebih tinggi bagi menimbulkan 
ilusi persaingan bagi menjamin Syarikat C 
terpilih bagi pembekalan tersebut. Pelaku 
kemudian menerima lebihan wang sebanyak 
RM7,420.00 melalui dua kaedah iaitu 
RM4,000.00 dimasukkan ke dalam akaun 
bank miliknya dan RM3,420.00 diserahkan 
secara tunai. Mahkamah menjatuhkan 
hukuman lima (5) tahun penjara dan denda 
RM89,600.00 atau penjara 12 bulan sekiranya 
gagal membayar denda tersebut. Jadual 3 
menunjukkan kod dan tema yang diperoleh 
daripada analisis dokumen bagi Kes C.

Kes C memperlihatkan bagaimana 
elemen peluang dimanfaatkan apabila 
pelaku diberi kepercayaan penuh tanpa 
pengawasan, tiada pengasingan tugas, dan 
tiada mekanisme semakan harga pasaran, 
sekali gus membolehkannya memanipulasi 
proses sebutharga bagi mewujudkan 
gambaran persaingan palsu dan melantik 
syarikat pilihannya.

P e l a k u  m e n g h a d a p i  t e k a n a n 
kewangan akibat penceraian dan kos sara 
hidup, lalu menggunakan lebihan wang 
perolehan untuk perbelanjaan peribadi.  

Petikan Data/Situasi Kod Tema
Pelaku: “Saya bertanggungjawab merancang dan mengendalikan urusan 
pembangunan dan penyelenggaraan kemudahan sukan di universiti.”

Kedudukan 
Strategik 

Keupayaan

Pelaku: “Setiap tahun, saya perlu menyediakan permohonan bajet 
peruntukan yang perlu berkaitan kemudahan sukan.” 
Kerani kewangan: “Saya proses tuntutan bayaran tersebut apabila 
beliau (Pelaku) menyerahkan dokumen tuntutan kepada saya. Saya 
hanya mengikut arahan beliau (Pelaku).”

Akses Kepada 
Maklumat 
Perolehan

Keupayaan

Jadual 2 (sambungan)
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Jadual 3 
Kod dan tema berdasarkan petikan data/situasi bagi Kes C

Petikan Data/Situasi Kod Tema
Pelaku: “Dekan bersetuju dengan cadangan saya untuk melantik 
Syarikat C.”

Ketiadaan 
Pemantauan

Peluang

Pelaku: “Saya telah mengarah beliau (Pemilik syarikat) supaya 
menaikkan harga dalam sebutharga kepada RM1,280 bagi setiap set 
untuk 14 set, menjadikan jumlah keseluruhan RM17,920.” 
Pelaku: “Saya telah beri sebutharga tersebut kepada kerani untuk 
proses seterusnya.”

Kelemahan 
Kawalan Dalaman

Peluang

Pelaku: “Dekan percaya pada saya dan tidak pernah menyoal 
tentang cadangan saya dalam semua urusan.”

Kepercayaan Penuh 
Tanpa Verifikasi

Peluang

Pemilik syarikat: “Saya pada mulanya takut untuk menaikkan harga 
sebab saya tahu itu salah tetapi dia (Pelaku) beritahu bahawa wang 
lebihan tersebut akan digunakan untuk membeli peralatan universiti.”

Tiada Sistem 
Whistleblowing

Peluang

Pelaku: “Saya telah mengarah beliau (Pemilik syarikat) supaya 
menaikkan harga dalam sebutharga kepada RM1,280 bagi setiap set 
untuk 14 set, menjadikan jumlah keseluruhan RM17,920.”

Ketidakpatuhan 
Prosedur 
Perolehan

Peluang

Pelaku: “Saya memerlukan wang lebihan daripada mark-up tersebut 
untuk kegunaan saya sendiri kerana saya mengalami masalah 
penceraian yang menyebabkan saya mengalami masalah kewangan.”

Masalah 
Kewangan 
Peribadi

Tekanan

Pelaku: “Saya tahu perbuatan ini salah tetapi keadaan saya yang 
mendesak pada masa itu.”

Tekanan Emosi 
dan Perasaan 
Bersalah

Tekanan

Pelaku: “Saya bertanggungjawab terhadap pembelian aset dan 
pengurusan perolehan.”

Tekanan Prestasi 
Kerja

Tekanan

Pelaku: “Peruntukan yang telah dimohon dan diluluskan, perlu 
digunakan pada tahun semasa.”

Tekanan 
Pengurusan 
Peruntukan

Tekanan

Pelaku: “Wang tersebut digunakan bagi menampung perbelanjaan 
harian saya.”

Justifikasi 
Keperluan Peribadi

Rasionalisasi

 Pelaku: “Saya tahu perbuatan ini salah tetapi keadaan saya yang 
mendesak pada masa itu.”

Justifikasi Moral - 
Tiada Pilihan

Rasionalisasi

Pelaku: "Saya hanya mengambil lebihan wang daripada harga yang 
dinaikkan."

Minimisasi 
Kesalahan

Rasionalisasi

Pemilik Syarikat: “Beliau (Pelaku) minta saya untuk mendapatkan 
sebutharga tambahan daripada syarikat lain dengan harga lebih tinggi.”

Pengetahuan 
Teknikal

Keupayaan 

Pemilik Syarikat: “Saya pada mulanya takut untuk menaikkan harga 
sebab saya tahu itu salah tetapi dia (Pelaku) beritahu bahawa wang 
lebihan tersebut akan digunakan untuk membeli peralatan universiti.”

Keupayaan 
Memanipulasi 
Orang Lain

Keupayaan 

Pelaku: “Saya pergi sendiri berjumpa dengan beliau (Pemilik 
syarikat) di bengkelnya.”

Keupayaan 
Menyembunyikan 
Jejak

Keupayaan 

Pelaku: “Saya bertanggungjawab dalam menguruskan hal ehwal 
pentadbiran termasuk pembelian aset.”

Kedudukan 
strategik 

Keupayaan 

Pelaku: “Pada setiap tahun, saya sediakan kertas kerja permohonan 
peruntukan untuk unit saya. Setiap anggaran harga aset ditentukan 
oleh saya sendiri.”

Akses Kepada 
Maklumat 
Perolehan

Keupayaan 
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Tekanan ini mendorong kepada rasuah, 
yang dirasionalisasikan oleh pelaku sebagai 
tindakan terpaksa demi keperluan mendesak. 
Keterangannya,

Saya tahu perbuatan ini salah tetapi 
keadaan saya yang mendesak pada 
masa itu.

Sebagai Penolong Pendaftar Kanan, 
pelaku mengeksploitasi kedudukan, 
pengetahuan teknikal, akses kepada 
maklumat perolehan dan kepercayaan 
organisasi untuk merancang penipuan secara 
bersendirian, menunjukkan keupayaan 
sebagai pemacu utama rasuah.

Kes D

Kes ini berlaku di sebuah IPTA di Kuala 
Lumpur dan melibatkan dua pelaku, iaitu 
Pelaku 1 (Pegawai Tadbir selaku Ketua 
Pemasaran, Promosi dan Penjenamaan) 
dan Pelaku 2 (Pembantu Tadbir Kanan). 
Antara tahun 2012 hingga 2015, kedua-
duanya bersubahat dengan seorang pemilik 
syarikat yang memiliki beberapa syarikat 
percetakan (Syarikat D, E dan F) dalam 
siri penyelewengan proses perolehan. 
Pelaku 2, yang terlibat dalam pentadbiran 
dan sebagai ahli Jawatankuasa Pembuka 
dan Penilaian Sebutharga, memanipulasi 
proses sebutharga agar syarikat rakannya 
memenangi  tender,  dan  mener ima 
komisen tunai sebagai balasan. Pelaku 1 
turut menerima wang rasuah sebanyak 
RM36,000.00 melalui akaun peribadi dan 
terlibat dalam rundingan agihan komisen, 
manakala Pelaku 2 menerima RM71,892.00. 
Jumlah keseluruhan nilai kontrak yang 

terlibat mencecah RM1,147,200.00. 
Kedua-dua pelaku disabitkan kesalahan 
dan dijatuhkan hukuman penjara 1 hari dan 
denda RM30,000.00 untuk Pelaku 1 (atau 
6 bulan penjara) dan RM50,000.00 untuk 
Pelaku 2 (atau 7 bulan penjara). Jadual 4 
menunjukkan kod dan tema yang diperoleh 
daripada analisis dokumen bagi Kes D.

Dalam Kes D, tema paling dominan 
ia lah  pe luang  yang  t imbul  ak iba t 
kelemahan kawalan dalaman. Pelaku 
melaksanakan pelbagai fungsi penting 
secara serentak, membolehkan manipulasi 
proses perolehan tanpa dikesan. Pelaku 
menggunakan pelbagai justifikasi untuk 
merasionalisasi penerimaan wang rasuah, 
antaranya menyifatkan pemberian itu 
sebagai “sumbangan ikhlas”, “pinjaman”, 
atau “komisen” daripada pemilik syarikat 
bagi mengurangkan beban moral dan 
tanggapan kesalahan. Pelaku 2 menyatakan,

Saya tidak pernah meminta apa-apa 
komisen atau imbuhan dari dia. Dia beri 
saya sumbangan kerana saya bantu dia 
mendapatkan kerja-kerja di CCD.

Manakala Pelaku 1 menyatakan,

Saya tidak pernah meminjam atau 
meminta wang daripada dia kecuali 
apa yang ditawarkan oleh dia sendiri 
kepada saya.

Kedua-dua pelaku menyalahkan 
pembekal dan rakan sekerja sebagai dalang 
utama dan mendakwa hanya “mengikut 
arahan” atau “terpaksa menerima”. 
Rasionalisasi seperti ini menggambarkan 
konflik nilai yang cuba diselesaikan melalui 
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Jadual 4 
Kod dan tema berdasarkan petikan data/situasi bagi Kes D

Petikan Data/Situasi Kod Tema
Pelaku 1: “Saya bertanggungjawab menguruskan pemasaran dan 
promosi untuk universiti.”
Pelaku 1: “Saya akan memilih mana-mana syarikat beliau (Pemilik 
syarikat) dan mencadangkannya dalam Jawatankuasa Pemilihan.”
Pelaku 2: “Saya salah seorang ahli Jawatankuasa Pembuka 
Sebutharga dan ahli Penilaian Sebutharga.”
Pelaku 2: “Saya mengesahkan kerja telah dilaksanakan oleh syarikat 
beliau (Pemilik syarikat) dan menandatangani Delivery Order.”

Tiada 
Pengasingan 
Tugas

Peluang

Pelaku 2: “Saya akan menyediakan senarai syarikat yang akan 
dipelawa menyertai tender.”
Pelaku 2: “Saya minta beliau (Pemilik syarikat) menyediakan 
sebutharga daripada syarikat lain dengan harga yang lebih tinggi.”

Ketiadaan 
Pemantauan

Peluang

Pelaku 2: “Saya minta beliau (Pemilik syarikat) menaikkan harga 
sebanyak RM12,000.00 sebagai komisen untuk kerja Program 
KPTN ‘Jom Masuk U’ yang harga asalnya adalah RM85,920.00.”

Kelemahan 
Kawalan 
Dalaman

Peluang

Pelaku 1: “Saya pernah membuat teguran kepada beliau (Pelaku 
2) untuk tidak melantik syarikat yang sama bagi mengelakkan isu 
kepentingan dengan syarikat tersebut.”

Tiada Sistem 
Whistleblowing

Peluang

Pelaku 1: “Beliau (Pelaku 2) ada mengajak saya keluar minum 
bersama pemilik syarikat. Kadang-kala kami akan pergi karaoke. 
Saya tidak pernah mengeluarkan duit semasa keluar bersama mereka.”
Pelaku 1: “Beliau (Pelaku 2) ada masukkan saya ke dalam group 
whatsapp yang hanya ada saya, beliau (Pelaku 2) dan pemilik syarikat.”
Pelaku 2: “Saya telah mengenali beliau (Pemilik syarikat) sejak 
tahun 2004 semasa saya berkhidmat di bahagian korporat.” 
Pelaku 2: “Saya sering bantu beliau (Pemilik syarikat) untuk 
mendapatkan kerja-kerja di bahagian korporat sejak 2004.”

Konflik 
Kepentingan

Peluang

Pemilik Syarikat: “Beliau (Pelaku 2) minta saya menyediakan 
sebutharga dari pelbagai syarikat lain untuk setiap projek.”

Ketidakpatuhan 
Prosedur Perolehan

Peluang

Pelaku 1: “Saya telah bercerai dengan bekas isteri dan menanggung 
nafkah 2 orang anak.”
Pelaku 1: “Saya mempunyai hutang kad kredit berjumlah RM30,000.00.”  
Pelaku 2: “Saya meminjam dari beliau (Pemilik syarikat) kerana 
saya terdesak.” 
Pelaku 2: “Saya terdesak untuk bayar ansuran bulanan kereta saya.”

Masalah 
Kewangan 
Peribadi

Tekanan

Pelaku 1: “Beliau (Pelaku 2) memujuk saya untuk bekerjasama 
dengan beliau untuk menolong Syarikat tersebut bagi mendapatkan 
kerja-kerja di CCD.”

Tekanan Rakan 
Sekerja

Tekanan

Pelaku 1: “Beliau (Pemilik syarikat) hadir di pejabat saya untuk 
memberikan wang.” 
Pelaku 1: “Beliau (Pemilik syarikat) beri saya RM8,000.00 sebagai 
komisen saya bantu Syarikat beliau mendapatkan kerja di CCD.” 
Pelaku 2: “Saya teragak-agak untuk menerima wang komisen 
kerana khuatir niat tersembungi beliau (Pemilik syarikat).” 
Pelaku 2: “Beliau (Pemilik syarikat) pernah beritahu saya, 
sekiranya saya mempunyai masalah wang, beliau (Pemilik 
syarikat) bersedia membantu pada bila-bila masa.” 

Tekanan 
Pembekal

Tekanan
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Petikan Data/Situasi Kod Tema
Pelaku 1: “Saya telah bercerai dengan bekas isteri dan menanggung 
nafkah 2 orang anak.” 
Pelaku 1: “Saya mempunyai hutang kad kredit berjumlah RM30,000.00.”  
Pelaku 1: “Wang tersebut saya gunakan untuk membeli barang.”  
Pelaku 2: “Saya telah gunakan duit sumbangan daripada beliau 
(pemilik syarikat) untuk kegunaan peribadi saya.”

Justifikasi 
Keperluan 
Peribadi

Rasionalisasi 

Pelaku 2: “Saya meminjam dari beliau (Pemilik syarikat) kerana 
saya terdesak.” 
Pelaku 2: “Saya terdesak untuk bayar ansuran bulanan kereta saya.”

Justifikasi Moral 
– Tiada Pilihan

Rasionalisasi 

Pelaku 1: “Saya tidak mengetahui percaturan di antara beliau 
(Pelaku 2) dan pemilik syarikat untuk mendapatkan kerja di CCD.”  
Pelaku 2: “Saya tidak pernah meminta apa-apa komisen atau 
imbuhan dari beliau (Pemilik syarikat). Beliau beri saya 
sumbangan kerana saya bantu dia (Pemilik syarikat) mendapatkan 
kerja-kerja di CCD.” 

Menyalahkan 
Orang Lain

Rasionalisasi 

Pelaku 1: “Beliau (Pemilik syarikat) beri saya RM8,000.00 sebagai 
komisen saya bantu syarikat beliau (Pemilik syarikat) mendapatkan 
kerja di CCD.”
Pelaku 2: “Disebabkan perwatakan beliau (Pemilik syarikat) yang 
beragama, saya akur menerima wang yang dikatakan sumbangan 
ikhlas dan sebahagian dari keraian syarikat beliau (Pemilik syarikat).”

Rasuah Kepada 
'Komisyen' Atau 
'Sumbangan'

Rasionalisasi 

Pelaku 1: “Saya tidak pernah meminjam atau meminta wang 
daripada beliau (Pelaku 2) kecuali apa yang ditawarkan oleh beliau 
(Pemilik syarikat) sendiri kepada saya.”
Pelaku 2: “Saya teragak-agak untuk menerima wang komisyen 
kerana khuatir niat tersembungi beliau (Pemilik syarikat). Lagipun 
saya tidak mempunyai kuasa untuk memilih syarikat beliau 
(Pemilik syarikat).”

Menafikan 
Tanggungjawab

Rasionalisasi 

Pelaku 1: “Saya bertanggungjawab menguruskan pemasaran dan 
promosi untuk universiti”.
Pelaku 1: “Saya akan memilih mana-mana syarikat beliau (Pemilik 
syarikat) dan mencadangkannya dalam Jawatankuasa Pemilihan.”

Kedudukan 
Strategik 

Keupayaan

Pelaku 2: “Saya akan membuat surat panggilan sebutharga.” 
Pelaku 2: “Saya salah seorang ahli Jawatankuasa Pembuka 
Sebutharga dan ahli Penilaian Sebutharga.”

Akses Kepada 
Maklumat 
Perolehan

Keupayaan

Pemilik Syarikat: “Beliau (Pelaku 2) minta saya menyediakan 
sebutharga dari pelbagai Syarikat lain untuk setiap projek.”
Pelaku 1: “Saya memilih syarikat beliau dan mencadangkannya 
dalam Jawatankuasa Pemilihan.” 
Pelaku 2: “Saya akan membuat surat panggilan sebutharga.” 
Pelaku 2: “Saya mengesahkan kerja telah dilaksanakan oleh syarikat 
beliau (Pemilik syarikat) dan menandatangani Delivery Order.”

Pengetahuan 
Teknikal

Keupayaan

Pelaku 1: “Saya pernah membuat teguran kepada beliau (Pelaku 2) 
untuk tidak melantik Syarikat yang sama bagi kerja-kerja di CCD bagi 
mengelakkan isu kepentingan dengan syarikat tersebut tetapi beliau 
memujuk saya untuk bekerjasama dengan beliau (Pelaku 2) untuk 
menolong syarikat tersebut bagi mendapatkan kerja-kerja di CCD.”

Keupayaan 
Memanipulasi 
Orang Lain

Keupayaan

Jadual 4 (sambungan)
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penyesuaian kognitif (Cressey, 1953), di 
mana pelaku mencari cara untuk melegakan 
rasa bersalah atas tindakan yang melanggar 
undang-undang.  Kedua-dua pelaku 
menghadapi tekanan kewangan peribadi 
seperti hutang kad kredit, tanggungan nafkah 
anak selepas penceraian, dan komitmen 
ansuran kereta. Keterangan Pelaku 1,

Saya telah bercerai dengan bekas isteri 
dan menanggung nafkah 2 orang anak.

Saya mempunyai hutang kad kredit 
berjumlah RM30,000.00.

Manaka l a ,  Pe l aku  2  d i  da l am 
keterangannya mengatakan: 

Saya terdesak untuk bayar ansuran 
bulanan kereta saya.

Tekanan pelbagai dimensi, termasuk 
masalah kewangan peribadi, desakan 
rakan sekerja untuk bersubahat dan godaan 
pembekal, mendorong pelaku mencari 
jalan penyelesaian mudah melalui rasuah. 
Walaupun Pelaku 1 pada awalnya ingin 
mengekalkan integriti, tekanan sosial 
dalam organisasi dan tawaran kewangan 
daripada pembekal akhirnya melemahkan 
pendiriannya. Situasi ini menunjukkan 
bagaimana persekitaran sosial dan ekonomi 
berisiko tinggi boleh mencetuskan niat 
menipu, seperti yang dinyatakan oleh 
Khan dan Bakar (2022). Kedua-dua 
pelaku memiliki keupayaan tinggi untuk 
melakukan penyelewengan, hasil daripada 
kedudukan strategik, pengetahuan teknikal, 
dan akses kepada maklumat perolehan. 
Ketiadaan pemantauan serta hubungan rapat 

dengan pembekal memudahkan mereka 
mengawal proses tanpa dikesan. Seperti 
dinyatakan Wolfe dan Hermanson (2004), 
individu berkeupayaan tinggi cenderung 
mengeksploitasi kelemahan sistem secara 
sistematik.

Matriks Kekerapan Tema

Bagi memahami faktor-faktor yang 
mendorong rasuah dalam perolehan di 
IPTA, matriks tema dibina untuk mengenal 
pasti kekerapan tema dan membolehkan 
dapatan distrukturkan secara sistematik 
serta dianalisis secara perbandingan 
antara kes. Rajah 4 menunjukkan carta 
perbandingan elemen FDT yang mendorong 
perlakuan rasuah bagi setiap kes yang dikaji 
berdasarkan pemetaan matriks tema.

Berdasarkan Rajah 4, elemen peluang 
muncul sebagai elemen yang paling menonjol 
dalam Kes B, C dan D. Elemen keupayaan 
juga menunjukkan tahap yang tinggi dalam 
Kes B dan D. Sebaliknya, elemen tekanan 
dan rasionalisasi menunjukkan pola yang 
lebih sederhana dan berubah-ubah antara 
kes, di mana Kes A lebih menonjol dari segi 
tekanan, manakala Kes D menunjukkan 
rasionalisasi yang lebih tinggi. Carta radar 
ini menunjukkan bahawa gabungan peluang 
dan keupayaan merupakan pemangkin 
paling kritikal kepada perlakuan rasuah 
dalam perolehan IPTA, manakala tekanan 
dan rasionalisasi berperanan sebagai 
pelengkap. Oleh itu, intervensi pencegahan 
perlu difokuskan kepada pengukuhan 
kawalan dalaman dan pengurangan ruang 
manipulasi dalam sistem perolehan. 
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B e r d a s a r k a n  J a d u a l  5 ,  s e c a r a 
keseluruhannya, tema peluang menunjukkan 
elemen dominan dengan kekerapan, n = 20. 
Subtema yang paling konsisten merentasi 
semua kes adalah ketiadaan pemantauan dan 
kelemahan kawalan dalaman mencerminkan 
kelompongan dari aspek kawalan organisasi. 
Dapatan ini menyokong pandangan Burguet 
dan Che (2004) bahawa struktur perolehan 
yang longgar mendorong amalan rasuah 
dalam sektor awam. Seperti ditegaskan oleh 
Cressey (1953), tanpa peluang, walaupun 
terdapat tekanan atau rasionalisasi, 
penipuan tidak dapat berlaku. Dapatan ini 
disokong oleh Rustiarini et al. (2019) dan 
Dwimawanti dan Ramadani (2023) yang 
menegaskan bahawa ketiadaan mekanisme 
semak dan imbang meningkatkan risiko 
rasuah. Handoyo dan Bayunitri (2021) 
turut membuktikan bahawa kelemahan 
kawalan dalaman membuka ruang kepada 
berlakunya penipuan di peringkat organisasi. 
Namun, Sujeewa et al. (2020) dan Khan 
dan Bakar (2022) menunjukkan impak 
elemen ini mungkin berbeza mengikut 
struktur birokrasi dan budaya organisasi.  

Menurut Kakati dan Goswami (2019) dan 
Johari et al. (2023), peluang merupakan 
penyumbang utama kepada perlakuan 
penipuan, diikuti dengan tekanan dan 
rasionalisasi. Kassem dan Higson (2012) 
menyatakan bahawa semakin besar peluang 
yang tersedia dalam sesebuah organisasi, 
semakin tinggi kemungkinan berlakunya 
penipuan dalam perolehan. Menurut 
Othman et al. (2014) dan c et al. (2018), 
kelemahan kawalan dalaman, ketiadaan 
jejak audit, serta proses perolehan yang 
tidak cekap mewujudkan peluang yang 
mendorong pegawai sektor awam terlibat 
dalam penipuan perolehan di Malaysia. 
Kesemua faktor ini boleh merangsang 
kewujudan peluang, sekali gus mendorong 
pegawai sektor awam di Malaysia untuk 
terlibat dalam perbuatan rasuah dalam 
perolehan kerajaan. 

D a t a  j u g a  m e n u n j u k k a n  t e m a 
keupayaan juga dominan dengan kekerapan, 
n=20. Pelaku dalam keempat-empat kes 
mempunyai akses kepada maklumat 
perolehan, kedudukan strategik, serta 
pengetahuan teknikal, dan keupayaan 

kes yang dikaji berdasarkan pemetaan matriks tema. 
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Rajah 4. Carta kekerapan tema FDT mengikut kes



1158 Pertanika J. Soc. Sci. & Hum. 34 (3): 1137 - 1170 (2026)

Nor Azreen Zulkafli and Azeem Fazwan Ahmad Farouk

Jadual 5 
Rumusan matriks kekerapan tema bagi Kes A, B, C dan D

Tema 
(FDT) Kod Kes 

A
Kes 
B

Kes 
C

Kes 
D

Jumlah 
Kekerapan (n)

Peluang Ketiadaan Pemantauan 1 1 1 1 4
Peluang Tiada Pengasingan Tugas 1 1
Peluang Kelemahan Kawalan Dalaman 1 1 1 1 4
Peluang Tiada Sistem Whistleblowing 1 1 1 3
Peluang Konflik Kepentingan 1 1 2
Peluang Kepercayaan Penuh Tanpa Verifikasi 1 1 1 3
Peluang Ketidakpatuhan Prosedur Perolehan 1 1 1 3
Tekanan Masalah Kewangan Peribadi 1 1 1 1 4
Tekanan Tekanan Emosi dan Perasaan Bersalah 1 1
Tekanan Tekanan Rakan Sekerja 1 1
Tekanan Tekanan Pembekal 1 1
Tekanan Tekanan Pengurusan 1 1
Tekanan Tekanan Prestasi Kerja 1 1 2
Tekanan Tekanan Pengurusan Peruntukan 1 1 2

Rasionalisasi Rasuah kepada 'Komisyen' atau 
'sumbangan' 1 1 2

Rasionalisasi Justifikasi Keperluan Peribadi 1 1 1 3
Rasionalisasi Justifikasi Moral - Tiada Pilihan 1 1 2
Rasionalisasi Minimisasi Kesalahan 1 1
Rasionalisasi Menyalahkan Orang Lain 1 1
Rasionalisasi Menafikan Tanggungjawab 1 1
Rasionalisasi Mengurangkan Beban Moral 1 1
Rasionalisasi Penafian Janji Balas 1 1
Keupayaan Pengetahuan Teknikal 1 1 1 1 4
Keupayaan Keupayaan Menyembunyikan Jejak 1 1 1 1 4
Keupayaan Keupayaan Mengawal Staf 1 1
Keupayaan Keupayaan Memanipulasi Pembekal 1 1
Keupayaan Keupayaan Memanipulasi Orang Lain 1 1 2
Keupayaan Kedudukan strategik 1 1 1 1 4
Keupayaan Akses kepada Maklumat Perolehan 1 1 1 1 4

menyembunyikan jejak yang membolehkan 
mereka melaksanakan penyelewengan 
tanpa dikesan. Dapatan kajian ini disokong 
oleh Wolfe dan Hermanson (2004) dan 
Husin (2020) yang menekankan bahawa 
kedudukan atau fungsi seseorang dalam 
organisasi memberikan akses kepada 

peluang untuk melakukan penipuan. 
Elemen keupayaan membezakan individu 
yang hanya berniat melakukan penipuan 
dengan mereka yang benar-benar mampu 
melaksanakannya, melalui pengetahuan 
sistem, kedudukan strategik, pengaruh 
kuasa, dan kemahiran menyembunyikan 
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jejak (Wolfe & Hermanson, 2004).  
Dapatan kajian ini juga sejajar dengan kajian 
Rustiarini et al. (2019) yang menekankan 
bahawa ketua yang mengarahkan kakitangan 
bawahannya melakukan penyelewengan 
cenderung memujuk dan meyakinkan 
mereka bahawa perbuatan tersebut boleh 
diterima. Lokanan (2015) menyatakan 
kemahiran teknikal ialah keupayaan 
individu melaksanakan sesuatu perbuatan. 
Dalam kes ini, pelaku memiliki kemahiran 
teknikal yang membolehkan manipulasi 
sistem, selari dengan dapatan Sujana et al. 
(2019) dan Khan dan Bakar (2022). Walau 
bagaimanapun, terdapat juga dapatan kajian 
terdahulu yang bercanggah dengan kajian 
ini. Kajian oleh Mat et al. (2019) mendapati 
terdapat hubungan negatif antara kedudukan 
senioriti dalam organisasi dan penipuan. 
Selain itu, kajian oleh Sujeewa et al. 
(2020) yang dijalankan terhadap penipuan 
dalam kalangan kakitangan sektor awam di 
Sri Lanka juga mendapati bahawa faktor 
keupayaan tidak menyumbang kepada 
salah laku pegawai sektor awam di negara 
tersebut.

Walaupun tema tekanan hanya mencatat 
kekerapan n=12, ia tetap menjadi elemen 
penting yang mempengaruhi niat rasuah, 
dengan keempat-empat kes menunjukkan 
tekanan kewangan peribadi dan organisasi 
sebagai pendorong utama. Dapatan ini 
menyokong kajian Khan dan Bakar (2022) 
bahawa tekanan kewangan dan organisasi 
sering mencetuskan penyelewengan 
apabila disertai peluang dan keupayaan. 
Tekanan merangkumi aspek dalaman 
dan luaran seperti kewangan, desakan 

rakan sekerja dan prestasi kerja (Setiawan, 
2019; Subiyanto et al., 2022). Tekanan 
kewangan, khususnya akibat gaji yang 
rendah, boleh menyebabkan penjawat awam 
mencari ganjaran tambahan melalui rasuah 
(Iliyasu & Muhammed, 2023; Prakasa, 
2022; Sinebe, 2021). Dalam kes-kes yang 
dikaji, tekanan kewangan seperti hutang, 
penceraian dan kos sara hidup dikenal pasti 
sebagai pendorong perlakuan rasuah, sejajar 
dengan dapatan kajian oleh Rustiarini et al. 
(2019), Kankpang et al. (2020), Ratmono 
dan Frendy (2022), Johari et al. (2023), 
dan Omata et al. (2024). Tekanan struktur 
organisasi, seperti arahan pihak atasan, 
mewujudkan tekanan kepatuhan yang 
mendorong pegawai bawahan terlibat dalam 
penipuan (Lyra et al., 2020). Faktor-faktor 
ini secara kolektif mencetuskan motivasi 
untuk terlibat dalam rasuah (Albrecht et al., 
2012; Treisman, 2000). Kesemua dapatan 
ini membuktikan bahawa elemen tekanan 
dalam pelbagai bentuk iaitu kewangan, 
organisasi, dan sosial memainkan peranan 
penting dalam menjelaskan perlakuan 
rasuah dalam konteks perolehan di IPTA 
(Dewi & Anisykurlillah, 2021; Setiawan, 
2019; Sukmadilaga et al., 2022). Namun 
begitu, hasil kajian ini bercanggah dengan 
dapatan kajian oleh Said et al. (2017), 
Handayani (2018), Faradiza (2019) dan 
Johari et al. (2023) yang menyatakan 
bahawa tekanan luaran tidak mempengaruhi 
keputusan seseorang untuk melakukan 
penipuan kewangan. Perbezaan ini mungkin 
berpunca daripada konteks kajian yang 
berbeza, di mana kajian ini menumpukan 
kepada perolehan sektor awam yang 
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melibatkan tekanan sosial dan organisasi 
yang kompleks, menjadikan tekanan luaran 
seperti desakan rakan sekerja atau pembekal 
lebih signifikan dalam persekitaran rasuah 
yang telah dinormalisasikan.

Rasionalisasi dengan kekerapan, n=12 
menunjukkan pelaku merasionalisasi 
perlakuan rasuah mereka dengan justifikasi 
keperluan peribadi, menukar istilah rasuah 
sebagai komisen atau sumbangan ikhlas, 
dan justifikasi moral “tiada pilihan lain” 
selari dengan FDT yang menekankan 
bahawa pelaku memerlukan alasan logik 
atau moral bagi mengurangkan rasa 
bersalah terhadap perbuatan salah mereka 
(Bandura, 1999; Wolfe & Hermanson, 
2004). Kajian oleh Johari et al. (2023) 
mendapati terdapat hubungan positif antara 
rasionalisasi dan penipuan dalam perolehan, 
menunjukkan bahawa individu dengan 
tahap rasionalisasi tinggi cenderung terlibat 
dalam perlakuan rasuah. Menurut Said et 
al. (2017), individu yang merasionalisasi 
perbuatan salah memperdaya diri sendiri 
secara moral. Kassem dan Higson (2012) 
turut menjelaskan bahawa rasionalisasi 
digunakan untuk mengekalkan zon selesa 
moral dan mengelak daripada dilihat 
sebagai pengkhianat amanah. Dapatan ini 
disokong oleh Khan dan Bakar (2022) dan 
Nurdiansyah et al. (2023) yang menunjukkan 
bahawa rasionalisasi berkait rapat dengan 
kejadian rasuah, bergantung kepada nilai 
peribadi, pengaruh persekitaran, dan 
budaya organisasi yang permisif tanpa 
penguatkuasaan tatatertib yang tegas.

Secara keseluruhannya, dapatan kajian 
ini menunjukkan bagaimana keempat-empat 
elemen FDT saling melengkapi dalam 

menerangkan mekanisme rasuah dalam 
perolehan di IPTA. Peluang dan keupayaan 
muncul sebagai elemen yang paling 
kerap, mencerminkan bahawa kelemahan 
sistem organisasi dan kedudukan strategik 
pelaku memainkan peranan besar dalam 
perlakuan rasuah. Sementara itu, tekanan 
dan rasionalisasi pula bertindak sebagai 
pemangkin dalaman yang menjelaskan 
motivasi dan justifikasi pelaku. 

Cadangan Penambahbaikan

Kajian ini mencadangkan penambahbaikan 
yang bersifat praktikal dengan berpandukan 
FDT.

Penambahbaikan Aspek Kawalan 
Dalaman dan Pengawasan

IPTA disarankan memperkukuh prosedur 
perolehan melalui pemisahan tugas, audit 
dalaman secara berkala atau rawak, dan 
penggunaan sistem e-Perolehan secara 
keseluruhan.  Cadangan ini  selaras 
dengan garis panduan U.S. Government 
Accountability Office (GAO) (2014), 
World Bank (2020) dan OECD (2022) 
yang menekankan kepentingan ketelusan, 
akauntabiliti, dan pemantauan risiko dalam 
sistem perolehan. IPTA juga dicadangkan 
membangunkan sistem pemantauan 
perolehan digital yang disepadukan dengan 
platform e-Perolehan. Sistem ini boleh 
merangkumi dashboard pemantauan 
berasaskan data serta penggunaan indikator 
red flags untuk mengenal pasti pola berisiko 
seperti pengulangan vendor yang sama, 
pemecahan kontrak, harga yang tidak 
munasabah, dan penglibatan pegawai yang 
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sama secara berlebihan dalam beberapa 
peringkat proses perolehan (OECD, 
2025a). Di samping itu, IPTA juga boleh 
mempertimbangkan penggunaan analitik 
data atau alat pengesanan risiko dibantu 
kecerdasan buatan (AI) sebagai mekanisme 
amaran awal,  dengan syarat  semua 
penemuan diteliti semula oleh pegawai 
yang berwibawa bagi mengurangkan risiko 
berat sebelah, salah tafsir, dan pergantungan 
berlebihan kepada sistem automatik 
(OECD, 2025a; 2025b; UNODC, 2025). 
Pengisytiharan konflik kepentingan dan 
harga pasaran serta justifikasi keperluan 
sebelum kelulusan dibuat juga penting 
kerana ia dapat menutup ruang manipulasi, 
mengurangkan tumpuan kuasa pada individu 
tertentu, dan meningkatkan kebolehkesanan 
keputusan perolehan (OECD, 2025c). 
OECD (2025c) turut menegaskan bahawa 
penggunaan e-Perolehan, pengurusan risiko, 
dan ketelusan proses merupakan antara 
komponen penting dalam memperkukuh 
integriti sistem perolehan kerajaan.

Pemantauan Pegawai Berisiko dan 
Reformasi Struktur Perolehan

Pelaku dalam semua kes menunjukkan 
keupayaan tinggi melalui kemahiran 
teknikal, kedudukan strategik, dan akses 
sistem perolehan. Bagi menangani isu ini, 
IPTA disarankan melaksanakan kawalan 
akses berasaskan peranan, jejak audit digital, 
audit gaya hidup, pengurusan maklumat 
berasaskan keperluan, latihan profesional 
berterusan, dan sistem penggiliran jawatan 
disarankan, sebagaimana diamalkan di 
Afrika Selatan, Kenya, Ukraine dan Sweden 

(Johnston, 2005; France, 2021; OECD, 
2025c; Vorster & Nwosu, 2024). Mekanisme 
ini penting untuk mencegah penyelewengan 
dan memastikan hanya individu beretika 
serta kompeten mengurus perolehan di IPTA. 
Saranan ini membolehkan IPTA mengawal 
keupayaan individu untuk memanipulasi 
sistem secara tidak wajar, di samping 
memastikan fungsi perolehan disokong oleh 
kapasiti institusi yang mencukupi. OECD 
(2025c) menekankan bahawa pembinaan 
kapasiti, penggunaan alat digital, penilaian 
berkala, dan penyepaduan fungsi perolehan 
dengan sistem tadbir urus yang lebih luas 
adalah penting untuk keberkesanan jangka 
panjang sistem perolehan.

Pengukuhan Budaya Integriti dan 
Pendidikan Etika

Dapatan menunjukkan pelaku sering 
meras iona l i sas i  t indakan  mereka . 
Bagi menanganinya, IPTA disarankan 
mengintegrasi pendidikan etika dan integriti 
dalam latihan profesional secara berkala 
(Zarghami, 2024), melaksanakan kempen 
kesedaran antirasuah secara interaktif, 
memperkenalkan kod et ika khusus 
perolehan, mewajibkan perakuan integriti 
sebelum keputusan dibuat, membina 
budaya pelaporan beretika dengan jaminan 
perlindungan pemberi maklumat dan 
memastikan penguatkuasaan tatatertib 
yang konsisten (OECD, 2025c). Pendekatan 
holistik seperti di Singapura melalui 
Corrupt Practices Investigation Bureau 
(CPIB) dan program Integrity Pact dan 
Corruption Reporting and Reward System 
(CRRS) turut membuktikan keberkesanan 
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dalam membentuk budaya integriti (Quah, 
2011).  Manaf et al. (2023) menekankan 
peranan pendidikan antirasuah di Institusi 
Pengajian Tinggi, manakala Kaptein 
(2008) menyarankan pengukuhan kod 
etika organisasi dengan penekanan terhadap 
larangan menerima sogokan.

Pengukuhan Sokongan Psikososial dan 
Kesejahteraan Pegawai

Dalam konteks kajian ini, tekanan muncul 
dalam bentuk masalah kewangan peribadi, 
tekanan prestasi kerja, tekanan penggunaan 
peruntukan, dan tekanan sosial organisasi. 
Namun, strategi pengurangannya seperti 
penstrukturan beban kerja masih kurang 
diberi perhatian dalam kajian lepas 
(Zarghami, 2024). Oleh itu, IPTA tidak 
seharusnya menumpukan pencegahan 
rasuah hanya kepada prosedur, tetapi juga 
kepada persekitaran kerja yang boleh 
mengurangkan tekanan yang mendorong 

salah laku. Antara mekanisme yang 
dicadangkan ialah sokongan psikososial, 
literasi kewangan, pengagihan beban kerja 
yang lebih seimbang, semakan terhadap 
amalan penggunaan peruntukan hujung 
tahun, saluran pelaporan yang selamat, 
serta kepimpinan etika daripada pengurusan 
tertinggi (Ashkanasy & Dorris, 2017; 
OECD, 2025c). Secara keseluruhannya, 
kajian ini menunjukkan bahawa FDT dapat 
berfungsi sebagai lensa analitikal untuk 
menerangkan punca dan mekanisme rasuah 
serta menyediakan asas normatif untuk 
institusi membentuk intervensi pencegahan 
yang lebih sistematik.

Kerangka Tadbir Urus Pencegahan 
Rasuah Perolehan IPTA Berasaskan FDT

Bagi memperkukuh implikasi praktikal 
kajian, satu kerangka tadbir urus pencegahan 
rasuah perolehan IPTA berasaskan FDT 
dicadangkan sepertimana Jadual 6. 

Jadual 6 
Kerangka tadbir urus pencegahan rasuah perolehan IPTA berasaskan FDT (Ashkanasy & Dorris, 2017; 
France, 2021; Johnston, 2005; OECD, 2025a; 2025c; Vorster dan Nwosu, 2024; Zarghami, 2024)

Dimensi FDT Fokus pencegahan Mekanisme Tadbir Urus
Peluang Menutup ruang manipulasi, 

konflik kepentingan, dan 
kelemahan semak imbang

Pemisahan tugas;
Audit dalaman
e-Perolehan
Pengisytiharan konflik kepentingan; 
Pemantauan digital berasaskan red flags; 
Semakan harga pasaran; 
Justifikasi kelulusan

Keupayaan Mengawal keupayaan individu 
untuk menyalah guna kedudukan, 
akses dan pengetahuan teknikal

Kawalan akses berasaskan peranan; 
Jejak audit digital; 
Penggiliran jawatan; 
Audit berasaskan risiko; 
Audit gaya hidup
Latihan teknikal dan pensijilan pegawai perolehan
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KESIMPULAN 

Kajian ini menganalisis bagaimana elemen-
elemen dalam FDT menyumbang kepada 
rasuah dalam perolehan di IPTA Malaysia 
melalui empat kes siasatan SPRM. Dapatan 
menunjukkan bahawa elemen paling 
dominan ialah peluang dan keupayaan, 
berpunca daripada kelemahan kawalan 
dalaman, ketiadaan pemantuan, kedudukan 
strategik, serta akses kepada maklumat 
yang membolehkan pelaku memanipulasi 
sistem perolehan. Walaupun, tekanan dan 
rasionalisasi didapati kurang dominan, 
namun tetap memainkan peranan sebagai 
pemangkin tambahan, khususnya dalam 
konteks tekanan kewangan dan normalisasi 
budaya rasuah. Kajian ini mengesahkan 
bahawa FDT merupakan kerangka teori yang 
sesuai dan komprehensif dalam menjelaskan 
mekanisme rasuah dalam perolehan di 
IPTA, dengan keempat-empat elemen saling 
melengkapi. Justeru, strategi pencegahan 
perlu memberi tumpuan kepada penutupan 
peluang dan pengawalan keupayaan, 

disertai dengan pengukuhan etika, sokongan 
psikososial, dan pembaharuan struktur 
organisasi bagi membina sistem perolehan 
yang telus dan berintegriti.

Implikasi Kajian

Kajian ini memberikan beberapa implikasi 
penting kepada pihak berkepentingan 
termasuk pembuat dasar, pentadbiran 
universiti, dan penyelidik akademik dalam 
usaha memperkukuh integriti sistem 
perolehan di IPTA.

Implikasi Teoretikal

Kajian ini memperluaskan aplikasi FDT 
dalam konteks perolehan sektor pendidikan 
tinggi awam di Malaysia, yang sebelum 
ini lebih banyak digunakan dalam kajian 
penipuan kewangan dalam sektor korporat. 
Dengan menganalisis kes rasuah sebenar 
melalui keempat-empat elemen FDT, 
kajian ini menyokong dapatan Wolfe 
dan Hermanson (2004) bahawa penipuan 

Dimensi FDT Fokus pencegahan Mekanisme Tadbir Urus
Tekanan Mengurangkan tekanan peribadi 

dan organisasi yang boleh 
mendorong perlakuan rasuah

Sokongan psikososial;
Literasi kewangan;
Pengagihan beban kerja yang seimbang;
Semakan penggunaan bajet hujung tahun;
Saluran pelaporan selamat;
Kepimpinan etika

Rasionalisasi Membetulkan justifikasi moral 
dan normalisasi salah laku

Latihan integriti berasaskan senario; 
Kod etika khusus perolehan;
Perakuan integriti;
Tindakan tatatertib yang konsisten;
Kempen kesedaran antirasuah
Perlindungan pemberi maklumat
Penguatkuasaan tatatertib; 
Budaya integriti

Jadual 6 (sambungan)
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berlaku bukan hanya kerana wujudnya 
peluang, rasionalisasi dan tekanan, tetapi 
juga melibatkan faktor keupayaan individu. 
Ini memberi sumbangan kepada literatur 
dengan memberikan pemahaman yang lebih 
holistik dan kontekstual dalam menjelaskan 
fenomena rasuah dalam perolehan.

Implikasi Praktikal

Dapatan kajian ini menunjukkan bahawa 
peluang dan keupayaan merupakan elemen 
paling dominan yang mendorong berlakunya 
rasuah dalam proses perolehan di IPTA. 
Oleh itu, pihak pengurusan IPTA dan 
Kementerian Pendidikan Tinggi perlu 
memperkukuh sistem pengasingan tugas, 
pemantauan dalaman, dan mekanisme 
audit bebas dalam proses perolehan. Selain 
itu, penempatan pegawai dalam jawatan 
strategik perlu diteliti berdasarkan integriti 
dan rekod prestasi, bukan hanya kelayakan 
teknikal, bagi mengurangkan keupayaan 
untuk menyalahguna kuasa. Dapatan juga 
mencadangkan agar autonomi universiti 
dalam perolehan disertai dengan mekanisme 
akauntabiliti yang ketat, bagi memastikan 
kuasa yang diberi tidak disalahgunakan.

Implikasi Kepada Penyelidikan Akan 
Datang

Kajian ini juga membuka ruang untuk 
penyelidikan lanjutan yang lebih mendalam 
dengan menilai hubungan antara elemen-
elemen FDT dan tahap keberkesanan sistem 
kawalan sedia ada, atau membandingkan 
corak perlakuan rasuah di IPTA dengan 
agensi  kerajaan lain menggunakan 
pendekatan kajian kes atau kaedah 

kuantitatif. Selain itu, integrasi FDT dengan 
teori lain seperti Principal-Agent Theory 
atau Organizational Culture Theory boleh 
memperkayakan lagi pemahaman terhadap 
faktor sistemik dan struktur organisasi yang 
menyumbang kepada penyelewengan.

Limitasi dan Cadangan Kajian Pada 
Masa Hadapan

Limitasi Kajian

Kajian ini diakui mempunyai kekangan, 
khususnya dari segi tempoh dan jumlah kes 
yang terhad kepada empat siasatan SPRM, 
sekali gus tidak membolehkan generalisasi 
menyeluruh. Namun begitu, pemilihan kes 
yang berbeza dari segi lokasi dan peranan 
pelaku tetap memberikan gambaran yang 
bermakna terhadap isu rasuah perolehan 
di IPTA. Kekangan kedua melibatkan 
kebergantungan kepada dokumen siasatan 
SPRM sebagai sumber sekunder, yang 
mungkin tidak merangkumi maklumat 
kontekstual seperti struktur organisasi 
atau tekanan tidak formal, sekali gus 
mengehadkan pemahaman menyeluruh 
terhadap faktor rasuah. Kajian ini juga tidak 
melibatkan data primer seperti temu bual, 
yang boleh memberikan perspektif subjektif 
pelaku. Ketiga, penggunaan FDT sebagai 
satu-satunya kerangka teori turut membatasi 
kajian kerana tidak mengambil kira faktor 
institusi, budaya organisasi, atau pengaruh 
kumpulan secara menyeluruh.

Cadangan Kajian Pada Masa Hadapan

Bagi mengatasi keterbatasan kajian, 
penyelidikan masa hadapan disarankan 
melibatkan lebih banyak kes dari pelbagai 
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IPTA bagi analisis yang lebih menyeluruh 
tentang rasuah dalam perolehan. Pendekatan 
kaedah  campuran  seper t i  ana l i s i s 
dokumen dan temu bual mendalam boleh 
dipertimbangkan untuk kefahaman yang 
lebih holistik. Selain itu, penggabungan 
FDT dengan teori lain seperti Principal-
Agent Theory, Organizational Culture 
Theory atau Theory of Planned Behavior 
dapat memperkayakan analisis. Kajian 
juga boleh diperluaskan kepada sektor 
lain seperti sektor kesihatan atau Pihak 
Berkuasa Tempatan untuk perbandingan dan 
penambahbaikan dasar pencegahan yang 
lebih kontekstual.
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ABSTRACT
Studies on the practice of wearing the niqab or niqab as a living culture of Muslim women have 
focussed primarily on transnational political contexts and the association with radical religious 
movements. Many studies have been conducted on Muslim minority communities, while 
scholars have neglected the subjective experience of women with the niqab in Muslim-majority 
microenvironments. Based on a case study of a small Indonesian city that practices Islamic law, 
this article examines stigmatisation, environmental intersectionality, and the coping strategies of 
niqab-wearing women to overcome unequal power relations. The current study used an ethnographic 
approach, implementing observation, interviews, and Focus Group Discussions (FGD) as data 
collection techniques. Using scientific interdisciplinary theory, the main findings of this study reveal 
that women with a niqab are not passive subjects. Still, they are active agents in overcoming every 
element that might create stigma. A creative coping strategy is chosen by women with niqabs as an 
attempt to overcome the stigma pointed at them so that they can subsist and be productive, without 
any connections with radical actions. In addition, this creativity demonstrates women with a niqab's 
ability to overcome subordination to others.

Keywords: Coping strategies, intersection, Muslim 
women, niqab, stigmatisation

INTRODUCTION

The negative stigma against women 
who wear the niqab spreads globally, as 
described by Kariapper (2009) based on 
the experience of women with niqab in the 
UK. Many European countries are widely 
seen as highly hostile towards women who 
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choose to wear the niqab. This prejudiced 
mindset leads to the marginalisation and 
mistreatment of women who choose to wear 
the niqab because of its association with 
religious extremism (Yeste et al., 2020). 
The negative stigmatisation of women 
who wear niqabs not only directly impacts 
them as individuals but also has broader 
consequences, including the formation of 
societal segregation towards these women 
in public settings (Lindemann, 2021). In 
Indonesia, several manifestations of stigma 
have emerged, such as labelling women 
who wear the niqab as radical Islamists, 
terrorists, and individuals incompatible with 
Indonesian culture (Kistoro et al., 2020).

The stigmatisation of niqab-wearing 
women intensified globally after the 9/11 
attacks. Several Western countries, including 
the U.S., France, and Germany, enacted 
laws banning the niqab in public spaces, 
viewing it as incompatible with secular 
values and associating it with radicalism. 
Additionally, Jadoon (2021) and Bucar 
(2017) argue that the niqab reflects female 
orthodoxy, while Bhowon dan Bundhoo 
(2016) sees it as a symbol of patriarchal 
oppression. Furthermore, Amiraux (2013), 
Bracke and Fadil (2012), Korteweg (2008), 
and  Scott (2007) highlight how niqab-
wearing women face marginalisation from 
religious institutions. Negative labelling, 
such as being referred to as a terrorist, 
ISIS, extremist, radical, old-fashioned, and 
oppressed, is the stigma that is frequently 
directed at niqab-wearing women. They are 
often negatively labelled as extremists or 
terrorists, linked to potential threats to state 

security (Nisa, personal communication, 
2022).  Some researchers in Indonesia 
are linking the niqab with the dynamics 
of its prohibition in Higher Education 
because considers conflicting university 
policies (Nisa, personal communication, 
2022), immoderate, and triggering religious 
radicalism (Andiko, 2018). The niqab is 
considered a source of conflict and the cause 
of social cohesion failure (Amiraux, 2013). 
Other studies conducted by Zempi and 
Chakraborti (2015), Kistoro et al. (2020), 
Allen (2015),  Azim and Parkins (2019), 
Nelson (2015), as well as Najib and Hopkins 
(2019) linked the niqab-wearing debate with 
Islamophobia.

Various reasons contribute to the 
stigmatisation of women who choose to 
wear the niqab. The aspects of the issue 
may arise from the convergence of factors 
such as environment, race, social class, 
gender, economics, religion, education, 
and the development of the social world 
(Crenshaw, 1989; 1991). Another study 
clarified that women are stigmatised due 
to their incapacity to resist external forces 
(Foucault, 1991). The power mentioned 
refers to communication that shapes 
society's understanding of niqab-wearing 
women. This influence is evident in cases 
where the niqab is banned or when women 
are stigmatised as extremists, fanatics, or 
terrorists.

Consequently, stigmatisation leads to 
niqab-wearing women being ostracised, 
suspected of radicalism, and discriminated 
against in public. Studies by Lindemann 
(2021) show that this stigma causes 



1173Pertanika J. Soc. Sci. & Hum. 34 (3): 1171 - 1190 (2026)

Beyond Subordination

significant psychosocial impacts, including 
worry, anxiety, and social isolation. 
Similarly, a study conducted by Piela 
(2019) revealed the psychological impact 
of stigmatisation among niqab-wearing 
women in the UK, who reported feeling 
insecure, humiliated, oppressed, isolated, 
and afraid to live in and travel to certain 
areas. Likewise, Chapman (2016) also 
stated the psychological condition of niqab-
wearing women in Denmark and England 
who felt threatened and tarnished because 
of the stigma they experienced.

The detrimental effects of subjecting 
someone to negative stigma can be 
highly perilous, particularly when the 
stigmatisation is repeated and persistent 
(Bartlett, 1998). Stigma can significantly 
affect an individual's mental, physical, 
social, intellectual, psychological, and 
spiritual well-being (Harrison et al., 
2018). To address and overcome these 
circumstances, each individual will engage 
in a process known as coping (Semmer 
et al., 2005). Coping refers to deliberate 
actions taken to manage, reduce, or endure 
stress caused by stressors (Weiten & Lloyd, 
2006). According to Lazarus & Folkman 
(1984), two primary coping techniques 
commonly employed to manage stress 
are problem-focused coping and emotion-
focused coping. Thus, it is crucial to address 
the coping strategies used by niqab-wearing 
women when facing the stigma. 

This article challenges the liberal Western 
feminist view that portrays niqab-wearing 
Muslim women as oppressed, outdated, weak, 
passive, extreme, dangerous, and radical.  

In Langsa City, where Sharia shapes public 
life, women wear the niqab not out of 
orthodoxy, radicalism, or oppression, 
but as an expression of personal faith, 
cultural pressure, and legal norms. They 
creatively adapt to modern times, presenting 
themselves as fashionable, modern, polite, 
and Islamic in public spaces (Fitria et 
al., 2023). This creativity helps them 
navigate stigma without resorting to extreme 
measures. Previous studies have primarily 
examined the niqab in the context of 
transnational politics and radical religious 
movements, overlooking other perspectives. 
By focusing on patterns of stigmatisation, 
intersectionality, and the creative coping 
strategies niqab-wearing women employ, this 
study fills that gap, offering a more nuanced 
understanding of niqab practices beyond 
political and radicalisation narratives.

LITERATURE REVIEW

Stigmatisation
The concept of stigmatisation refers to the 
process by which individuals or groups 
are socially discredited or labelled based 
on characteristics that set them apart from 
societal norms that make them perceived 
as inferior, undesirable, threatening 
of feeble (Goffman, 1963). According 
to Goffman’s theory of social stigma, 
individuals who possess a “discredited” 
trait, such as wearing the niqab, are often 
subjected to exclusion, discrimination, 
and prejudice. This theory helps explain 
why niqab-wearing women in Langsa City 
may face public hostility and be perceived 
as deviant or threatening based on visible 
markers of religious and cultural identity.  
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These women may experience felt stigma, 
which relates to their awareness of being 
socially marginalised, and enacted stigma, 
which manifests in actual discriminatory 
behaviours from others (Link & Phelan, 2010). 

Intersectionality

The intersectional concept was first 
introduced by Crenshaw (1991) to analyse 
the oppression of black women. Crenshaw 
portrays the black woman as being in the 
middle of an intersection. At the same time, 
the girl can be hit from various directions, 
thus eliciting her helplessness. Crenshaw's 
(1989) analogy shows that stigmatisation 
and discrimination can occur when a 
woman's background or identity meets 
other elements in her environment. These 
elements, such as race, ethnicity, social 
class, religion, occupation, ability and so on. 
Intersectionality theory helps analyse how 
these overlapping identities contribute to the 
unique stigmatisation and social exclusion 
that niqab-wearing women experience, and 
how this shapes their coping strategies. 

Coping Strategy

The third theoretical lens is creativity in 
coping. Coping or stress management is the 
process of addressing internal and external 
demands perceived as burdens beyond an 
individual's capacity to manage (Lazarus & 
Folkman, 1984). Witen and Lloyd (2006) 
define coping as the endeavour to surmount, 
diminish, or endure threats resulting from 
stress. Coping is a process employed to 
mitigate stress resulting from stressors, 
and the methods an individual utilises to 

address these challenges are referred to as 
coping strategies. Lazarus and Folkman 
(1984) identified two ways to manage 
stress: problem-focused coping, which seeks 
to address the root causes of stress, and 
emotion-focused coping, which strives to 
alleviate the negative emotions associated 
with stressors.

METHODS

The present  study implemented an 
ethnographic methodology which narrated 
based on real and factual field data that has 
been systematically analysed and presented 
according to actual results (Creswell, 2014). 
This method is applied to investigate the 
lived experiences of women who wear the 
niqab in Langsa City. Ethnography was 
preferred due to its immersive nature, which 
provides a comprehensive comprehension of 
the social stigmas and cultural expectations 
that these women encounter, as well as 
valuable insights into their daily lives and 
coping strategies. 

Ten niqab-wearing women from Langsa 
City participated in this study, selected 
through purposive sampling to ensure 
diversity in age and socioeconomic status 
(see Table 1). The criteria for participants 
were as follows. First, the participants are 
niqab-wearing women who were accessible 
for data collection and willing to participate 
in the research process. Second, they had 
experienced negative stigma while wearing 
the niqab. Third, actively involved in 
various socio-religious activities.
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Data collection involved repeated 
participant observation and in-depth, semi-
structured interviews as well as Focus Group 
Discussion (FGD) conducted over a period 
of six months from February to September 
2022. The interview guidelines were 
developed based on stigmatisation theory, 
intersectionality, and coping strategies. 
Researchers spend extended periods in the 
community, observing social interactions, 
dress practices, and participation in religious 
and cultural events. These observations 
were supplemented by detailed interviews 
that focussed on participants’ personal 
experiences of wearing the niqab and the 
social reactions they encounter.

The collected data were validated 
through three techniques: triangulation, 
audit trail, and thick description (Moleong, 
2013), whereas data from interview and 
FGD were transcribed and analysed using 
grounded theory, an approach aimed at 
generating theory based on data obtained 
from interviews, observations,  and 
other sources (Corbin & Strauss, 1990). 

Afterward, data were analysed using the 
interactive model developed by Miles and 
Huberman (2014) that consists of several 
steps, including data reduction, data display, 
and drawing conclusion/verification. After 
the data was validated, the findings were 
presented in an in-depth description. The 
results are structured around the core themes 
of stigmatisation patterns, environmental 
intersectionality, and coping strategies 
used by the women in deciding to wear and 
maintain the niqab.

RESULTS AND DISCUSSION

Three primary themes emerged from 
the analysis of participants' experiences: 
( 1 )  p a t t e r n s  o f  s t i g m a t i s a t i o n ,  
(2) intersectionality of environment and 
identity, and (3) coping mechanisms. Each 
theme is elaborated upon in detail below.

Theme I: Stigmatisation of Niqab-
wearing Women in Langsa City

Literature written by Lombard (1991), 
and also Hurgronje (1906), mentions that 

Table 1 
Participants information

Name Age Year Wearing Niqab Occupation
Mutia Balqis 20 2014 Teacher
Kurnia Fitri 57 2008 Civil Worker
Dini lestari 45 2020 Entrepreneur
Murlina 42 2020 Health Worker
Kunia Ningsih 42 2003 Entrepreneur
Mughni Rahmayani 26 2018 Teacher
Rea 35 2011 Housewife
Syamsidar 48 2006 Entrepreneur
Syarifatulain 40 2015 Therapist
Wardani 40 2002 Housewife
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Acehnese women, since ancient times, 
have covered their heads, even with a 
shawl. Accordingly, the ethnographic study 
conducted by Siapno (2002) between 1992-
1996 provided comparative information 
that hijab was already worn by Acehnese 
women. Considering these discoveries, 
wearing the niqab and hijab for Acehnese 
Muslim women is not because they are 
pressured by Islamic law, but a form of 
inborn awareness to practice Islamic law 
and follow Acehnese culture.

However, living among the majority 
of Aceh's Muslim community does not 
guarantee that niqab-wearing women are 
free from stigma. This fact is based on the 
biographical data of the experiences of 
ten niqab-wearing women in Langsa who 
were stigmatised because of their niqabs. 
The stigma experienced by niqab-wearing 
women in Langsa City is in the form of 
negative labelling, such as being called a 
ninja and terorriest as reported during the 
interview:

Once I was walking on the sidewalk of 
Langsa City, I was suddenly surprised 
because people were passing by on 
motorbikes while shouting at me with 
the term ninja. Hearing that, I was 
surprised, because I would not have 
thought to be treated like that. But I just 
thought positively, because they might 
still feel strange with my clothes (Rea, 
personal communication, 2022).

I was considered strange and was 
os t r ac i sed  in  the  su r round ing 
environment. I was considered a 

religious person, called a ninja and even 
someone called me a terrorist (Wardani, 
personal communication, 2022).

Furthermore,  Ningsih (personal 
communication, 2022) is called a ghost 
because there are children who cry in fear 
when they see her. Some are accused of being 
radical and Wahhabis, so they are expelled 
from the organisation (Syarifatulain, 
personal communication, 2022). Some are 
accused of being ISIS devotees (Syamsidar, 
persoanl comminication, 2022), and some 
are accused of being pious and terrorists 
(Wardani, personal communication, 2022).

The ment ioned s ta tements  and 
experience highlight the experience of social 
isolation, a key aspect of the stigmatisation 
pattern, as participants feel ostracised 
based on their appearance. According to 
Goffman, stigmatisation occurs because 
those who give the stigma feel superior 
and more dominant, while those who are 
stigmatised are considered inferior, worse, 
dangerous or weak (Goffman, 1986). 
Goffman's view parallels the experience of 
niqab-wearing women in Langsa city who 
are stigmatised because they are considered 
threatening. This finding also reveals that 
the stigmatisation experienced by niqab-
wearing women in Langsa occurs in very 
diverse patterns. The pattern is classified 
into two types, namely formal and informal 
stigmatisation.

Formal Stigmatisation

Formal stigmatisation usually occurs by 
those in positions of authority, including 
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governmental and private institutions. 
Following Foucault's (1995) logic, this 
practice is called a power relation. The 
niqab-wearing woman in Langsa city 
is an object that is subordinated and 
stigmatised by the dominating power of 
several policies imposed by the government 
or the power holder. This argument is 
strengthened by investigative facts about 
the experience of niqab-wearing women 
who were discriminated against because 
of government intrusion in regulating 
women's clothing. Like the experience 
felt by a school principal named Intan 
(personal communication, 2022) in 2019, 
she was banned from participating in a 
school supervisor meeting at a government 
agency if she was still wearing the niqab. 
Fitri (personal communication, 2022), who 
works in a government agency, also shared 
her experience where she was forced to 
refuse an offer for a promotion because the 
requirements were very illogical, that is, she 
had to remove her niqab.

When I received a message from 
the leader entrusted to me through 
a friend, asking me to take off my 
niqab so I could get a position, my 
emotions were a bit high. In a rather 
firm tone, I said, take that position. 
Don't let me give up my faith because 
of that position. Tell the boss, just give 
the position to someone else (Fitri, 
(personal communication, 2022).

The experience of the two informants 
who have been mentioned above shows the 
strong influence of the power instrument 

in st igmatising.  Practices l ike this 
are exceptionally visible in 2019, the 
beginning of the second term of Joko 
Widodo's administration. Under the pretext 
of countering terrorism, understanding 
religious radicalism and national security, 
the Indonesian government, through the 
Minister of Religion, Fakhrurrazi, actively 
supports the discourse on banning the 
niqab in public places, such as schools, 
government agencies and campuses (Nisa, 
personal communication, 2022). This 
condition makes niqab-wearing women 
progressively stigmatised, because they are 
considered a dangerous, radical group, and 
become an alarming terror for the country.

Another formal institution that also 
triggers the stigmatisation of niqab-wearing 
women is the Ulema Assembly. The views 
of ulema who diverge in interpreting the 
use of the niqab have caused polarisation 
in society; some support it and others reject 
it according to the interpretation of their 
respective role models or ulema. Campuses, 
as formal institutions, also play a role 
in spearheading the ban on the niqab. In 
Universitas Islam Negeri Sunan Kalijaga 
Yogyakarta, niqab-wearing female students 
are considered as people who need to be 
guided. In Bukit Tinggi, a lecturer was fired 
for wearing a niqab (Safitri, 2021). These 
facts indicate the strong power of formal 
institutions in stigmatising women who 
wear the niqab.

The complexity of st igmatising 
niqab-wearing women is inseparable 
from national and international political 
agendas, especially in this case, America  
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(the Western) and its allies (Terman, 
2015). The reason is that niqab-wearing 
women in many places are plausible for 
transforming into a new identity political 
power movement that is feared to dominate 
the world (Kunst et al., 2012). For instance, 
the persistence of the Muslim women's 
movement in Egypt, which made the hijab 
a symbol of power in its political movement 
(Ahmed, 2011). This phenomenon can also 
be observed distinctly with the surfacing 
of niqab-wearing women's organisations in 
Indonesia, such as the Niqab Squad and the 
Indonesian niqab-wearing women group 
named Wanita Indonesia Bercadar or WIB. 
Although this organisation only intended to 
remove the stigma against niqab-wearing 
women, and organisationally they are not 
involved in political movements, they are 
directly involved in various actions, such 
as the action to defend Islam 212. Thus, 
naturally, the phenomenon of the niqab, 
which was originally an Islamic identity, 
turned into a political spectacle.

For America, for example, this concern 
has intensified in the last fifteen years, as 
the number of young European and North 
American Muslim women wearing the niqab 
has increased. They are not people who 
migrated from Middle Eastern countries 
but were born and raised in the West. So, 
prohibiting, hostile and stigmatising niqab-
wearing women is a scheme to prevent the 
increase in the number of niqab wearers 
(Hoodfar, 2003). Similarly, in Indonesia, 
niqab-wearing women are considered 
a threat to national integration. This 
condition further adds to the verdict that 

the stigmatisation of niqab-wearing women 
in Langsa City is an impact of national and 
international political agendas. Therefore, 
King (2009) suggested that Muslims should 
be more cautious in dealing with orientalist 
political propaganda that is not necessarily 
acknowledged to be true. 

Informal Stigmatisation

I n fo rma l  s t i gma t i s a t i on ,  name ly, 
stigmatisation carried out by the common 
people. This stigmatisation arises because 
of the wrong interpretation of the niqab 
wearer. The response of participants, Dini 
(personal communication, 2022), who is 
also a neighbour to a niqab-wearing woman 
in this study. She associates niqab-wearing 
women with the wives of terrorists and 
has radical views, after seeing her niqab-
wearing neighbour changing her behaviour 
and restricted circle. 

I have known Ningsih for a long time 
because we are neighbours. But what 
I am surprised about is that, since 
she started wearing a niqab, she has 
become quiet, rarely socialising with 
neighbours. If she goes out of the 
house, it is usually to take her children 
to school. So, I thought after seeing 
the drastic change in her behaviour. 
Maybe that is the teaching of radical 
Islam, limiting the wife's socialising 
if she wears a niqab (Dini, personal 
communication, 2022).

This comparative information from 
residents shows the false manner of society 
in interpreting niqab-wearing women. 
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This misinterpretation is caused by low 
and limited insight and knowledge in 
interpreting the niqab. This parallels the 
study by Apriliana and Nafiah (2021), who 
explained that the low level of education 
and the extent of knowledge contributed 
to stigmatisation. This notion is correlated 
with Aceh’s education atmosphere, which 
until 2010 was in a low position, which was 
ranked 25th out of 34 provinces (Majid, 
2014).

The misinterpretation of niqab-wearing 
women stems from society’s reliance on 
a single media source, particularly liberal 
mass media, which often portrays them as 
terrorists or extremists. With limited Islamic 
media providing alternative perspectives, 
these negative portrayals create discomfort 
and unfavourable perceptions. This was 
evident in Kurnia Ningsih's experience 
when she began wearing the niqab in 
2003, shortly after the Bali bombing, 
which heightened distrust due to media 
associations of the niqab with radical 
groups. Her experience highlights the 
formal and informal stigmatisation faced 
by niqab-wearing women, leading to public 
discrimination and hatred. Furthermore, 
Mowlana (1993) vehemently criticises media 
coverage that undermines humanitarian 
principles, as such activities go against 
the Islamic communication paradigm that 
supports the principles of monotheism, 
ethics, community, and piety. Additionally, 
Mowlana (2007) emphasizes that the 
social role of communication and cultural 
framework should not be undervalued 
in dai ly communicat ion act ivi t ies .  

Absence of these four principles in secular 
mass media results in the failure to establish 
a humanistic cultural civilisation in society. 

Consistent with Mowlana's perspective, 
numerous significant studies confirm the 
media's excessive reporting, which results 
in prejudice against women who wear the 
niqab. As an illustration, Zempi (2019) 
demonstrates the significant impact of the 
media in Europe on the prohibition of face 
veils in public premises. Reports from the 
British press indicate that the veil presents 
a potential danger to the security and 
national identity of England (Sadar, 2014). 
According to Perry  (2014), the media 
actively contributes to the dissemination 
of animosity and Islamophobia towards 
women who wear the niqab. The results of 
this study indicate that women in Langsa 
who wear a niqab do not respond by 
resisting, even though they are discriminated 
against due to information overload. Thus, 
the niqab is worn as part of the mission to 
promote the concept of mercy for all worlds 
and the benign values of Islamic law, as well 
as to uphold the dignity of believing women. 

Theme II: Environmental Intersection

Based on Crenshaw's intersectional 
concept, this study reveals the intersectional 
experience of ten niqab-wearing women 
with their environment in Langsa City. The 
intersection is described as follows.

Referring to Figure 1 shows the 
position of niqab-wearing women at the 
crossroads of various overlapping elements. 
The current study reveals that there are 
overlapping intersections between various 
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elements, such as understanding of religion, 
culture, politics, public opinion and social 
status, causing women who wear the 
niqab in Langsa City to be stigmatised and 
discriminated against. 

Misogynistic interpretation of religious 
texts has caused women with niqabs to 
be stigmatised. Likewise, the use of the 
niqab, which is considered incompatible 
with the local culture, also contributes to 
stigmatising women who wear the niqab. 
Like the response of a resident named Atik, 
who stated: 

In my opinion, wearing a niqab is a 
traditional dress for women in Arabia. 
In Aceh, wearing a jilbab is enough. 
That's why I often bother Mrs. Ningsi. 
I said why you are following Arab 
culture. Her whole body is covered. 
Isn't it hot? Even I, who am like this, 
still feel hot and stuffy. When told like 
that, Ningsih just smiled (Atik, personal 
communication, 2022).

This is a fact that contributes to the 
misogynistic understanding of religion and 
culture in stigmatising women who wear the 
niqab. Likewise, political issues and public 
opinion have contributed to stigmatising 
niqab-wearing women. As mentioned 
by Syamsidar (personal communication, 
2022), the issue of radicalism is media-
driven propaganda aimed at damaging 
the image of niqab-wearing women and 
instilling fear. Not all niqab-wearing women 
are terrorists or radicals. The informant's 
account shows that niqab-wearing women 
are aware of how media politicises their 
attire, with repeated exposure reinforcing 
societal perceptions. Correspondingly, 
Herriot (2009), Williamson and Khiabany 
(2010), and Ratri (2011), radicalism and 
religious fundamentalism movements 
that are continuously informed by the 
media can make niqab-wearing women 
stigmatised. Theoretically, this notion 
is correlated with the cultivation theory 
(information enrichment theory) introduced 
by George Gerbner, and the Bullet Theory 
introduced by Wilbur Schramm, both of 
which postulate that information that is 
broadcast repeatedly through the media can 
affect beliefs, perceptions and someone's 
attitude (Severin & Jr, 2014).

Theme III: Women in Niqab Coping 
Strategies

Environmental intersectionality stigmatises 
niqab-wearing women, placing them in 
marginalised, second-class positions. 
However, in Langsa, they actively cope 
with this stigma rather than remain passive. 

 
Figure 1. The  

Religion

Culture

PoliticalPublic 
opinion

Social 
status

Figure 1. The intersection of niqab-wearing women 
with the environment in Langsa City
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Furthermore, Lazarus and Folkman (1984) 
explain two possible coping strategies 
that a person chooses to overcome stigma, 
namely problem-focussed coping (oriented 
to problem-solving) and emotion-focussed 
coping (oriented to emotional regulation). 

Direct observations at the research 
location revealed that the two coping 
strategies mentioned by Lazarus and 
Folkman were carried out by niqab-wearing 
women in Langsa in creative ways. These 
coping strategies are internalised by niqab-
wearing women in the form of positive 
coping responses, such as adapting and 
seeking social support, becoming religious 
social volunteers, participating in social 
activities, regulating emotions, and avoiding 
problems. 

Adaptation and Pursuing Social Support

In Langsa City, niqab-wearing women, as a 
stigmatised minority, use coping strategies 
like adaptation and seeking social support to 
consolidate their identity. Two factors might 
explain these decisions: first, recognising 
their minority status, they aim to align with 
the majority group, and second, they seek to 
blend into the community reasonably. These 
two factors are noticed in the daily life of 
niqab-wearing women in Langsa City. Like 
the experience expressed by Rea (2022), 
who works as a nurse, shared her experience 
of overcoming stigma by participating in 
community activities, such as attending 
mosque recitations, funerals, and gatherings, 
joining a "wirid," becoming part of a helping 
union, and organising social events for 
women. Another form of adaptation can be 

seen in the efforts of niqab-wearing women 
to say greetings first, with politeness and a 
friendly attitude when meeting other people. 
Like Wardani's (personal communication, 
2022) experience, she always greeted other 
people first, so that people's suspicions 
would disappear, and the public would 
sympathise and love her. Similarly, the 
same experience was also expressed by 
Maya (personal communication, 2022), 
who works as a Guidance and Counselling 
teacher at a High School in Langsa city.

When I started teaching, many of the 
teachers were surprised to see me, 
because they didn't know me and I was 
also wearing a niqab. But I understood 
the situation, so I quickly adjusted to 
the school environment. From then on, 
I reprimanded the teachers at school, 
both young and old teachers. Because 
I was new to the school. I shook their 
hands every time I met them. That was 
my way, so that I could be accepted at 
the school, and in that way I also broke 
the mindset of people who said that 
women who wear niqabs are closed, 
don't want to socialise (Maya, personal 
opinion, 2022).

The interview results above indicate 
the creativity of niqab-wearing women in 
Langsa city in negotiating their identity 
in the public sphere. It can be seen that 
the idea of eliminating the stigma mindset 
involves initiating communication with 
other people, greeting gently, and behaving 
in a friendly and polite manner. Mahmood 
(2005) called this fragmentation docile 
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agency, active and creative. This means 
that niqab-wearing women do not have 
to confront the oppression aggressively, 
but they take creative actions with ethical 
awareness that are based on sincerity, 
politeness and patience. In various places, 
similar creative coping strategies are also 
practised by women who wear the niqab to 
overcome the stigma against themselves. 
For comparison, it can be referred to the 
"Hug Me" movement carried out by the 
niqab-wearing women's community at the 
Hotel Indonesia roundabout and in the city 
of Manado (Putri, 2018). Metaphorically, 
these creative actions aim to convince and 
attract public sympathy that niqab-wearing 
women do not need to be feared, suspected 
and hated. 

So, Niqab-wearing women in Langsa 
function as active personifications of the 
niqab, with personal awareness that allows 
them to construct and reproduce the meaning 
attached to wearing the niqab. The niqab, 
which was initially considered scary because 
it was all black, became a fashion trend for 
modern women, which is fashionable, 
Islamic and lovable. Corresponding to 
Murlina's (personal communication, 2022) 
experience, a niqab-wearing woman who 
works as a niqab manufacturer intentionally 
modified the black niqab with a luxurious 
fabric made of Chinese silk suitable for 
hot weather. Additionally, niqab-wearing 
women in Langsa were found looking 
fashionable on several occasions, wearing 
Korean fashion boots and driving a car 
when going shopping at the supermarket. 
Like Syamsidar's (personal communication, 

2022) experience, she always wears a 
fashionable niqab with a choice of soft 
colours, not just black, especially when 
going to the mini market and parties. The 
intention is to be more confident and able to 
present herself as a niqab-wearing Muslim 
woman who appears elegant, polite, Islamic 
and modern in public spaces. 

Creativity shown by niqab-wearing 
women in Langsa city, has been carried 
out by niqab-wearing women in Western 
countries who express themselves through 
spreading fashionable niqab-wearing photos 
on the online media Flickr, a photo-sharing 
website, because they think this method 
can inspire others (Piela, 2013). Bilge 
(2010) also describes the experience of 
niqab-wearing women’s agency in choosing 
strategies to promote themselves as good 
Muslim women, and to fight against Western 
hegemony, which sees it as oppression by 
the patriarchy. Zempi (2016) also describes 
the experience of niqab-wearing women in 
England who feel naked when they are not 
niqab-wearing. 

Accordingly, the analyses that have been 
mentioned are comparative and sufficient to 
strengthen the argument that Muslim women 
in Langsa city decided to wear the niqab 
not because they are radical, old-fashioned, 
oppressed by religion and patriarchal culture, 
in contrast to the presumption of secular 
Western feminists. The niqab-wearing 
woman in Langsa city is a creative agency 
capable of overcoming the stigma and 
subordination of patriarchal culture. This 
ability is driven by three factors, specifically 
knowledge,  experience,  and skil ls .  
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First, knowledge is related to understanding 
oneself as a minority group that is stigmatised 
and must rise against subordination but 
adhere scrupulously to religious values. 
Second, experiences as a person who is 
stigmatised and marginalised encourage 
niqab-wearing women in Langsa City 
to be more inclusive in society. Lastly, 
skills are related to the ability of niqab-
wearing women to choose creative and 
adaptive coping strategies after analysing 
the situations they are in.

The three components are acquired 
from autonomous self-awareness, which is 
the awareness that arises within the subject 
to become a self that has power. Foucault 
(1990) stated that the occurrence of an 
autonomous self is because someone wants to 
achieve certain goals, senses the importance 
of change, can adapt, and there are concrete 
strategies that are carried out. The statement 
Foucault mentioned is identified in the 
creative coping carried out by niqab-wearing 
women in Langsa City to overcome the 
stigma against them. This creativity also 
occurs because it is driven by the power of 
knowledge. As mentioned by Foucault (1982), 
someone takes action or fights because he is 
driven by the power of the knowledge he has. 
Thus, the creative coping actions carried out 
by niqab-wearing women in Langsa City aim 
to fight against subordination. Similar creative 
actions are also reflected in Srimulyani's 
(2013) study, which explores the experiences 
of Acehnese women ulama in advocating for 
women's rights. 

Therefore, without intending to dramatise 
the situation, different perspectives must be 

reviewed in determining the meaning of 
the niqab and the choice of Muslim women 
to wear it. This aims to prevent situational 
generalisation that portrays all niqab-
wearing women as being motivated by 
oppression, religious orthodoxy, or religious 
radicalism. Western feminists claim that 
niqab-wearing women are oppressed by the 
niqab, their activities are limited in public 
spaces, and old-fashioned ideas are not 
found in the current study. On the contrary, 
the niqab for Muslim women in Langsa City 
is a creative response in responding to the 
dynamics of modernism, staying Islamic 
but not outdated, even though the niqab is 
stigmatised with negative labelling.

This fact serves as a rebuttal for liberal 
feminism, which stigmatises women with a 
niqab, as well as strengthens the argument 
of the niqab as the creativity of Muslim 
women in responding to modernity. As 
has been proven by several studies, one of 
which is Mouser (2007), who reports on 
the experience of Malay women in Kuala 
Lumpur wearing the hijab and niqab because 
they feel more modern and enlightened 
in Islamic ways. Roy (2004), a French 
sociologist, also gives his opinion on the 
increasing number of Muslim women who 
wear the hijab in Europe, because they 
want to appear more religious in a secular 
European society. Thus, the desire to appear 
religious, Islamic and modern indicates that 
niqab-wearing women are exceptionally 
active in overcoming the stigma against 
themselves in a creative way.
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Regulating Emotions and Avoiding 
Problems

Based on the experiences of ten niqab-wearing 
women in Langsa, they face significant 
psychological pressure from stigma, including 
emotional turmoil such as anger, irritation, 
depression, and even the urge to remove 
their niqab. Fitri (personal communication, 
2022) stated that she felt angry and irritated 
when she was called a ninja and a terrorist. 
Similarly, Rea (personal communication, 
2022) stated that she feels upset and stressed 
for days and experiencing mental pressure and 
wants to stop wearing a niqab.

To stay productive, niqab-wearing 
women cope with stigma by regulating 
emotions and avoiding conflict. They view 
stigma as a test of faith, practising patience 
not as passivity, but to avoid conflict and 
seek more elegant ways to gain public 
sympathy. They believe responding to 
verbal stigmatisation with violence would 
worsen the situation and cause greater 
harm. So, based on Syamsidar’s (personal 
communication, 2022) answer, she stated 
that when she was stigmatised as a ninja 
and ISIS member, she prefers to be patient 
and pray for those who stigmatise her to 
avoid slander and conflict. However, she 
remains active in advocating for women and 
empowering women to plant vacant land 
with hydroponic plants. 

The decision to embrace patience as a 
coping strategy demonstrates the emotional 
regulation skills and creativity of niqab-
wearing women in Langsa City, enabling 
them to transform negative emotions into 
positive ones and maintain stability and 
productivity. Actions like this have been 

carried out by Muslim students wearing 
headscarves in London, who are stigmatised 
and prefer to act politely and patiently in 
interacting with others (Chapman, 2018). 
Thus, patience becomes an alternative 
coping strategy as a creative response for 
niqab-wearing women to overcome stigma. 
Patience among niqab-wearing women 
in Langsa is not a result of an inability to 
resist, but rather a deliberate choice rooted 
in piety, aimed at preserving a peaceful 
environment. It also does not mean running 
away from reality, but avoiding the source 
of the stigma while looking for other, 
more elegant strategies. Like Desi Lestari 
(personal communication, 2022), who 
chose to avoid crowds that stigmatised 
her, and maintain politeness and friendly 
communication when interacting with other 
people. Likewise, Mutia Balqis (personal 
communication, 2022) prefers to avoid 
sources of stigma, but provides religious 
consultation services at home and teaches 
children in Musalla. According to Balqis, 
this method can change people's perceptions 
of niqab-wearing women. 

Even though I don't socialise much in 
society, I still teach children to recite 
the Quran at the Musalla. That's my 
way to overcome the stigma of society, 
because by teaching children, I can 
convince society that I'm not like the 
veiled women that society has always 
thought of. I can also socialise with 
their parents when they come to pick up 
their children at the Musalla. That's my 
way to overcome the stigma (Balqis, 
personal comminication, 2022).
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So, generally, these niqab-wearing 
women cope with stigma by being patient 
and taking creative actions, such as adapting 
to their environment, regulating emotions, 
and seeking social support. They face a 
dilemma as a minority: fight back and risk 
being labelled terrorists or remain silent 
and be viewed as passive, which prolongs 
discrimination. Thus, patience becomes the 
best option, though it does not equate to 
silence or inaction. This strategy is described 
by Piela (2012) as niqab-wearing women in 
America, who are stigmatised. To overcome 
the stigma, niqab-wearing women prefer to 
stay in America, while changing strategies 
to promote a tolerant Islam, rather than 
migrating to Muslim-majority countries. 

Irrefutably, patience as a coping 
strategy allows niqab-wearing women to 
overcome stigma without conducting any 
radical actions and is influenced by cultural 
background, knowledge, experience, social 
environment, and self-concept (Suzanne, 
1992).  This creative approach reflects 
cognitive restructuring, driven by their 
desire to escape stigma, marginalisation, and 
subordination. It’s evident how they balance 
being Islamic with appearing modern, 
elegant, and fashionable in public. Thus, this 
study complements Saba Mahmood's (2005) 
ethnographic research that establishes 
the religious mobility of women in 
Egypt without necessitating resistance. 
Religiousness delves into fundamental 
aspects, encompassing individuals who are 
continuously instructed to perform virtuous 
acts, so establishing a habitual practice.

CONCLUSION

This study highlights three key points: 
First, environmental intersectionality causes 
widespread stigma against niqab-wearing 
women, isolating and marginalizing them. 
Niqab-wearing women are stigmatised 
formally and informally. Second, niqab-
wearing women are not passive but actively 
use creative, adaptive coping strategies 
to overcome stigma without resorting to 
radical actions. Finally, this study challenges 
previous research that portrays niqab-
wearing women as radical, oppressed, or 
subordinated by patriarchy, calling for 
broader research from different perspectives 
for comparison.

This research has significant theoretical 
and practical implications. Theoretically, it 
challenges dominant narratives that depict 
niqab-wearing women as submissive, 
oppressed, or politicized (Zine, 2017) 
and also advances feminist theory, by 
rejecting the idea that they are uniformly 
subjugated by patriarchy (Mahmood, 2005). 
It highlights their resilience and ability 
to exercise autonomy amid constraining 
societal contexts. Furthermore, the current 
study enhances the understanding of how 
niqab-wearing women manage societal 
stigmatisation and marginalisation by 
emphasizing their agency, and innovative 
and adaptive coping methods. The notion of 
intersectionality, in this context, expands our 
theoretical comprehension of how several 
forms of discrimination—rooted in gender, 
religion, and public visibility—intersect to 
influence the lived experiences of women 
who wear the niqab (Crenshaw, 1991).  
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This  s tudy enhances  feminis t  and 
sociological views by demonstrating 
that niqab-wearing women are not only 
victims of their circumstances, but rather 
active agents in their own lives, expressing 
autonomy within constrained contexts

These  f indings  have important 
implications for public policy, community 
engagement ,  and educat ion .  Ant i -
stigmatisation policies should be grounded 
in an understanding of the social mechanisms 
that marginalize niqab-wearing women, 
including media portrayals, institutional 
practices, and everyday interactions. Public 
awareness and community programs should 
focus on dispelling misconceptions by 
emphasizing agency, personal choice, and 
social participation.

Educational institutions, workplaces, 
and governmental services are encouraged to 
implement inclusive and non-discriminatory 
policies, including clear dress code 
guidelines and equal access to opportunities 
for niqab-wearing women (Brown, 2020). 
Creating supportive environments may 
enhance social inclusion and gender 
equality. Future research should explore 
niqab-wearing women’s experiences across 
diverse cultural contexts to inform context-
sensitive policies.
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ABSTRACT
East Kalimantan, recognised for its rich oral traditions, is presently facing challenges associated 
with modernisation. It is essential to safeguard the cultural identity and historical narrative of this 
area through educational settings. The primary objective of this research is to explore the views 
of educators concerning the incorporation of East Kalimantan's oral traditions in their teaching 
practices. Adopting a phenomenological research design, data were collected through semi-structured 
interviews, complemented by a comprehensive review of relevant literature. Fourteen teachers and 
five lecturers as research participants were recruited through purposive sampling. The responses were 
categorised to uncover similarities, which facilitated the emergence of a central theme: the strategies 
for incorporating the oral traditions of East Kalimantan into education. The school teachers developed 
learning activities that integrated traditional songs, games, storytelling, and creative writing derived 
from diverse oral traditions in East Kalimantan. Concurrently, the university lecturers employed 
instructional practices such as experiential and collaborative learning to weave oral traditions into 
their teaching. The values of local wisdom are actively internalised in the cultivation of character 
education and the enhancement of cultural pride, which collectively foster a sense of belonging to 
one's community. The findings underscore the value of sustained interaction with oral traditions at 

all educational levels as a means of facilitating 
cultural preservation and enhancing learning 
experiences.

Keywords: Instructional practices, local heritage, local 
wisdom, oral tradition, phenomenology

INTRODUCTION
Local wisdom is an essential attribute of a 
society that contributes to the establishment 
of civilisation. It comprises a framework of 
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ethics, norms, practices, and behaviours that 
serve as guiding principles for individuals 
in their daily interactions (Naryatmojo, 
2019; Suhartini et al., 2019). Throughout 
history and across various civilisations, 
individuals have exchanged their knowledge 
and experiences related to the cultivation of 
wisdom. The evolution of certain insights 
and practices into cultural habits and 
tendencies has been facilitated by a range 
of educational methods and modalities. 
This process has played a crucial role in 
shaping spiritual, religious, philosophical, 
and ideological traditions, which can be 
traced through various media, including 
oral traditions, archaeological findings, 
literary works, and digital platforms 
(Diamond, 2021). These sources illustrate 
that individuals possess the capacity to 
acquire, experience, and cultivate wisdom, 
which they subsequently share with others.

The realm of oral traditions and 
expressions comprises a wide variety of 
spoken forms, including but not limited to 
proverbs, riddles, tales, nursery rhymes, 
legends, myths, epic songs and poems, 
charms, prayers, chants, songs, and dramatic 
performances (UNESCO, 2003). Local 
wisdom, which includes a variety of values 
like religion, social responsibility, and 
environmental awareness, should actively 
manifest itself in daily activities rather 
than just existing as part of the narrative 
(Asnimawati et al., 2023). The transmission 
and preservation of local wisdom through 
oral tradition occurs in a series of stages: 
socialisation, externalisation, combination, 
and internalisation (Safitri & Susetyo-Salim, 

2019). These stages aid younger generations, 
particularly those with limited exposure to 
traditional knowledge, in comprehending 
the value of oral traditions. Among these 
stages, the process of internalisation is 
deemed crucial for maintaining local 
wisdom in society. It is a lifelong process of 
value inculcation through which individuals 
adopt culturally expected behaviours; 
nonetheless, its absence may result in local 
wisdom diminishing over time and possibly 
disappearing, especially in indigenous 
communities (Lubis, 2019; Ramli et al., 2024; 
Takari, 2020). Internalisation represents 
a foundational aspect of cultural learning 
within formal education. Oral traditions rich 
in local wisdom are maintained to educate 
learners regarding their cultural heritage, 
traditions, and practices that empower them 
to achieve a deeper insight into their roots 
and identity.

The journey of internalising local 
wisdom through oral tradition starts in 
early childhood and evolves as children 
transition from kindergarten to university. 
During this progression, they engage with 
academic subjects while also absorbing 
the values, stories, and cultural practices 
that shape their communities. Utilising 
traditional songs to internalise local wisdom 
serves to enrich early childhood education, 
ultimately contributing to the development 
of national character education (Desyandri, 
2017). Furthermore, educational research 
acknowledges storytelling as a valuable 
oral tradition that serves as an affirming 
methodology, facilitating the construction, 
sharing, and retention of knowledge 
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within indigenous communities (Nakhid & 
Santana, 2023). Classroom activities such 
as performances, discussions, and group 
projects can serve as effective pedagogical 
tools for instilling the values associated 
with local wisdom, which include religion, 
discipline, social care, responsibility, 
hard work, democracy, independence, 
nationalism, patriotism, curiosity, and peace 
(Naryatmojo, 2019).

Higher education plays a crucial role 
in shaping individuals who possess not 
only the requisite competencies in their 
academic and professional pursuits but also 
a profound social awareness, empathy, and 
an understanding of the complexities of 
local and global environments. In line with 
this, the deliberate fostering of wisdom is 
emerging as a vital aspect of the future 
endeavours of universities (Diamond, 
2021; Lombardo, 2014; Macdonald, 
1993; Maxwell, 2021; Nylander, 2015). 
Correspondingly, the value of oral tradition 
is found in its potential to engage students 
in a dynamic educational experience, 
urging educators to implement a variety of 
strategies to incorporate oral traditions into 
their pedagogical practices. For example, 
the Productive Creative Learning model 
engaged students in the creation of oral 
literature, allowing them to explore diverse 
writing styles, genres, and media from 
their cultural narratives (Wati, 2024). This 
approach fosters the development of creative 
writing skills. The lecturer's viewpoint on 
employing project-based instruction among 
university students to convert local folklore 
into English texts through the instructional 

procedures of collecting, recording, and 
creating texts not only promotes active 
involvement among students but also 
enhances their awareness and appreciation 
of their cultural backgrounds, leading to a 
stronger sense of personal identity (Agung 
et al., 2024). Albantani and Madkur (2018) 
emphasised the critical importance of local 
wisdom, suggesting that its integration can 
be achieved by incorporating local wisdom 
values into educational materials, dedicating 
time to discussions centred on local wisdom, 
and engaging in classroom activities that 
enhance the teaching of linguistic skills.

The oral traditions of Kalimantan 
Provinces have attracted significant 
scholarly interest, as evidenced by various 
studies that highlight the necessity of 
integrating oral tradition as a means of 
fostering innovative teaching practices. For 
example, the Dayak Kanayatn community 
remains committed to upholding their 
oral literature through various initiatives, 
including cultural education programs in 
local schools and the hosting of literary 
festivals (Syam et al., 2024). The Dayak 
Kenyah community in East Kalimantan 
revitalised Ngendau, a traditional song, by 
creating documentary films that aim to foster 
creativity and uphold traditional cultural 
practices amidst globalisation's challenges 
(Istianingrum et al., 2022). In Lumholtz’s 
travel writing 'Through Central Borneo,' 
locality is portrayed as an entity linked to a 
specific geographical area, thereby reflecting 
the sociocultural context of the Dayak 
community, the indigenous inhabitants of 
Kalimantan, which can be seen through 
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several cultural aspects such as place, social 
organisation, habit, object, convention, 
ecology, character, and belief (Arifin et 
al., 2022). The findings from these studies 
underscore the notion that modernity, 
shaped by the forces of globalisation, often 
undermines the importance of local cultures. 
This phenomenon can lead to various 
positive and negative outcomes for society. 
In response to this challenge, it is imperative 
for universities and educational institutions 
to take proactive measures in promoting 
local values.

This current research specifically focuses 
on the perspectives of educators regarding 
the incorporation of East Kalimantan’s oral 
traditions in teaching. While there has been 
a lot of research exploring oral tradition as 
a valuable tool for enhancing learning and 
cultural understanding, there are still distinct 
discrepancies in the existing data. First, 
this research seeks to uncover alternative 
oral traditions that may be utilised in 
educational contexts, going beyond the 
traditional folktales. Second, there is a 
need for research that explores the ways in 
which theoretical models can be modified 
to integrate oral traditions, as well as to 
assess the effectiveness of these integrations 
in practical teaching situations. Third, 
the exploration of East Kalimantan's oral 
traditions remains under-researched, thus 
underscoring the importance of conducting 
further studies in this field. Bridging these 
gaps has potential for more innovative 
teaching practices and improved educational 
outcomes.

METHODOLOGY

A phenomenological approach is suitable for 
this research to gather educators' perspectives 
on the integration of oral traditions into 
their teaching practices from kindergarten 
to higher education level. Phenomenology 
seeks to uncover and detail the unique 
perceptions and reactions that individuals 
have in relation to their experiences, aiming 
for a comprehensive understanding of 
these subjective interpretations (Fraenkel 
et al., 2022). This phenomenological study 
involved conducting interviews aimed at 
collecting a range of perspectives from 
educators who have either experience or 
a vested interest in the integration of oral 
traditions within their teaching practices.

Research Participants and Sites

The selection of participants for a qualitative 
study is conducted using a purposive 
sampling technique. In purposive sampling, 
researchers employ their discretion to 
choose a sample that they anticipate, 
informed by previous knowledge, will 
yield the necessary data for their study 
(Fraenkel et al., 2022). Consistent with 
this, participants are chosen based on 
their relevant expertise, experience, or 
qualities that align with the research’s 
objective. The participants of this study 
were the lecturers of the Faculty of Cultural 
Sciences, Universitas Mulawarman, East 
Kalimantan. Five participants were chosen 
on the basis of the following criteria. First, 
they are members of the Oral Tradition 
Association in Indonesia. Second, they 
integrate East Kalimantan’s oral traditions 
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in their teaching practices. Third, several of 
their published works, including research 
articles and books, focus on various aspects 
of Indonesia's cultures. Fourth, they actively 
engage in cultural events and activities.

To enrich the body of research data, 
the views and understandings of teachers 
about the local wisdom inherent in the 
oral traditions of East Kalimantan were 
also acquired. Fourteen teachers, covering 
educational levels from kindergarten to 
high school, were chosen as participants in 
this investigation. The criteria for selecting 
teacher participants were established as 
follows: (1) a willingness to participate, 
demonstrated by signing an interview 
consent form, and (2) the incorporation of 
East Kalimantan’s oral traditions into their 
teaching practices. The schools where the 
teachers work are in the cities of Balikpapan, 
Bontang, and Tenggarong. Each city—
Balikpapan, Bontang, and Tenggarong—
represents a unique perspective on the local 
wisdom of East Kalimantan, particularly 
regarding environmental practices, social 
dynamics, and cultural legacies. Their 
rich and varied histories, along with the 
integration of traditional and modern 
elements, make them particularly valuable 
for research focused on the adaptation 
and continuity of local wisdom in the 
face of industrialisation and the forces of 
globalisation. 

Data Collection

In qualitative research, the data collection 
phase is characterised by its ongoing nature 
(Fraenkel et al., 2022). The data were 

collected through semi-structured interviews 
with five lecturers and fourteen teachers, 
guided by a predetermined set of questions 
or topics. The employment of open-ended 
questions dispels the idea that there exists 
a definitive right or wrong answer for 
every inquiry (Subramaniam et al., 2024). 
The interview protocol consisted of open-
ended questions aimed at uncovering the 
lived experiences of lecturers and teachers 
concerning local wisdom within educational 
settings. It delved into the participants’ 
perceptions of the integration of local 
wisdom in education, their knowledge of 
local oral traditions, as well as teaching 
and instructional practices. The duration of 
each interview was approximately 25 to 35 
minutes on average. The interviews were 
transcribed and translated into English for 
academic purposes. 

Data saturat ion is  essential  for 
understanding the completeness of 
qualitative data before analysis. It occurs 
when the participants’ descriptions begin 
to show repetitive responses, and no 
additional experiential insights are revealed, 
emphasising the sufficiency of data, which 
then leads to the analysis of what has 
been gathered (Grady, 1998; Saunders et 
al., 2018). The decision to finalise data 
collection was made when the responses 
from interviews consistently demonstrated 
similar strategies for incorporating East 
Kalimantan’s oral traditions across different 
educational levels. Throughout the research 
process, qualitative researchers practice 
reflexivity by critically examining how their 
subjectivity influences their inquiry, and 
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purposefully specifying the origins of the 
data they provide, the interpretations made, 
and how the findings are utilised (Olmos-
vega et al., 2023).

Data Analysis

The process of data analysis in a qualitative 
study primarily consists of analysing, 
synthesising, and reducing the information 
from multiple sources (e.g. observations, 
interviews, documents) into a coherent 
description of the insights or findings derived 
from the research (Fraenkel et al., 2022). 
To maintain ethical standards and build 
trust between researchers and participants, 
pseudonyms are assigned when reporting 
the interview results. In the transcript and 
research report, the researchers labelled 
‘Lecturer 1’ to represent lecturer number 
one, ‘Teacher 1’ for teacher number one, 
and similarly for other participants, thereby 
ensuring their anonymity. 

Following the procedural guidelines 
outlined by Braun and Clarke (2012), 
the analysis focused on a meticulous 
investigation and characterisation of the 
various themes and ideas that emerged 
f rom the  da t a se t .  Th i s  i nduc t i ve 
approach comprises six sequential steps: 
familiarisation with the data, coding, theme 
generation, reviewing themes, defining 
and naming themes, and compiling the 
findings. More specifically, trustworthiness 
was maintained through the systematic 
application of a three-level inductive 
analysis process (Chakma & Li, 2025). In 
level one analysis (organising, categorising, 
and initial coding), the researchers started 

by breaking down and coding the raw 
data from semi-structured interviews to 
understand the wide range of participants' 
views on East Kalimantan's oral traditions in 
their teaching practices. The research team 
reviewed the data several times to grasp its 
meaning, ensuring they minimised biases 
as much as possible and clarified any parts 
of the interview data that seemed unclear 
or misunderstood. In level two analysis 
(focused coding, focused categorisation, 
and theme development), the researchers 
explored theme generation more thoroughly 
to strengthen and confirm the participants' 
real experiences, as well as performed a 
data verification to ensure that theoretical 
studies and field data were consistent 
with each other. In level three analysis 
(answering the research question (s) or 
theory generation), conclusions were drawn 
upon re-examining the data to ensure 
alignment with the objective of the study 
and, when merged with earlier codes and 
categories, aid in forming a clear and 
meaningful interpretation of the data.

RESULTS AND DISCUSSION

The data obtained from the interviews were 
subjected to thematic analysis, resulting in 
the identification of a primary theme: the 
strategies of incorporating East Kalimantan’s 
oral traditions into teaching. The learning 
experiences provided in schools will act 
as a reference point for determining how 
the evolution of knowledge in higher 
education is influenced by the values of 
local wisdom. The exact responses obtained 
from the interviews are classified under their 
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respective sub-themes, as shown in Table 1, 
corresponding to the research focus.

The Strategies for Incorporating East 
Kalimantan’s Oral Traditions into 
Teaching

Amid the forces of modernisation, oral 
traditions serve as a crucial mechanism 
for cultural preservation and resistance. 
Previous research has also delved into 
the sustainability of oral literature and 
traditions, emphasising its function in 
the preservation of social  identity, 
maintaining cultural practices and beliefs, 
and understanding the changes of oral 
literary practices among people, especially 
the Dayak tribes in Kalimantan Provinces 
(König, 2016; Olendo et al., 2022; Sada 
et al., 2019; Sukiada & Yanti, 2024; Syam 
et al., 2024). The data presented here 
reveal the perspectives of both teachers 
and lecturers on the strategies employed 
to incorporate the oral traditions of East 
Kalimantan into innovative pedagogical 
practices. The objective is to demonstrate 
how these strategies evolve and adapt at 
each educational level while maintaining 
the core principles of cultural preservation. 
Instances of oral traditions are also included 
in the range of responses provided.

Traditional Game and Song

Distinctiveness and local wisdom are inherent 
to each region. The sense of attachment and 
familiarity with a locale has traditionally 
been connected to cultural heritage, which 
includes the traditional values, customs, and 
beliefs that are inherited through generations 
within a cultural group (Ma et al., 2023). 
Individuals residing in a particular area 
must adapt culturally to the traditions and 
customs that are prevalent in that region. 
Games serve as alternative methods for 
conveying traditional knowledge and 
cultural information (Civallero, 2007). The 
kindergarten teacher introduces a traditional 
game known as 'gasing' to familiarise 
children with the cultural heritage of their 
region from an early age.

The focus here is on introducing local 
cultures, particularly in Tenggarong or 
East Kalimantan. One example is the 
traditional game called gasing, which 
is a wooden top that you spin around. 
In kindergarten, children work with 
their teachers to craft tops from plastic 
bottles, and then they learn how to play 
with them (Teacher 10).

Table 1 
Thematic analysis of the strategies for incorporating East Kalimantan’s oral traditions into teaching

Section Themes Sub-themes
The strategies for incorporating 
East Kalimantan’s oral traditions 
into teaching

Classroom activities by school 
teachers

a)	 Traditional game and song
b)	 Storytelling and creative 

writing
Classroom activities by lecturers a)	 Experiential learning

b)	 Collaborative learning/work
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Gasing is a traditional game involving 
a spinning top, typically made from wood. 
Residents of East Kalimantan identify 
it by the term 'begasing' (Larasati, 2021 
in Syamsudin et al., 2024). Teachers 
encouraged the use of materials available 
at school by leading students in the creation 
of a 'gasing' from plastic bottles, as well 
as providing guidance on the methods of 
playing the instrument. The game known 
as 'gasing' provides children with an 
opportunity to cultivate values such as unity, 
diligence, leadership, and resilience, while 
also promoting the spirit of sportsmanship 
(Dewia & Alam, 2020; Zurqoni et al., 2018). 
The teacher detailed the incorporation of 
the traditional game ‘gasing’ within play-
based learning activities in kindergarten, 
fo s t e r ing  ch i ld ren ’s  engagemen t , 
motor development, and early cultural 
understanding. Facilitating play for students 
involves an interaction with their social 
surroundings and promotes the growth of a 
range of skills, including motor, cognitive, 
language, social-emotional, moral, and 
character development (Alirmansyah et 
al., 2024; Hidayati, 2020). The cultivation 
of character values in children during play 
can be observed through their willingness to 
assist one another and their ability to engage 
in a supportive environment. 

In addition to games, early childhood 
needs to learn and internalise songs that 
embody the values inherent in their local 
wisdom (Desyandri, 2017). Teachers in 
kindergarten and elementary schools also 
incorporated traditional songs that originate 
from East Kalimantan into their teaching 
practices.

Certainly, we also brought in the Kutai 
songs. The children eagerly followed 
along. The teacher then introduced 
the children's favorite, 'Buah Bolok',  
which is a well-known song among 
them. (Teacher 11)

Traditional songs like 'Buah Bolok', 
'Sungai Kandilo', and 'Leleng' have 
been included in the music arts 
subject. Moreover, traditional songs 
are frequently played to greet children, 
as they arrive at school and before 
entering the classroom. (Teacher 5)

Songs like 'Buah Bolok', 'Sungai 
Kandilo',  and 'Leleng' are essential 
components of the cultural heritage of East 
Kalimantan's indigenous communities. 
Through these traditional pieces, the Dayak 
and various ethnic groups articulate their 
deep-seated connections to the natural 
environment, their territory, and one another. 
Teachers typically incorporated only one 
or two easily memorable songs into their 
teaching practices. When engaging in 
singing activities, students displayed  
various reactions, including the inclination 
to sing along.

The participants expressed largely 
similar views during their discussion 
regarding the incorporation of traditional 
songs in the development of character 
education. The cognitive understanding of 
children is primarily limited to perceptual 
exper iences ,  l ack ing  a  deve loped 
appreciation for music (Lu et al., 2023). 
The traditional oral songs offer valuable 
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moral and character-building lessons 
that can significantly enhance children's 
comprehension of values and character, 
which in turn can promote their cognitive 
and emotional growth. Kistoro et al. (2024) 
add that the incorporation of local songs into 
educational curricula is beneficial, as they 
encompass a variety of intricate concepts 
related to character education.

Storytelling and Creative Writing

Expanding upon the incorporat ion 
of traditional games and songs in the 
kindergarten context, teachers also note 
storytelling as a pedagogical strategy 
for incorporating oral traditions in both 
kindergarten and elementary school settings.  
Traditionally, storytelling has acted as a 
medium for the transmission of knowledge. 
It is crucial to acknowledge that, since its 
initial formal implementations, storytelling 
has been a prominent method for passing 
down the beliefs and values of society 
from one generation to another (Hoogland, 
1998). The presence of digital reading in 
daily activities highlights the importance 
of technology in enhancing (digital) literacy 
development for children in kindergarten 
(Maureen et al., 1998), as outlined in the 
subsequent response.

YouTube features a variety of Kutai 
folk stories, including 'Putri Junjung 
Buyah', 'Putri Karang Melenu', and 
'The Origin of the Kutai Kingdom'. We 
love to show these stories to children. 
They may not completely understand 
the plots, but the colorful visuals make 

it easier for them to enjoy and connect 
with the stories. (Teacher 11)

The use of YouTube as a digital platform 
allowed for the introduction of Kutai 
folktales to kindergarten students, enhancing 
their engagement with local East Kalimantan 
stories such as ‘Putri Junjung Buyah’, 
‘Putri Karang Melenu’, and ‘The Origin 
of the Kutai Kingdom’. As these children 
are not yet proficient in reading, they can 
connect with and enjoy these narratives 
through visual and auditory experiences. 
The storytelling experience for elementary 
students is distinct, primarily because most 
of them are literate, which allows them to 
actively engage in reading stories.

On Saturdays, we usually have a fun 
literacy session where the children get 
to read. I’ll be sharing a story from 
East Kalimantan. Each class will sit in 
a circle, and for about fifteen minutes, 
they’ll memorise and read one of the 
folktales from the textbook. If anyone 
wants to share their story, they can step 
up and tell it to their friends. (Teacher 7)

The  personal i sed  ins t ruc t iona l 
techniques utilised by teachers, which 
involve seating students in a circle, 
guiding them in the memorisation and 
reading of a folktale, and allowing for 
voluntary presentations in front of the class, 
fostered a unique learning environment. 
The practice of storytelling enhances 
the relationships between teachers and 
students, suggesting that teachers ought to 
interact with learners not in an authoritarian 
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manner, but as co-explorers of knowledge 
(Blackhawk, 1990). Engaging in storytelling 
activities significantly influences students' 
interpersonal relationships, self-perception, 
and their recognition of personal uniqueness 
(Nurhayati et al., 2020). Moreover, it 
presents an opportunity to familiarise 
students with cultural tales and indigenous 
wisdom in a format that is readily accessible. 
As noted by Nurhayati et al. (2020), the act 
of listening to stories and participating in 
subsequent discussions enables students 
to acquire an understanding of cultural 
practices and expectations, which facilitates 
a reflection on their own lives through the 
narrative framework.

As students move through higher 
educational levels, they cultivate the 
analytical competencies essential for probing 
and interpreting the complex meanings that 
are woven into oral traditions. In accordance 
with this, teachers provide opportunities for 
creative writing to facilitate the exploration 
of oral traditions, thereby enabling students 
to deepen their ties to their cultural heritage 
and improve their ability to communicate 
their knowledge to others. Both the junior 
high school teacher (Teacher 13) and the 
senior high school teacher (Teacher 1) 
have demonstrated a shared experience 
in employing creative writing techniques 
that integrate the oral traditions of East 
Kalimantan, as evidenced by their responses 
in the interviews.

I used the approach to create short 
stories in my Indonesian class, such as 
'Lembuswana', 'Putri Karang Melenu', 
and ‘Danau Lipan’. I decided to focus 

on the theme of local wisdom initially. 
The students are quite imaginative 
when it comes to crafting short 
stories that reflect the local wisdom 
of Kutai Kartanegara. This is how 
I incorporate it into my classroom  
activities. (Teacher 13)

Since I teach Indonesian, our lesson 
plan includes a chapter on tales, 
focusing on traditional literature and 
folktales. In Bontang, these stories are 
passed down through generations, such 
as the story of ‘Pulau Segajah’, which 
mysteriously disappears at night and 
reappears during the day, along with 
its myths. In class, I guide my students 
to rediscover these stories by writing 
and expressing their own versions of 
the folklore they’ve learned from their 
community. (Teacher 1)

Both teachers are responsible for 
delivering lessons in the Indonesian 
subject. The schools are situated in distinct 
locations, namely Kutai Kartanegara 
and Bontang, both of which are rich in 
diverse folktales. The junior high school 
teacher in Tenggarong, located in the Kutai 
Kartanegara Regency, incorporated local 
Kutai folktales, including 'Lembuswana', 
'Putri Karang Melenu', and 'Danau Lipan', 
into his instructional activities, encouraging 
students to develop their own short stories. 
Meanwhile, the senior high school teacher 
utilised the folktale entitled ‘Pulau Segajah’, 
encouraging students to recreate the 
narrative in their own distinctive styles.
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The significance of local wisdom 
values is paramount in the construction of 
students' cultural identities. Thus, creative 
writing emerges as a powerful avenue 
for cultural identity development, as it 
incorporates these values into the students' 
expressive works (Rozin & Herminingrum, 
2016) and simultaneously nurtures critical 
survival skills required in the 21st century 
(Santosa et al., 2019). Creative writing can 
be understood as a means of constructing 
the self, wherein individuals endeavour to 
reconstruct or "recall" various fragments 
of their memories, encompassing lingering 
guilt, past traumas, and cherished dreams 
and aspirations (Nalbantian, 2003). This 
process highlights that identity is not a 
stable or essentialized concept; rather, it is a 
dynamic and perpetual journey fraught with 
internal conflicts and struggles.

Experiential Learning

The earlier paragraphs outline how East 
Kalimantan’s oral traditions are included 
in school teaching practices through 
traditional songs, games, storytelling, and 
creative writing. In higher education, the 
incorporation of theoretical knowledge into 
practical application is frequently linked 
to activities conducted outside the campus 
environment. A lecturer specialising in 
oral theater has developed a participatory 
course aimed at fostering experiential 
learning among students. In this context, 
either a group of students or individual 
participants returned to their village to 
collect information regarding the oral 
traditions that exist in their community.  

As noted in the following response, the 
features of oral traditions could closely 
resemble to 'Tingkilan' or 'Tarsul', which are 
traditional performing arts representative of 
the Kutai people.

In my oral theater class, I made it a 
point for the students to head back to 
their villages. I wanted them to dive 
into the oral traditions of theater that 
are emerging in their area. I encouraged 
them to jot down the texts, record them, 
and then practice in class. One student 
even recorded a ‘Tarsul’ performance. 
The key takeaway is for them to 
understand the oral traditions that exist 
in their surroundings. (Lecturer 2)

Additionally,  the other lecturer 
expressed her views on the students' 
activities beyond the classroom, which 
are intended to examine the presence of 
traditional folktales that have emerged in 
their neighbourhoods. The students are 
required to carry out interviews and record 
the material as detailed in the following 
response.

I teach courses on oral literature, the 
history of old Indonesian literature, 
and prose studies, all of which I’ve tied 
into oral traditions. After the midterm 
exam, I sent students out to connect 
with traditional or village elders in their 
neighbourhoods. They documented 
and recorded folklore from these  
visits. (Lecturer 1)

Educators across various educational 
levels, not limited to higher education, 



1202 Pertanika J. Soc. Sci. & Hum. 34 (3): 1191 - 1208 (2026)

M. Bahri Arifin, Setya Ariani, Muhammad Alim Akbar Nasir, Jacinta Maharani Mulawarman, and Sri Suryanti Utami

are among the few who specifically focus 
on experiential learning when seeking 
to incorporate oral traditions into their 
teaching activities. Experiential learning, 
often referred to as "learning-by-doing," is 
characterised as a process through which 
knowledge is generated via transformative 
experiences; it involves the dual processes 
of grasping and transforming information 
(Kolb & Kolb, 2009, as cited in S. Foo 
& K. Foo, 2022). The lecturer participant 
emphasised the significance of activities 
undertaken by students to enhance their 
understanding of the oral traditions present 
in their environment.

Students in higher education are 
considered adult learners. Adult learners 
bring a lot of life experience and are 
dedicated to learning for self-discovery and 
practical use, not just to gain knowledge, 
and therefore it appears that experiential 
learning opportunities are particularly well-
suited to meet the needs of adult learners 
(Brookfield, 2013, & Knowles, 1980, 
as cited in Sisselman-Borgia & Torino, 
2017). In experiential learning, students are 
allowed to engage in more practical learning 
activities with the guidance from the teacher 
to reflect on their experiences (Fathan et al., 
2023; Rahmat et al., 2020).

Collaborative Learning/Work

Along wi th  exper ien t ia l  learn ing , 
collaborative activit ies facil i tate a 
structured method for students to engage 
collectively with oral traditions, particularly 
in response to the decreasing interest of 
younger individuals towards local wisdom. 

This knowledge is frequently transmitted 
mainly to older generations, leading to a 
disconnect for younger people who lack 
direct exposure to these traditions. The 
following interview response illustrates 
that the lecturer incorporates mantras from 
various tribes of East Kalimantan as a focal 
point for discussion among students in the 
oral literature course.

This oral literature course isn't just for 
the students; I'm also diving into the 
rich oral traditions of East Kalimantan. 
One topic we've explored is mantras. 
The tribes here, like the Dayak, Paser, 
and Kutai, have a really vibrant magical 
culture. We engage in discussions 
where I learn from the students, and 
they learn from me, creating a shared 
learning experience. (Lecturer 1)

In the context of traditional community 
life, a mantra, often referred to as a spell, 
holds significant value as a form of local 
wisdom. Mantras are viewed as sounds with 
spiritual strength and energy which play a 
key role in religious events, meditation, and 
protection from harmful forces (Suhardi 
& Huda, 2023). They are tied to cultural 
identity, and chanting mantras pays respect 
to the spiritual and cultural traditions of 
our ancestors (Cattoi, 2021; Joffe, 2019). A 
previous study also revealed that the Dayak 
Benuaq people's belief in curing diseases 
through shamanic spells affects how they 
behave (Krismonita et al., 2021).

Introducing the subject of traditional 
mantras in the classroom can be effectively 
achieved through interactive discussions. 
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Discussion, as a form of collaborative 
activity, is predominantly favoured by 
nearly all college educators in their teaching 
practices (U.S.Dept.of Education, 2000 
cited in Barkley et al., 2005). In this case, it 
is strongly advised that educators encourage 
students to engage in collaborative learning 
to acquire experience within a learning 
community (Ariani & Valiantien, 2022). 
Rather than adopting an authoritative stance, 
they should position themselves as peers to 
the students.

Apart from the discussion, another 
lecturer in the interview shared his 
perspectives regarding local culture and 
emphasised the necessity of maintaining its 
presence within learning activities.

Lecturers and students join forces to 
write research articles. We’ve shared the 
rich local wisdom of East Kalimantan 
during a festival, showcasing it through 
cultural performances and music. 
(Lecturer 4)

According to UNESCO's classification, 
intangible cultural heritage encompasses 
various forms such as oral traditions, 
performing arts, social practices, rituals, and 
festive events (Wahed et al., 2021). Fostering 
collaborative engagement between educators 
and students can be accomplished through 
various methods, such as co-authoring 
research articles and organising cultural 
festivals. In response, various supportive 
actions and collaborative efforts have been 
implemented to safeguard global cultural 
diversity, effectively preventing the erosion 
and loss of intangible heritage (Wahed 

et al., 2021). Educators are also required 
to proactively develop opportunities that 
ensure oral traditions are meaningful, 
reachable, and stimulating for learners.

CONCLUSION

The inclusion of local wisdom from the oral 
traditions of East Kalimantan in teaching 
practices is seen in a positive light by 
both teachers and lecturers, despite the 
differences in how it is applied and the 
challenges that are perceived. The diverse 
oral traditions of East Kalimantan are 
incorporated into educational practices 
across all levels, from early childhood 
education to higher education. School 
teachers perceive the integration of local 
folklore, traditional songs, and games 
as a vital strategy for the preservation 
of local wisdom and the enhancement 
of students' learning experiences. They 
underscore the importance of oral traditions 
in rendering lessons more engaging 
and pertinent, thus enabling students to 
cultivate a strong appreciation for their 
local heritage. In comparison to teachers at 
the primary and secondary levels, lecturers 
are more autonomous and collaborative 
in incorporating oral traditions into their 
instruction, especially considering that their 
students are adults.

The study has significant implications 
for character education and the instillation of 
moral principles in students. Future studies 
could focus on how the incorporation of 
local wisdom, taught through oral traditions 
during students' educational journey, affects 
their behaviours and attitudes as they 
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transition into adulthood. Researchers 
could also explore the influence of 
various instructional methods—such as 
the use of storytelling, interactive group 
discussions, and other techniques—on 
students' understanding of local wisdom 
and its associated moral lessons, ultimately 
determining which practices are most 
effective across different levels of education. 
Furthermore, it is advisable to consider the 
ways in which digital technologies and AI 
tools could support the incorporation of oral 
traditions into pedagogical practices. 
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ABSTRACT
Integrating spiritual counselling with other counselling approaches is an important factor in achieving 
a positive outcome for Muslim clients. This study aimed to analyse the process and outcome of 
counselling for a Muslim client experiencing extreme unlovable feelings, who participated in ten 
sessions of an integrative counselling focused on the Spiritual Emotional Freedom Technique (SEFT) 
for 10 sessions. The research employed a qualitative approach, using a systematic case study. The 
data included counselling notes, interview results with the client and the counsellor, and a standard 
rating scale. This research identified five important results in the counselling process, 1) personal 
growth after undergoing counselling; 2) the integrative counselling including Spiritual Emotional 
Freedom Technique (SEFT) is effective for the client in this context; 3) the counsellor personality 
had an important role in the changes and the growth; 4) the client and the counsellor were able to 
demonstrate good ethical boundaries; and 5) there was a transpersonal process of getting closer to 
the God (Allah). This research recommends the importance of a combination of the modalities used 
by the counsellor, the counsellor's personality, and ethical boundaries in supporting the discovery 
of direction and personal development.

Keywords: Integrative counselling, Muslim client, 
process-outcome therapy, Spiritual Emotional 
Freedom Technique (SEFT), transpersonal process

INTRODUCTION

Research focussing on therapeutic process-
outcome has been widely carried out and 
demonstrates great progress, especially in 
identifying the mechanisms of change that 
occur within counselling (Crits-Christoph 
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& Gibbons, 2021; Stephen et al., 2022; 
Wall et al., 2017). Counselling outcomes in 
general are greatly influenced by the alliance 
or relationship between the counsellor and 
client; therefore, strengthening this alliance 
and focusing the cognitive approach on clear 
assignment therapy treatment are essential 
(Stubbe, 2018; Watson & Geller, 2005). 
These new results have the potential to help 
refine and modify existing counselling so 
that more clients receive maximum benefit. 
Counselling process-outcome studies 
have been conducted using a hermeneutic 
approach, which combines quantitative and 
qualitative data (Stephen et al., 2011, 2022; 
Wall et al., 2017). Other studies use a case 
study model through an in-depth qualitative 
approach (McLeod & Elliott, 2011; Rafaeli 
& Markowitz, 2011; Wright, 2019). Case 
studies allow researchers to reveal the 
counselling process and results through 
evidence collected in depth (Fishman, 
2011). 

This research aims to analyse the process 
and results of counselling for a client with 
extreme feelings of unloved, by integrating 
multiple counselling approaches, including 
SEFT, person-centred therapy (PCT), 
cognitive behaviour therapy (CBT), and 
rational emotive behaviour therapy (REBT). 
This study emphasises qualitative data, 
with modest support from quantitative data. 
According to CBT, clients with problems 
involving feeling unloved are experiencing 
issues related to their core meaning (Jannah 
et al., 2019; Makwa & Hidayati, 2019; Stiles 
et al., 2006; van Dis et al., 2020; Wolf et 
al., 2022). This can be caused by various 

factors, for example, childhood trauma 
that can lead to the belief that no one loves 
them. This is like REBT, which perceives 
the root issue as the emergence of irrational 
beliefs in an individual. Therefore, they 
need to be helped by adopting more rational 
thoughts (Mu’afa et al., 2020). Meanwhile, 
if it is viewed through a person-centred 
approach, this client's problem is caused by 
repeated patterns in the past, which until 
now have become the subject of internal 
criticism. This is often referred to as a 
condition of worth, where it is associated 
with acceptance or a feeling of love from 
a particular person, which is an important 
aspect in evaluating oneself as worthy or 
unworthy (Rogers, 1959).

Therefore, in this context, the client 
was assisted with interventions that 
involved the four counselling approaches 
mentioned above. However, this study paid 
considerable attention to the use of SEFT 
because it considered the background of the 
counselee, namely, a Muslim. According to 
Smith, interventions that consider spiritual 
background become quite relevant in the 
context of multicultural culture (Smith et al., 
2019). SEFT itself is a development of the 
Emotional Freedom Technique (EFT) with 
the addition of a spiritual aspect (Wahyuni et 
al., 2022). EFT is a meridian energy therapy 
that combines psychology and simple 
acupuncture techniques, which works 
directly to stimulate the body’s meridian 
system by tapping the acupuncture points 
(Church et al., 2018). Meanwhile, in SEFT, 
the tapping is accompanied by positive 
affirmations and prayer. In the context of 
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this study, SEFT is expected to help a client 
focus on the problems she faces in relation 
to spiritual relationships and positive 
affirmations that can bring about change. 
The client can express all emotions freely 
with the help of the counsellor through 
tapping on eighteen important points. 
Although several studies claim that SEFT is 
considered effective (Salami & Fatmawati, 
2019), it cannot be denied that this approach 
is also limited because not all clients are 
willing to use this method. The spiritual 
realm is quite private, and the effectiveness 
is determined by how convinced the client 
is of the method she follows.   

A client with extreme feelings of being 
unloved often tends to generalise these 
feelings to the people around them. One way 
to help this client is usually by combining 
a cognitive and humanistic approach to 
make them aware that the world is not 
that bad to be generalised in such a way. 
A meta-analysis shows that the PCT, CBT, 
and psychoanalytic counselling approaches 
are equally effective in helping clients’ 
problems (Cuijpers, 2019; Cuijpers et al., 
2019; van Dis et al., 2020; Wolf et al., 2022). 
Another study found that extreme anxiety 
arising from feelings of being unloved or 
incompetent can be reduced with CBT 
(Otte, 2011). The method used involves 
replacing the client’s negative automatic 
thoughts with more adaptive ones. However, 
in this context, the client showed a tendency 
toward the spiritual domain in several 
of the counselling sessions conducted; 
therefore, SEFT was introduced to the client.  

Essentially, the intervention given was 
intended to help the client become aware 
of the feelings within herself. Thus, in the 
end, this study can provide insight into 
the counselling process carried out by the 
counsellor in dealing with the problem of 
feeling unloved.

METHOD

The method was a systematic case study 
with a qualitative approach, as this study 
investigated an in-depth and rigorous 
investigation in a specific individual 
(Fishman, 2011; McLeod & Elliott, 2011). 
This research aimed to analyse in-depth 
the process-outcome of counselling for a 
client with indications of extreme unlovable 
feelings. The case was chosen based on the 
criteria of case uniqueness and valuable 
learning process. The steps were: (1) 
data collection consisted of collecting 
counselling notes, periodic client condition 
questionnaires, interviews with the client, 
and the counsellor; (2) the data were then 
processed using a systematic analysis 
approach to identify thematic patterns 
that emerged in the counselling process; 
and (3) finally, all data were confirmed 
with the client to obtain comprehensive 
and credible results. This research process 
received ethical approval from Universitas 
Negeri Yogyakarta and was approved by the 
counselling centre in the city of Yogyakarta, 
Indonesia, where the data were collected. 
Both the client and the counsellor provided 
informed consent before the interviews and 
counselling.



1212 Pertanika J. Soc. Sci. & Hum. 34 (3): 1209 - 1224 (2026)

Suwarjo Suwarjo, Natri Sutanti, and Luky Kurniawan

A Client

This client, named Anna (pseudonym) 
for this research, was a female Muslim 
student (21 years old). When the data were 
collected, she lived in a boarding house 
near her university. Anna's parents lived 
in a small town quite far from her campus. 
Anna underwent ten counselling sessions 
using online and offline platforms due to 
the pandemic period. She said that the main 
reason for seeking counselling services was 
to discuss family and friendship issues. Anna 
said that she had sought help from friends to 
tell her story but had not found relief.

Anna complained of difficulty sleeping 
and often used non-prescribed sleeping pills 
to help her. She often missed the prayer and 
felt far from Allah. At home, Anna lives with 
her father, mother and sister. However, she 
said that her relationship with her father was 
bad. Unlike her father, she was very close to 
her mother, and they supported each other. 
While undergoing counselling, Anna was a 
student studying while working.

A Counsellor

The counsellor, who facilitated the client’s 
sessions, was one of the senior male 
counsellors at the counselling centre. He 
began practising counselling in 1990 for 
four years at school and then joined this 
counselling centre in 1995, approximately 
27 years ago. He was a Muslim counsellor, 
and he is also one of the supervisors at the 
counselling centre. The modality he used was 
more integrative, where he often combined 
SEFT, PCT, CBT, REBT, behaviouristic, 
and Tapas Acupressure Technique (TAT).

Authors

The authors of this study were the counsellor 
and two external researchers. The first 
external researcher was a counsellor at the 
same counselling centre as the counsellor. 
She was a junior female counsellor with 
approximately 8 years of counselling 
experience. The researcher had relevant 
experience in process-outcome therapy 
studies. Her modality was humanistic PCT. 
The second external researcher was a male 
counsellor in an educational program, as 
one of the external judges. Considering that 
the main researcher has direct involvement 
as a counsellor, reflexivity measures were 
applied to reduce bias. In the data analysis 
process, the two external researchers played 
an active role in collecting the interview 
data, notes, and rating scales. Meanwhile, 
the process of synthesising the data was 
carried out collaboratively between the main 
researcher and the two external researchers 
to check the validity of the data. In addition, 
the analysed data were confirmed with 
the client and repeatedly compared with 
the raw data, such as interview transcripts 
and counselling notes. Thus, it is expected 
that the data presented are objective and 
trustworthy.

Treatments

Counselling sessions attended by the 
client were not held at fixed intervals, 
ranging from every week to once every 
3 weeks,  with each session lasting 
60-90 minutes. The online mode was 
conducted through an e-counselling 
chat system and via video conference.  
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Meanwhile, offline face-to-face sessions 
were held at the university counselling 
centre. Sessions one to four, six and ten 
were conducted online due to the pandemic, 
whereas the other sessions were offline. 
There were three stages in the counselling 
session with the client that could be 
observed in Figure 1. The first stage aimed 
to explore the client’s issues, followed by the 
treatment to dispute the irrational beliefs or 
automatic negative thoughts, and ended by 
understanding the problem through SEFT 
treatment.

Data Collection and Analysis

The data collected in this research were 
primarily qualitative, derived from 
counselling notes, client and counsellor 
interview results. As the counselling centre 
collected rating scale data on clients' 
conditions periodically; therefore, this study 
also collected those data to complement the 
qualitative findings. The rating scale data 
on the client's condition were collected at 
sessions 1, 5, and 10 (last session). The 
rating scale consisted of twenty feelings 
that the client needed to self-evaluate. automatic negative thoughts, and ended by understanding the problem through SEFT 

treatment. 

 
Figure 1. The counselling  

Third Stage
(Session 9-10)

SEFT: Tapping the acupunture points accompanied  
by positive affirmation and prayer (du'a) to help her 

gradually accept the situation. 

Understanding the problems
Accepting the problems

Filling the rating scale at session 10

Second Stage
(Session 7-8)

CBT: Cognitive reconstruction technique to manage 
the automatic negative thoughts

REBT: Disputing irrational beliefs that no one truly 
love her

Identification of the problems 
Disputing irational beliefs and cognitive 

reconstructing

First Stage
(Session 1-6)

PCT: Providing emphatic understanding responses, 
unconditional possitive regards and congruence to 

build up the client's trust.

Exploring Problems
Facilitating with therapeutic conditions
Filling the rating scale at session1 and 5

Figure 1. The counselling stages
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The listed feelings included anxiety, 
depression, hallucination, loss of spirit, 
sleeping problems, anger, excessive energy, 
emotional explosion, panic, withdrawal, 
headache, sensitivity, crying, guilt, self-
harm, hatred, disappointment, hopelessness, 
full of suspicion, and overwhelming. 
The interviews were in an unstructured 
form with an initial question asking about 
the client and counsellor’s experience 
within counselling. The interviews were 
transcribed before being analysed.

Data analysis involved synthesising 
counselling notes from the ten sessions, 
comparing the rating scale and confirming 
the findings through the results of interviews 
with the client and counsellor. Data were 
compiled using a thematic analysis approach 
to identify relevant themes. The procedure 
referred to is from Braun & Clarke, which 
includes: (1) familiarising oneself with the 
data, which consisted of three data sources; 
(2) generating initial codes from the data; 
(3) searching for themes that emerged from 
the data; (4) reviewing potential themes 
together with all researchers; (5) defining 
and naming the themes obtained; and (6) 
writing the results of the thematic analysis 
(Braun & Clarke, 2019). These results were 
then presented in Table 2.

FINDING

The results of the counselling notes that the 
client has attended ten times showed several 
important findings as presented in Table 1.

Interview results indicated that the 
client perceived significant changes after 

attending counselling. The client stated that 
by the sixth meeting, she began to believe 
love and care existed. The client conveyed 
that she was difficult to accept her situation 
and feelings of hatred of her father at the 
initial meeting. She described that she was a 
fiery person before undergoing counselling. 
Meanwhile, after completing all stages of 
counselling, she felt calmer and calmer. The 
client also reported that she could reduce the 
intensity of watching murder films, which 
she had used as an outlet for frustration 
toward her father. The client also stated that 
her current education could provide a better 
understanding of her problems. Gradually, 
the client became a person who cared more 
about her surroundings after understanding 
her condition during counselling. The client 
felt that the genuine care of the counsellor, 
such as adjusting the room temperature, was 
also taken into consideration, and this made 
her realise how much the counsellor cares.

The results of interviews also showed 
that the intense use of sleeping pills had 
reduced, and she felt calmer and could carry 
out her activities well. The figure of the 
counsellor who was genuine and showed 
authentic concern also impressed her. 
She said that the counsellor embodied the 
father figure she had longed for but never 
received from her own father. There was a 
growing belief that there were many good 
people who cared around her, such as the 
counsellor. However, the client said that she 
still had to maintain boundaries and did not 
want to enter the realm of privacy. The client 
realises that the counsellor had a family of 
her own and might not actually be the father. 
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Table 1 
Summary of counselling notes

Counselling 
Session

Type Results

Session 1 Online-chatting The client reported family problems where her parents did not 
get along, and her father often used violence. She felt tired, 
disappointed, and angry with him and desire for revenge due to his 
cruelty. 

Session 2 Online-chatting The client could never tell anyone about her problems. Counselling 
with the current counsellor was a new experience. She used to 
cope with problems by biking around town to relieve her emotions 
when she was not feeling well. She had many difficult times, one 
of which was when her younger sibling had an accident and her 
mother was deceived by quite a lot of money. She also feared of 
going to college that would burden her mother financially.

Session 3 Online-chatting The client doubted whether there was love in this world. She felt 
that what she was experiencing was merely misery due to lack 
of love. Her father did not realise that he was hurting the family. 
However, the separation was not an option for her mother as 
they would be even more miserable without a house. The client's 
frustration of love was getting worst since her boyfriend fooled 
her.

Session 4 Online-chatting The client felt better being with her friends, but when she was 
alone she felt terribly sad. Furthermore, to help with the financial 
situation during college, she worked and really enjoyed her job. 
However, she was still worried about "is it possible for her to 
survive in the future?". She often stayed up late thinking about 
future.

Session 5 Face-to-face PCT: The client feels sorry for telling everything to the counsellor. 
On the other hand, she also said, "I don't care about that, because 
I am very sick and suffering. I want to be free from that suffering." 
The client's belief that there was no love in the world began to 
waver, seeing examples of love around her, including when she 
received the attention of the counsellor.

Session 6 Online-chatting The Muslim client said, "Thank you very much sir, I thought you 
were just taking me for granted but it turns out you genuinely care, 
and I was moved."

Session 7 Face-to-face CBT: 
The client found it difficult to control her thoughts (automatic 
negative thoughts) that was often worrying about the future and 
other people's perceptions of her. She noticed that she often 
overthought. However, by the end of the session, she began to 
realise that she could not control other people's thoughts.

Session 8 Face-to-face REBT: 
The client felt that her father was not responsible to the family. She 
felt that her love issues and lack of belief in love stemmed from 
her father. At the end of the session, she said that she just wanted 
to be heard and if possible, found a solution to be better prepared 
to face her problems.
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The client maintained these boundaries and 
conveyed them directly to the counsellor.  
At the end of the interview, the client stated 
that spiritually she was getting closer to 
Allah (the God) by increasing her worship. 
She said this made her much calmer and able 
to control her emotions well.

Interviews with the counsellor revealed 
that he employed multiple approaches to 
help the client understand her feelings. At 
the initial session, the counsellor used the 
PCT approach to build a good therapeutic 
relationship. However, by considering that 
the client had a deep hatred for her father 
and a feeling of disbelief in the existence of 
love, the counsellor helped the client to think 
more rationally with REBT. After the client's 
thoughts were reconstructed using CBT, the 
counsellor observed that there was a feeling 
of hatred that had not yet been resolved. 
After deeper digging, it turned out that there 
were many disappointments from her father, 
who had not accepted. Considering the 
client's religious background and exploring 

the client's spiritual side, the counsellor 
offered the use of the SEFT. During SEFT 
sessions, the client expressed her emotions 
and even cried profusely. The counsellor 
found that the client felt more relieved 
afterwards. The counsellor noted the sign of 
transference as she associated him with her 
father. However, she managed to maintain 
the boundaries by good awareness, which 
she openly communicated to the counsellor. 
The counsellor observed that the client, over 
the session, showed significant changes to 
be more adaptive, despite initially appearing 
stuck and emotionally unstable.

At the first, fifth, and tenth sessions, 
the client was asked to fill out a rating scale 
about the feelings or what she might have 
felt, consisting of 5 graded options, in which 
scale 1 means very unsuitable and scale 5 
means very suitable. The results showed that 
there was a consistent decrease in the rating 
scale points related to the disappointment 
felt by the client from 4 to 2 after the tenth 
session. In general, the points regarding 

Counselling 
Session

Type Results

Session 9 Face-to-face SEFT: 
The client wanted to feel free from feelings of hatred towards her 
father and her ex-boyfriend who only took advantage of her. The 
counsellor provided SEFT with accupunture tapping and positive 
affirmation. During the session the client showed great emotional 
turmoil, her body shakes, her breathing became short, and she 
cried (a process punctuated by relaxation). In the end of the 
session, she felt relief.

Session 10 Online-chatting The client said that at the end of last year, her parents had a major 
fight and her father kicked her mother out to return to her parents. 
The conflict continued for some time. However, after counselling, 
the client felt more in control of her feelings and learnt to be less 
emotional and upset about her past.

Table 1 (continued) 
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anxiety, difficulty sleeping, anger, emotional 
outbursts, panic, sensitivity, and feelings 
of guilt showed an increase at the fifth 
meeting, and consistently decreased by one 
level after the tenth session. These results 
indeed do not show a significant reduction 
in symptoms within ten sessions. However, 
the counselling that the client underwent 
appears to have had a significant impact on 
her feelings of disappointment. This is in 
line with the results of the interview with 
the counsellor, that in the early sessions, 
the client’s emotions tended to be unstable. 
In addition, the process of helping the 
client with SEFT to address her feelings of 
disappointment was also carried out in the 
ninth session. Therefore, such results appear 
reasonable as the counselling is indeed not 
something for fixation but a process for 
growth.

Based on the results of counselling 
notes, interviews with the client, interviews 
with the counsellor and counselling 
questionnaires, five significant points were 
found in Table 2.

The five themes found in this study 
show things that are commonly found as 
factors that influence the effectiveness of 
counselling and the client's therapeutic 
journey, such as the integration of 
counselling approaches (Zarbo et al., 2016) 
and counsellor personality (Norcross & 
Wampold, 2011). However, considering 
that this study used a single-subject research 
design, the results obtained could not be 
generalised to different cases and different 
clients. The level of effectiveness of the 
intervention given was also considered 
relative and applied only to this case within 
the time frame of ten counselling sessions.

DISCUSSION

Five main points emerged from the 
counselling process with the client:  
1) personal growth; 2) counsellor modalities; 
3) counsellor personality; 4) ethical 
boundaries; and 5) transpersonal journey. 
These five points came from a synthesis 
of counselling notes, interviews with both 
the client and the counsellor, and intake 
assessments. These results indicate that the 
counselling process typically covers the 
following five topics with the client.

Personal growth is essential for 
individuals to continue developing in the 
face of various challenges (Andreou et 
al., 2020; Gallagher et al., 2018; Joseph, 
2004).  Studies found that personal 
growth is a commonly used parameter for 
evaluating therapy outcomes (Choi et al., 
2010; Novella et al., 2022). Quantitative 
personal growth is often measured using 
authenticity scales, subjective general 
well-being, personal questionnaires, and 
resilience (Diener et al., 2009; Jungers 
& Gregoire, 2016). Qualitatively, the 
insights that emerge during counselling 
with real changes in understanding and 
behaviour also demonstrate a person's 
personal growth (Novella et al., 2022; 
van Dis et al., 2020; Wolf et al., 2022). 
Counselling results revealed that the client 
had a good level of personal growth, 
characterised by 1) increasing resilience 
towards her family situation, 2) increasing 
self-understanding of the importance of 
reducing the intensity of watching thriller 
films, 3) awareness of controlling herself 
and her emotions, and 4) gradually accepting 
the existing situation and hateful feelings.  
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Moreover, the client began to realise 
the importance of reducing her use of 
medication for sleeping. Based on existing 
research, the growth of self-awareness in 
clients is an indication of a person's self-
development, and this also happened to the 
client in this case (Hays, 2013, 2020). 

The counsellor’s modalities are also 
a supporting factor for the success of 
the counselling process. According to 
previous research, counsellors can use an 
integrated approach based on the client's 
needs (Bastemur et al., 2016). In this case, 
the relationship-building paradigm with a 
humanistic approach used by counsellors 
in initial counselling was able to foster 
a sense of self-confidence in the client 
(Cornelius-White & Carver, 2012; Stephen 

et al., 2011; Sutanti, 2020). The client, who 
initially did not realise that love existed, then 
gradually began to revise her perception. 
The counsellor was able to strengthen 
the client's thoughts through the REBT 
approach. Identification of demandingness 
and awfulising was done before disputing 
irrational thoughts that arose in the client 
(Mu’afa et al., 2020). The process of 
adjusting modalities was also carried out 
after the discovery of the client's difficult 
feelings towards her father. The anger and 
resentment felt by the client were helped 
to regulate using the SEFT. Through this 
long process of counselling, the client then 
found a better understanding of herself and 
the people around her. Based on the results 
of meta-analysis research, the approaches 

Table 2 
Codes and themes

Codes
[TN=therapist notes; CI=client interview; 

TI=therapist interview; QS=questionnaire]

Themes

True love and care [TN; CI]; accepting situation 
and hated feeling [CI]; reduce thriller movies 
[CI]; self-control [TN]; reduce of sleep pills [CI]

Personal growth: resilience, self-understanding, and 
absence of substance

Cognitive therapy [TN; TI] 
PCT [TN; TI]; SEFT [TN; TI]

The dynamic of modalities, including person-centred 
therapy, cognitive therapy and SEFT (transpersonal 
counselling)

Idea father [CI]; counsellor’s care [TN; CI]; 
genuineness of counsellor [CI]

Counsellor personality, including trust and modelling

Boundaries [CI; TI]; transference [TI] Understanding of ethical boundaries

Spiritual [TN; CI; TI]; religion [TI]; close to the 
God [CI]

Transpersonal journey and religiosity
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considered to be the most effective include 
humanistic, cognitive and psychodynamic 
approaches, which in this study were also 
applied by the counsellor (Stiles et al., 
2006).

An interesting finding from this 
research was the significant influence of 
the counsellor's personality on the client. 
Norcross (2010) argued that an essential 
counsellor quality lies less in the approach 
used and more in the counsellor’s personal 
qualities. Norcross emphasised that the 
counsellor’s personal qualities should be 
considered when recruiting counselling 
students. Consequently, the counsellor’s 
personality can act as a catalyst in the 
counselling process, a topic of ongoing 
research with emerging findings (Delgadillo 
et al., 2020). For example, humanistic 
counselling research highlights that 
empathy, congruence, and unconditional 
positive regard are key parameters of 
counselling outcomes which reflect the 
counsellor-client relationship (Chen et al., 
2022; Elliott et al., 2018; Farber et al., 2018; 
Sutanti, 2020). This indicates that stronger 
counsellor-client relationships lead to better 
therapeutic outcomes. These findings offer 
insights that challenge research concluding 
that counselling success depends solely 
on the approach used. The counsellor’s 
identified qualities include genuine caring, 
authenticity, and a warm, idealised presence. 
From a psychodynamic perspective, the 
client’s feelings, perceiving the counsellor as 
an ideal father figure, reflected a transference 
tendency (Høglend et al., 2012; Jenks & 
Oka, 2021). However, from a humanistic 

perspective, this enhances the therapeutic 
nature of the counsellor-client relationship 
(Cornelius-White & Carver, 2012).

In Eastern culture, distinguishing a 
professional relationship from a friendship 
between counsellor and client is sometimes 
difficult. Research showed that ethical 
boundaries between counsellors and clients 
are crucial for effective counselling (Herlihy 
& Corey, 2015; Jungers & Gregoire, 2016). 
Counsellors must follow an ethical framework 
to maintain professional relationships and 
ensure the counselling process is effective 
(Grace et al., 2020). The counsellor and the 
client demonstrated excellent awareness. 
The client realised that her perception 
of the ideal father figure did not change 
her way of thinking about professional 
counselling relationships. Similarly, 
counsellors established clear boundaries 
within the developing relationship. From 
a psychodynamic perspective, transference 
issues can be minimised by counsellors 
and clients maintaining strong ethical 
awareness (Werbart et al., 2022). A positive 
counsellor-client relationship develops 
into a therapeutic relationship maintained 
through a strong ethical understanding. 

The inclusion of spiritual elements via 
the SEFT and the counsellor’s exploration 
of the client’s spiritual experiences had 
a significant impact. Understanding her 
experiences enabled the client to understand 
how she relates to herself, her environment, 
and Allah. The client reported that feeling 
close to Allah helped her to feel calmer. 
In Eastern culture, incorporating spiritual 
thoughts and practices was an essential 
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component of psychological healing 
(Asmawati et al., 2020). In general, the 
client’s calmness was influenced by her 
feeling of closeness to Allah and the 
perceived meaning of her life (Mufid, 2020).

CONCLUSION

The case study conducted on the Muslim 
client found that the counselling process 
brought about positive changes, including 
increased self-development marked by 
enhanced self-understanding, increased 
resilience, and a reduced use of sleeping 
pills. The integrative approach including 
SEFT, PCT, CBT and REBT, had helped the 
client to have a good therapeutic relationship 
and strong bonding with the counsellor, 
before the client accepted her situation. 
The client was helped by reconstructing her 
thoughts to realise the extreme feeling of 
being unloved, which causes some tendency 
to hurt her father. To support comprehensive 
change, the client was helped to express her 
feelings of hatred mainly using the SEFT. 
The counsellor's character also apparently 
influenced the changes that occurred in the 
client. The client perceived the counsellor 
as examples and learnt about trust and 
care from the counsellor. The good client 
understanding in counselling also supports 
changes, such as a good understanding of 
boundaries, so that the counselling process 
remains objective. Another significant 
change experienced by the client was an 
increased transpersonal understanding of her 
relationship with Allah (the God). 

Implications of the Study

This research found that supporting factors 
for the client change could include counsellor 
modalities, a good therapeutic relationship, 
good self-awareness of the client and the 
client's personal values. Although this 
study does not lead to generalisation, 
there are some important implications for 
counsellor training in which the integration 
of counselling approaches in helping clients 
becomes very necessary to be provided 
to students, considering the complexity 
of counselling problems that they may 
encounter. In addition, clinical supervision 
for counsellors becomes an important 
part of counsellor development, which 
will encourage the effectiveness of the 
counselling by upholding the ethical code 
and professional boundaries.

Limitation and Recommendation for 
Future Research

Even though this research identified five 
key elements in the counselling process 
with the client, other clients might 
experience different outcomes, even 
when the counselling approach was the 
same. Each individual is unique, and this 
study is limited to this context; therefore, 
similar studies with other participants are 
necessary. In-depth case studies can offer 
insights into how counselling should be 
tailored to individual differences. Although 
this study provides a comprehensive 
view from both client and counsellor 
perspectives, quantitative instruments to 
measure personal growth or standardised 
therapy outcomes remain necessary.  
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Such instruments can reinforce qualitative 
findings derived from the experiences of 
counsellors and clients.

Future research may use outcome 
measurement instruments such as subjective 
general well-being (Longo et al., 2017) or 
authenticity scale (Jungers & Gregoire, 2016; 
Wood et al., 2008), measured periodically 
during the counselling process, or even 
adapt international outcome instruments 
such as the Clinical Outcome in Routine 
Evaluation–Outcome Measure (CORE-OM) 
(Zeldovich & Alexandrowicz, 2019) to fit 
the Indonesian context. Studies involving 
a greater number of clients with similar 
tendencies are also important to measure the 
extent to which general factors influence the 
success of the counselling process.
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ABSTRACT
The Personal Brand Equity Scale (PBES) has been developed initially in English to assess the 
�E�U�D�Q�G���H�T�X�L�W�\���R�I���S�U�R�I�H�V�V�L�R�Q�D�O�V�����K�R�Z�H�Y�H�U�����W�K�H�U�H���L�V���Q�R���H�T�X�L�Y�D�O�H�Q�W���P�H�D�V�X�U�H���L�Q���W�K�H���O�L�W�H�U�D�W�X�U�H���L�Q���D���G�L
u�H�U�H�Q�W��
language that would allow cross-cultural studies. In this study, PBES was translated, adapted and 
validated into Turkish to make it suitable for use by Turkish-speaking professionals. With this 
adaptation, the scale now extends beyond its original linguistic context and becomes available for use 
�L�Q���G�L
u�H�U�H�Q�W���F�X�O�W�X�U�D�O���V�H�W�W�L�Q�J�V�����7�R���D�F�K�L�H�Y�H���W�K�L�V���D�L�P�����D���¿�Y�H���V�W�D�J�H���W�U�D�Q�V�O�D�W�L�R�Q���D�Q�G���D�G�D�S�W�D�W�L�R�Q���S�U�R�F�H�V�V���Z�D�V��
implemented, and the structural consistency of the translated scale was tested with comprehensive 
psychometric tests. As a result of the research, the three dimensions of the original scale were retained 
in the Turkish translation. Due to weak and inconsistent psychometric performance, one item from 
each dimension was removed, resulting in a nine-item version of the Personal Brand Equity Scale-
Turkish (PBES-TR). Psychometric test results indicated that the Turkish version demonstrated strong 
�Y�D�O�L�G�L�W�\�����U�H�O�L�D�E�L�O�L�W�\�����D�Q�G���O�L�Q�J�X�L�V�W�L�F���H�T�X�L�Y�D�O�H�Q�F�H�����F�R�Q�¿�U�P�L�Q�J���L�W�V���V�X�L�W�D�E�L�O�L�W�\���I�R�U���X�V�H���L�Q���U�H�V�H�D�U�F�K���V�H�W�W�L�Q�J�V����
�7�K�H���V�W�X�G�\�¶�V���¿�Q�G�L�Q�J�V���L�Q�G�L�F�D�W�H���W�K�D�W���W�K�H���3�%�(�6�����R�U�L�J�L�Q�D�O�O�\���G�H�Y�H�O�R�S�H�G���L�Q���(�Q�J�O�L�V�K�����D�O�V�R���I�X�Q�F�W�L�R�Q�V���D�V���D��
�Y�D�O�L�G���L�Q�V�W�U�X�P�H�Q�W���L�Q���D���G�L
u�H�U�H�Q�W���O�L�Q�J�X�L�V�W�L�F���D�Q�G���F�X�O�W�X�U�D�O���V�H�W�W�L�Q�J�����7�K�L�V���U�H�V�X�O�W���F�R�Q�W�U�L�E�X�W�H�V���W�R���W�K�H���O�L�W�H�U�D�W�X�U�H��

on personal branding, identity, and cross-cultural 
�P�H�D�V�X�U�H�P�H�Q�W�����%�H�\�R�Q�G���W�K�H�V�H���¿�Q�G�L�Q�J�V�����W�K�H���F�O�D�U�L�W�\��
and replicability of the method and process 
used also provide a usable path for further scale 
translations and adaptations in the fields of 
marketing and psychology.

Keywords: personal brand equity, scale adaptation, 
scale translation, Turkish, validation
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